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Good vision is vital during school years. If a child cannot see the 
board properly, or the words are blurred when they try to read, they 
will find it difficult to perform to their full potential.

That’s why Specsavers has teamed up with Thomson Screening 
Solutions to deliver free, vision check software to every primary and 
secondary school across the country. We want every child to have 
the opportunity to learn, unhindered by problems with their eyesight.



Screening for schools
How it works
The SchoolScreener EZ® software was developed by scientists at City, University of London to be easy 
to use. It is designed to be operated by teachers, teaching assistants, or volunteers, enabling them to 
carry out a three-minute preliminary test of children’s eyes.

Once each screening has been performed, the software quickly calculates the results and immediately 
identifies any potential problems with the child’s eyesight. It then automatically generates a report, which 
will be sent home to the child’s parents or carers to let them know what the next best step would be. It 
might be that the recommended course of action is for the child to undergo a thorough eye examination 
with an optometrist.

Sign your school up  
today for free at 
screeningschools.co.uk

Everything comes in a box 
and instructions are clear and easy to use. 

17% of students tested were referred to an optician. 
Immediately, teachers were able to make accommodations 
for students, moving them closer to the front of class etc. 
as a result of the testing. I was surprised by the number  

of girls flagged with colour blindness.

Luka, School Librarian, 
Willows High School, 

Secondary School, Wales

Between 10-15% of students were  
recommended to visit opticians. 

This resulted in several students returning to 
school with glasses. Straightforward and easy to use. 
It’s not scary for children and is easy for them to 

understand what to do. The pre-generated letters for 
parents is a key feature making it easy for parents to 
take action. Screening for schools opened our eyes 

to the need for eye tests in children.
Kevin, Business Manager,  

Millfield L.E.A.D. Academy Leicester



Introducing a powerful new 
tool for the classroom.

The next generation 
of SIMS for primary schools.

Find out more at simsnextgeneration.co.uk | 0800 170 1220

Having more time 
to focus on teaching.

Imagine
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W E L C O M E

When I think back to my  
own science lessons at 
primary school, about  
90% of my memories  
seem to revolve around 

making crocodile clip circuits to make bulbs 
glow – cardboard lighthouse adornments 
optional. The other 10% involves growing 
plants in the art supply cupboard to see  

what effect the dark had on them. I always felt a bit sorry for the 
floppy, pale specimens that emerged.

The ideas in this issue’s special science section (starting on page 
88) sound a lot more memorable. I particularly like Beth Budden’s 
idea for teaching natural selection which involves tweezers, bulldog 
clips and popcorn kernels. All is revealed on page 90.

One of my favourite articles this issue is from ex-Apprentice 
candidate and literacy consultant Jaz Ampaw-Farr (lucky waving 
cat toys proved to be her downfall on the show back in 2013, if you 
remember). She’s written a powerful letter to one of her old teachers 
(p21), providing insight into what ‘troubled’ children actually want 
and need from their educators. As Robin Launder advises on page 40, 
‘Students want you to be in charge. Really, they do.’

If your classroom is starting to look like an explosion in a bauble 
factory, have a chuckle at Jonny Walker’s sharp observations about 
what Christmas is really like in primary school. Point number one 
had me chuckling with recognition (p114). I hope you have a fabulous 
end of term and festive break. I’ll be the one making my own fairy 
light circuit with crocodile clips.

Until next time,

Hello!

Elaine

P O W E R E D  B Y . . .

MICK WATERS 
replaced one-off lessons  
with a collaborative  
five-week project and the 
results were astounding

ELEANOR HICKS
believes maths  
intervention isn’t about 
simply sending children  
out with a TA

DEBBIE HEPPLEWHITE
argues that phonics  
isn’t just ‘baby stuff’ –  
it has a valuable role  
to play in KS2 too

“The children generated 
learning at a rate the teachers 
found astounding”
p64

“This approach does not 
address the issue of children 
with relatively minor areas  
of misconception”  
p71

“We are still on a journey 
of discovery regarding the 
potential of phonics”
p77

Don’t miss our 

next issue, on sale 

5th January
Elaine Bennett, Editor

        @editorteach
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Develop confident, independent  
readers with Reading Champion

The first independent reading programme linked to  

the book band that a child is reading in the classroom.  
•	Over	200	fantastic,	original	stories	from	top	authors,	covering		

a	range	of	topics	and	cultures
•	Engaging	books	designed	to	provide	the	right	amount	of		

challenge	for	reading	independently	
•	Developed	in	consultation	with	literacy	experts	at	UCL		

Institute	of	Education	(IOE)
•	Works	alongside	any	guided	reading	programme

42 NEW TITLES FOR 2017, WITH 
OVER 200 PUBLISHING BY 2020

Save 20% when you order a set of 6 books! 
Contact your local representative for more details at education@hachettechildrens.co.uk 

Find out more at hachettechildrens.co.uk/readingchampion

Each book 
contains a fun 

reading activity to 
support the reader 

and encourage 
reading for 

pleasure

Clear text  
with considered 

layout and bright 
illustrations help 

children practice 
and develop their 

reading skills

Provides tips  
and suggestions 
for supporting 

the child to read 
independently
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Watch on Friday 1 December, 2Ð2:30 p.m.

Sign up and download the free lesson plans at 

puffinvirtuallylive.co.uk

Inspiring you to share stories

Get your pencils ready for a webcast starring the best childrenÕs illustrators in the business!
 

Tune in for: 

¥ Top cartooning tips from Wimpy Kid creator, Jeff Kinney
¥ A draw-along with the ingenious Dr. Men illustrator, Adam Hargreaves

 ¥ Malala talking about her empowering new picture book illustrated by Kerasco‘t
¥ Wonder author, R. J. Palacio, talking about designing with new technologies

¥ Appearances from Quentin Blake, Ali-A and BookTrust favourite Nadia Shireen
 

By the end of the show your class will be fizzing with ideas to start their own stories.



Breaktime

DRINK AWARE

Drinkaware’s free 
resources are fully 
accredited by the 
PSHE Association’s 
Quality Assurance 
Mark and have 
been created in 
collaboration with 
teachers. Find 
factsheets, activities 
and videos to get 
young people 
thinking about the 
risks of drinking. 
drinkaware.co.uk/
education

NEVER FORGET

1 in 29 school age 
children will have 
been bereaved of a 
parent or sibling.
Gently introduce 
the concept of 
death by using Child 
Bereavement UK’s 
Elephant’s Tea 
Party resources. 
These include 
creative exercises, 
lesson plans and 
fun activities. 
elephantsteaparty.
co.uk

10 | www.teachwire.net
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News    |    Interviews    |    Ideas    |    Resources    |    Research

A recent study by Coventry 
University found that 25% 
of participants with reading 
difficulties had a hearing 
impairment that their parents 
and teachers were unaware of. 
The researchers believe that 
greater awareness of youngsters’ 
hearing problems could lead 
to more structured support to 
help children improve their 
reading and writing skills. Dr 
Helen Breadmore said, “Many 
children may have an undetected 
mild hearing loss that makes it 
harder for them to access the 
curriculum.” Read the full report 
at tinyurl.com/tpcoventry

I hear you

3 INSTANT LESSONS...
(You’re welcome)

GET SANTA (U)
Tom can’t believe it when he finds a man 
claiming to be Santa sleeping in his shed after 
crashing his sleigh. Desperate to return to 
Lapland, Santa asks Tom and his dad for help. 
With reindeer running loose around London 
and only two days left until Christmas,  
it’s left to Tom to save the day!

TRY THIS!
1 How do you think  
Santa manages to deliver  
all of his presents on  
Christmas Eve?
2 In what ways were the 
other inmates able to help 

Santa after he had  
been sent to prison?
3 How was Santa able to 
prove who he was? What 
lessons have the adults 
learnt by the end of the film?

Into Film supports educators to achieve effective learning 
outcomes through the use of film. Access thousands of films  
and resources for free at intofilm.org

Film CLUB
CELEBRATE 
CHRISTMAS 
WITH A JOLLY  
CLASS MOVIE

LET’S TALK

The Talking Mental 
Health teacher 
toolkit from the 
Anna Freud National 
Centre for Children 
and Families 
contains a lesson 
plan, assembly plan 
and cross-curricular 
activities. Visit the 
website to download 
these and watch an 
introductory video 
from the Duchess 
of Cambridge. 
annafreud.org

BreakTime 11.8.indd   1 03/11/2017   11:30
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I N  E V E R Y  I S S U E

Free educational stickers
To help the next generation of pet owners to 
care for their animals, the Veterinary 
Animal Welfare Coalition has launched 
a set of stickers that have been designed 
to be used as a fun way of introducing 
and discussing the five vital needs of 
animals as described in the Animal 
Welfare Acts, which are now ten years 
old. British Veterinary Association 
President John Fishwick says, 
“Educating children about the  
five welfare needs of animals  
is an invaluable step towards 
ensuring that the next generation 
not only values the human-animal 
bond but is aware of its 
responsibilities towards 
pets.” Order your free set 
of stickers by emailing 
media@bva.co.uk with 
the amount you need 
(maximum ten sheets/150 
stickers) and your  
postal address.

Frank 
Lampard
FORMER PROFESSIONAL 
FOOTBALLER AND A JUDGE 
FOR PREMIER LEAGUE 
WRITING STARS – A NEW 
POETRY COMPETITION

What kind of student were you?
I was pretty attentive and always 
wanted to be the best I could be.  
My parents pushed me in school and 
in sport – in a good way! Reading 
and writing was always important to 
me, particularly Roald Dahl’s books. 
With Premier League Writing Stars 
we’re trying to promote an interest 
in reading and writing.

Why is resilience such an  
important quality to teach?
There are lots of specific times 
when resilience has helped me in my 
career. Chelsea won the Champions 
League in Munich in 2012, but 
when I look back there were many 
bad nights in the Champions 
League. We lost games, but we  
kept coming back.

What do you say to  
reluctant readers?
To anyone who thinks poetry is 
boring, I always say to give it a 
chance! Reading with my girls at 
night gave me the idea to write 
books that were football-based 
adventures. When a young boy 
or girl comes up to me to say they 
enjoyed reading them, I’m proud  
to have helped.

FIND OUT MORE
Premier League Writing 
Stars is a poetry 

competition open to all primaries 
in England and Wales. Entries 
close on 22nd December 2017. 
plprimarystars.com

Q & A

27%
OF PARENTS SAY 
THAT IF THEIR 
CHILDREN’S 
SCHOOL 
BREAKFAST CLUB 
CLOSES, ONE 
PARENT WILL  
BE FORCED OUT  
OF WORK*  

Look ahead | Book ahead
JOYFUL JUMPERS

15th December is Save 
the Children’s Christmas 
Jumper Day. Join in and 
make the world better  
in your sweaters.  
Get a free pack at  
christmas 
jumperday.org

BE INSPIRED

Join Inspire Maths at 
an enjoyable and 
interactive EYFS 
school improvement 
workshop day in 
London on 23rd 
February 2018.  
global.oup.com

Christmas poetry competition
In the bestselling story The Christmasaurus by author Tom Fletcher – one quarter of 
the band McFly – Santa’s elves always talk in rhyme. Encourage your class to enter 
Puffin’s elves songwriting competition and you could win £100 worth of Puffin books 
and a special video from Tom to play at your end of year show. Find entry details and 
lesson plans at penguin.co.uk/puffin/christmasaurus

* 
K
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Please contact us for more information or visit our  
website for samples:

A Complete Spelling Programme 
Developed for the New Curriculum

A no-nonsense straightforward  approach to spelling for Years 2-6:
 -  5 teacher books (one per year for Years 2-6)
 -  USB stick with editable documents and helpful video guidance (from 

the Babcock LDP Primary Literacy team)

Written by the Babcock LDP Primary Literacy team,  
No Nonsense Spelling is: 

•  easy to use: designed to specifically meet the 
requirements of the National Curriculum (2014) from 
Year 2 to Year 6

• tried and tested by teachers: developed with teachers 
and tested in their classrooms

• comprehensive: provides guidance rather than 
prescription on how to teach the strategies, knowledge 
and skills pupils need to learn.

RRP £225 
ISBN 978 1 4747 0981 1

A Complete Programme Supporting  
Fluency in Number Facts by the  
Babcock LDP Primary Mathematics Team

No Nonsense Number Facts
• 6 Teacher Books
• USB Stick - contains editable overviews, lesson plans and 
resources, plus video guidance from the author team

No Nonsense Number Facts provides teachers with a coherent 
programme for supporting fluency in number facts in line with the aims 
of both the national curriculum and teaching for mastery.  
The programme focuses on understanding number and the number 
system, additive reasoning and multiplicative reasoning – all of which 
contribute to fluency.

ISBN: 978 1 4747 49541
Price: £245

• 01865 312244  • feedback@raintree.co.uk • www.raintree.co.uk
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you might have missed

F E A T U R E S  C H E A T  S H E E T

O FST E D’S  CU R R I CU LU M  SU RV EYThe issue of ‘teaching to the test’ and the narrowing of the primary curriculum is hardly new, but following the first phase of Ofsted’s research into how curriculums are implemented in England’s schools, Sean Harford, Ofsted’s national director, blogged about what he sees as a ‘lack of reflection’ on their design, content and implementation. Kevin Courtney from the National Education Union argued that ranking schools in league tables according to results means it is ‘hardly surprising’ that schools feel compelled to focus on  the outcome of KS2 tests. Ofsted will publish more about its curriculum survey in the spring. Read the blog post at  tinyurl.com/tpseanharford

More counsellors neededChildline, the NSPCC’s round-the-clock service, has reported that it delivered over 22,000 counselling sessions last year for children troubled by suicidal thoughts, including children as young as ten. This is a 15% increase from the previous year. The NSPCC has warned that without appropriate support for young people, many are shouldering their troubles singlehandedly. The charity is calling on members of the public to volunteer as counsellors. Childline founder Esther Rantzen said, “These tragic statistics prove that Childline is more crucial than ever and, for some, literally a lifeline.” Read more at  tinyurl.com/tpchildline

I N S P ECT I O N  C H A N G ES
Ofsted has launched a consultation to seek views on proposals 
to give ‘good’ schools ‘at risk of decline’ more time following a 

short inspection to improve, by seeking support from their MAT, 
local authority or other school improvement bodies. Ofsted 

would send a letter highlighting the school’s strengths and areas 
of improvement and the school would then receive a section 5 
inspection within one to two years. If agreed, the changes will 

take effect for the 2018 spring term. Stephen Rollet, inspections 
specialist at the Association of School and College Leaders, said 

that the proposal ‘recognises that sustainable improvement takes 
time to achieve.’ Read more at tinyurl.com/tpconsultation

Postgraduate  
apprenticeships

A new postgraduate teaching 
apprenticeship will provide 

hands-on experience for 
new recruits and a chance 
to learn from experienced 

teachers, announced 
education secretary Justine 

Greening recently. Launching 
in September next year, the 

scheme will, according to the 
government, give schools 
the opportunity to use the 
apprenticeship to ‘recruit 

and train new teachers 
in-house.’ Malcolm Trobe from 

the Association of School 
and College Leaders, raised 
concerns about awarding  
QTS after three terms and 
called the implementation 
timetable ‘unrealistic in the 

extreme.’ Read more at  
tinyurl.com/tpapprentices

M O R E  F R E E  SC H O O LS

Theresa May used her speech at the 

Conservative Party conference in Manchester 

to reiterate her pledge to build 100 new free 

schools every year. She said, ‘It’s simply not 

good enough that if you live here in the north, 

you have less chance of attending a good school 

than someone living in the south. So we will 

extend the free schools programme for a new 

generation of young people … not because our 

ideology says so … but because free schools 

work.’ Dr Mary Bousted from the National 

Education Union labelled the free school policy 

as ‘unaccountable, bureaucratic and ultimately 

ineffective’. Read May’s full speech at  

tinyurl.com/tptheresamay

Labour’s NESLabour has set out its vision for a 
National Education Service that ensures 
‘cradle-to-grave learning’. It has built its 

school policy around investment, quality, 
accountability and inclusion. It wants 

to reduce class sizes to less than 30 for 
children aged five to seven, introduce free 
school meals for all primary children and 
abandon plans to reintroduce baseline 
assessments. Kevin Courtney from the 
National Education Union called the 

charter a ‘ray of light’ that ‘recognises 
professionalism … and avoids the language 

of blame.’ Read about Labour’s  vision at tinyurl.com/tpnes

N ew  st a t u t o r y  a ssess m e n t s

The government has published its intention 

to introduce a new statutory assessment in 

Reception from 2020 and scrap compulsory 

SATs for seven year olds. Kevin Courtney 

from the National Education Union said 

the plans will be of ‘no educational benefit’ 

to children and will instead be a ‘waste of 

valuable time, energy and money’, whereas 

Julie McCullock, primary specialist at the 

Association of School and College Leaders 

said the decision is ‘good for children and 

schools’, adding that it is a ‘better and fairer 

way of seeing how well schools are achieving 

for all their children’. Read more at  

tinyurl.com/tpreception

7 NEWS 
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 F E A T U R E S  P E R S O N A L  D E V E L O P M E N T

1 | PLANNED AND ORGANISED 
Effective teachers are always organised! So much so, 

they often memorise the schedules of colleagues and 
students in order to pre-empt potential problems. 

Their lesson plans – whether lengthy or concise – are 
well thought out, so they meet the needs of all 

students; their books are marked smartly, with 
workload and school policy in mind; and their 

classrooms are an engine room. Classroom resources 
are organised in meticulous fashion, laid out carefully 

in trays, drawers, cups and pots. You name it;  
this teacher has it covered! Better still, you’ll  

never catch a student abusing any of their  
resources; they wouldn’t dare.

2 | REFLECTIVE AND OPEN MINDED 
The most effective teachers know that they are 

constantly being evaluated by their headteachers, 
colleagues, parents and even their students. And 

instead of feeling aggrieved at being held to account, 
they embrace the challenge of teaching and are open 
minded when receiving feedback about how they can 

become even better. Effective teachers know that 
nobody is perfect and there is always room for 

improvement, but they also understand that it is a 
necessity for teachers to reflect on their teaching  
to develop their practice even further. After every 
lesson they think about what went well and what  

they could do better next time.

3 | COMFORTABLE WITH RISK TAKING 
Lessons don’t always go according to plan, so there is 

a huge need to be flexible and ‘go with the flow’. 
Effective teachers know they must adapt to meet the 

needs of students and the requirements of curriculum 
and assessment. They know they need to move with 
the times; what may have worked two or three years 
ago may not be so effective today. They believe that 

they are a subject expert and must be at the forefront 
of their subject knowledge, skills and pedagogy. 

4 | COLLABORATIVE 
Effective teachers have a unique way of bringing 
positive energy into the classroom every single day. 
We all have personal challenges inside and outside  
of the school gates, but effective teachers are able  
to leave all of this behind the moment they step into 
the classroom. They do, however, share their worldly 
experiences with students when applicable to the 
curriculum. Their positive energy is often infectious 
and can lift the spirits of their colleagues too. Effective 
teachers never underestimate the expertise that lies 
within their school. They never forget the importance 
of sharing ideas with colleagues through a quick 
discussion or a short observational walk.

5 | ABLE TO BREAK DOWN BARRIERS
Of course, most teachers break down barriers daily  
in their classrooms, but an effective teacher knows 
that literacy, language and social background are  
not barriers to learning. They accept no excuses  
from themselves, their colleagues or their students. 
Effective teachers know that quality teaching has  
the greatest impact on their students’ learning.  
Other interventions are offered but they are never  
a substitute for low standards in the classroom. 
Effective teachers set themselves – and their 
students – high standards and expect them to  
be met.

6 | CONSISTENT 
Effective teachers are consistent. They may be 
mavericks but they remain in line with whole-school 
policy and never undermine their colleagues. With an 
effective teacher, you know what you are getting (even 
if they do surprise you with unusual ideas from time to 
time!). Their behaviour never raises an eyebrow 
because their reputation and prior successes speak 
for themselves. They always give 100%. They are 
reliable and do what they do because they love 
teaching, not because they feel obliged to do it.

Which do you have already have, and which could you  
develop further, asks Ross Morrison McGill

6 TRAITS  
of effective teachers

ROSS  
MORRISON 

MCGILL
is a blogger and 

experienced school 
leader. This extract 

is taken from his 
new book Mark. 

Plan. Teach. (£12.99, 
Bloomsbury 
Education).
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tutored via radio in the 1950s, albeit with a 
real teacher doing the tutoring. 

The underlying assumption is that 
learning is all about fact-cramming and 
nothing else. You can google, ‘What is a 
fronted adverbial?’ – I know I have – but 
a good teacher can help you understand 
and remember it. Teachers don’t simply 
deliver the facts, they can also express an 
opinion on the facts – that grammatical 
fetishes, for example, are almost completely 
useless other than as a way of appeasing an 
examiner or secretary of state (for, while 
no knowledge is entirely useless, being 
able to label a fronted adverbial comes 
close). Teachers are also, when necessary, 
subversive. They have opinions. They 
teach children to ask ‘Why?’; to challenge 
orthodoxy in order to develop and progress. 
Who is going to teach the next generation 
that massive global corporations can be 
huge forces for good – but only when good 

It was my birthday last week. 
Apparently it was Google’s, too.  
19 years young! Google, not me. That 
makes it not quite a callow youth, 
nor yet a fully-fledged adult either, 

but, like most teenage children, dominating 
our lives for both good and ill.

‘Why do we even need teachers 
when we have Google?’ is a question 
asked increasingly frequently, usually by 
teacher-haters that know nothing about 
learning (politicians, think tanks, etc.). You 
see them in below-the-line comments on 
online news sites. ‘There are sex robots 
now,’ they argue, ‘so why not teaching 
robots?’ You can see the attraction. 
Standardised high-level practice, no pesky 
unions and no pensions to pay. Nor is 
remote learning new. Correspondence 
courses have existed since the penny post 
was cutting-edge technology, and some 
children in remote areas of Australia were 

coincides with what the massive global 
corporation perceives as its own interest? 
Who can demonstrate that taking humans 
out of the equation takes some humanity 
out of it too? Teachers, that’s who. 

In some areas, artificial intelligence 
does have potential to make our lives easier. 
A dinner lady robot could sniff children’s 
water bottles to make sure it’s not sugary, 
flavoured water (as one Bradford school, 
with nothing more pressing to do, was 
criticised for doing recently) or hose down 
a four-year-old whose parents omitted 
to train her how to guide a forkful of food 
successfully to her mouth and thus stay 
alive. In future these tasks could be done by 
low-paid casual workers, perhaps former 
teachers after the rise of the machines? But 
what about more meaningful interactions? 
Despite cunning algorithms, Google has not 
yet managed to simulate the sophistication 
of human to human interaction which is 
where deeper learning takes place. Try 
googling ‘I’m nine and my mum’s boyfriend 
punched me last night’ and see what use  
it is.

Teachers can respond to individual 
needs better than any app and can recognise 
and support the most vulnerable children. 
Computer learning is linear and limited 
by what the programmer has built in. 
Teaching, like stand-up comedy, is a truly 
interactive performance. Teachers read the 
room and modify their act accordingly to try 
and reach every child – and avoid heckling. 
Anyone who has ever told Amazon’s Alexa 
to eff off when she (again!) fails to find 
your favourite Adele song knows what 
interacting with artificial intelligence is like 
– always artificial and seldom intelligent. 

One of the best teachers I know 
nearly didn’t get appointed when the 
computer-based lesson she had prepared 
for her interview went west when the 
interactive whiteboard crashed. Luckily 
she thought on her feet and did a cracking 
lesson using her subject knowledge and 
top notch interpersonal skills to engage the 
children, respond to the nuances of their 
reactions and generally do all the things that 
good teachers do, and that computers, for 
now, are unable to do. 

Computers inevitably break down, 
and on current budgets we don’t have the 
money to repair or upgrade. (Teachers wear 
out too, but can usually be rebooted with a 
slice of cake and a cup of tea.) They can also 
be duped. My Fitbit pesters me to walk until 
I reach the required 10,000 steps per day. 
But if I strap it to Jack (hyperactive, Year 
2), hey presto, it’s fooled into thinking I’ve 
reached my target by morning break. Man 
triumphs over machine – for now, at least. 
So, happy birthday, dear Google. And if you 
want the music to go with those words, why 
not just google it? TP

V O I C E S

No matter how cunning the algorithms, 
artificial intelligence will never simulate what 
real teachers deliver on a daily basis 

Kevin Harcombe

REPLACED  
BY ROBOTS?
NOT YET...

@kevharcombe
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Although he left without any qualifications, school was the place that 
Christopher Biggins began his acting career

to point out to others what a blessing 
education is, and what a fabulous thing 
it is to learn and to be able to express 
yourself through knowledge and, in my 
case, literature, the arts and performance, 
which were strong at the school. The 
other thing it had going for it was the fact 
it was located on the very edge of so much 
natural history, and I loved being out in 
the open.

I left many years ago but coming 
home to Wiltshire to see my mother has 
always been a relaxing and reassuring 
experience, because my school days and 
my upbringing were both so happy and 
contented. We’d have trips to Stonehenge 
which is just eerily fantastic and wonderful 
– a place where, even now, I find I can 
really switch off and channel my inner 
spirit. It’s such a spiritual place; very 
special. There’s also the magnificent 
cathedral, which is set in gorgeous grounds 
called The Close. It’s just wonderfully 
rich in culture and history and stands as a 
central beacon in the middle of Salisbury. 
Again, the school was a big part of trips 
there, so going became second nature.

I f I had to crystallise what I learnt 
at school into one sentence it would 
be this – that a good education makes 

the world a big place that absolutely 
anyone can conquer, yet you shouldn’t 
always expect to find the answers in  
a textbook.

My education took place in 
Salisbury which, in the 1960s just as 
it is today, was a pretty, historical and 
interesting place in which to live. It was 
certainly preferable to Oldham, where  
I was born. Within a month we were  
on the move down to Wiltshire!

Perversely, my schooldays began  
to take shape only after I had failed my  
11 Plus exam! I enrolled at the local private 
school, St. Probus, and was immediately 
confronted by headteacher Mr French 
– one of those characters you go on to 
respect only in the years after you’ve left. 
What struck me some time afterwards 
was an appreciation of what it must have 
been like for him, as a proud and firmly 
traditional man, trying to keep in line  
a bunch of kids whose minds were 
generally always straying elsewhere.

I was certainly little help to his 
teaching vocation given that my ethos 
at school was to try to get away with doing 
as little as possible! I have fond memories 
of taking short-cuts on the cross country, 
sloping off on school trips to Old Sarum 
ramparts and generally wanting to get to 
the end of each day as quickly as possible.

Even now, over 50 years on,  
I regret not putting in more effort; I regret 
emerging without a single qualification, 
but at least I can use my experience 

St. Probus also worked closely with 
the city’s rich stream of theatres 
and theatrical groups, and we took for 
granted being able to watch the most 
fabulous productions. I was lucky enough 
to play the lead in a number of school 
plays – Pirates of Penzance and The 
Mikado spring to mind – but having the 
opportunity to see how the professionals 
did it was so inspiring.

As a result of being exposed to 
those, when I left St. Probus I joined  
a marvellous repertory company and  
did my apprenticeship in theatre. I think 
it’s very sad nowadays that, instead of 
apprenticeships, people are pressured  
into going to university, which I don’t 
think is necessary, and sees some  
getting into huge amounts of debt.  
If you want to do something, you should  
do apprenticeships, which need to be 
brought back in every field.

While I didn’t use my time  
at St. Probus to learn anything 
worthwhile about the Romans, calculus  
or Bunsen burners, what it did give 
me was an appreciation for exploring 
and expressing myself away from the 
curriculum, and that’s certainly something 
Mr French would feel was worthwhile. 
Even more so these days, schools are  
there to open up kids’ imaginations,  
and every child deserves that  
opportunity. TP

Christopher Biggins is an actor  
and presenter and starred as the 
character Lukewarm in the classic 
sitcom Porridge.
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“What a fabulous  
thing it is to learn  
and to be able to  
express yourself  

through knowledge”
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V O I C E SJaz Ampaw-Farr

A letter to...
my former 
teacher, Mr 
Ruddock

I’m sorry that 
doing your job is 
hindered by my 
behaviour. On good 
days I just don’t 
listen to you. On 
bad days I instigate 
a full-scale riot.  
I do see that 

that makes you unhappy. I totally get that 
your eyes suspiciously dart straight to me 
whenever something kicks off in my  
general vicinity. 

Are you interested in some constructive 
feedback, learner to teacher? The real 
tragedy is, I actually like you. Crazy, huh? 
There are moments, before our lessons 
descend into their regular chaos, that you 
seem to actually care, but then when we 
see each other around school I scan your 
face and the data confirms what I already 
suspect: you don’t like me. When you do 
speak to me your tone is weary, like you’ve 
already given up. I’m not sure if you just 
given up on me, or education in general. 

I wonder if you’ll ever just smile at me 
or say hello, or speak my name in a voice 
that isn’t raised. We spend time together 
but have no relationship other than sworn 
enemies. You once accused me off treating 
school like some sort of game and got 
annoyed when I said that that is exactly 
what it is – and one set up for me to lose. 

That’s why I try to change and break the 
rules. I’m trying to move the goalposts, so 
that I actually have a chance of winning. 

See, your life is different to mine. My 
stepdad sold my uniform with a load of 
other stuff down the pub. This daily dance 
of you accusing me of not respecting rules 
is not always something in my control.  
You start with an assumption, that I believe 
the same things as you. But I don’t have  
any evidence of anyone like me ever 
becoming a success. Your answer seems to 
be I simply need to change the way I dress, 
speak and think in order to become less me 
and more middle class. I daren’t tell you, 
but I have this crazy hope of finding a way 
of being the best me, not pretending to be 
someone else.

It’s not your fault that your experiences 
have made you form beliefs about the 
world that make it impossible for you to 
understand what I go through at home. 
But it’s within your control to see me 
as something other than an unsavoury 
character or a fly in your soup. 

If I thought it would make a difference, 
I’d tell you that I’m responsible for feeding, 
clothing and getting my four younger 
siblings to school every day. I’d explain that 
I turn up in the morning crabby because 
there’s no food at home. Being hungry is 
exhausting. I’d make you understand how 
impossible it is for me to blindly hand over 

my trust to you when you expect me to 
behave and believe before I get to actually 
belong. Belonging is what I long for. What 
you’re asking from me is disproportionate 
to what I’m able to give. You’re trying to buy 
a diamond with a moody £10 note.

If you’re really interested in equipping 
me with an education to help me have a 
better future, engage me with honest and 
consistent neutrality; an even tone so I 
know I’m safe and can stay away from flight 
or fight mode. Every time you do that you’re 
paying into my emotional bank account and 
one day you’ll have invested enough for me 
to look on you as a loyal customer. I want to 
see that you care. I want to believe that you 
consider me worth the effort.

I get that you see me as a problem. But 
what if I was an opportunity for you to do 
what you came into teaching to do: make a 
difference. I know it means meeting more 
than halfway, but that would go a long 
way towards me becoming ‘education-
ready’. I’ve even got a suggestion of how 
you could start. Those detentions you give 
me most Fridays? I engineer them. It’s 
30 extra minutes I can be away from the 
danger at home and closer to the hope of 
school. Maybe we could chat then, if you’re 
interested. And if you’re not? I’m just  
really sorry.

Love Jaz

Jaz Ampaw-Farr is a speaker, author and literacy consultant. View her TEDx Talk at jazampawfarr.com/tedxtalk
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I know my behaviour makes you 
mad, but you need to understand 
what my life is really like
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It’s fairly standard for primary 
schools to teach maths and English 
in the mornings and relegate 
the rest of the curriculum to the 
afternoon. Maybe there’s the odd 

morning spot for something else here and 
there, but the bulk of the ‘other’ subjects 
in most schools takes place after lunch. 
Serious learning of tested subjects gets  
the prime time slots. The afternoon –  
well that’s just an afterthought.

Maybe it’s different in your school. 
But how many schools know how to assess 
learning in a meaningful way in geography? 
Has anyone observed a French lesson 
recently, or had a close look at history 
books? Not anywhere near as often as  
we look at reading, writing and maths,  
I’d wager.

We often complain about the pressure 
of SATs distorting the curriculum, yet by 
our actions we go along with this. How 
seriously do we take afternoon learning? 
How many senior leaders even have a clear 
idea of what high quality history work 
or computing should look like? Harsh 
accountability for standards in maths 
and English, alongside Ofsted’s former 
nonchalance with regards to anything else, 
explain our neglect. Alongside that, years 
of top down spoon-feeding of schemes 
of work deskilled us from thinking hard 
about what primary aged children should 
be learning about beyond the confines of 
English and maths.

But now Ofsted has changed its tune 
and wants to see schools having a proper 
rationale behind everything they teach, 
not just the ‘morning’ subjects. They want 
evidence of ‘strategic decision-making’ 
in a school’s curriculum, with school 
leaders ‘able to articulate clearly what their 
curriculum is and what the intent is.’ Which 
probably means a bit more than leaving 
teachers to download lesson plans from one 

knowledge about a subject in a way that 
will result in long term learning. So, for 
example, children may make a Roman 
shield in a ‘cross-curricular’ marriage of art 
and history, but does this result in the child 
knowing much about the actual Roman 
invasions of Britain? Will they be able to 
tell you how many invasions there were 
before the final, successful one? And who 
the Emperors were that ordered them? 
Or why some failed? Where does making 
a shield fit into the art scheme of work in 
terms of progression of skills?

Instead of rigour, some schools 
plan ‘exciting’ lessons and ‘memorable’ 
experiences, but these aren’t the best 
path to building long term learning. The 
child may remember it was fun making 
the shield, but even if the lesson included 
content about Roman military life, this is 
unlikely to be remembered for very long 
if it was not the major focus of the lesson. 
And if children forget almost everything  
we teach them in the afternoons, can we 
really be described as ‘teaching’ them 
anything? Are we not then better  
described as entertainers?

It is a daunting task to overhaul 
the curriculum in so many subjects. 
But instead of giving up and plucking 
someone else’s curriculum from the air, 
I’d urge senior leaders to start with one 
or two subjects and really think about 
what primary children should be learning 
and why. We are so blinded by data and 
accountability, it is hard for us to think 
what ‘good’ looks like when there’s no 
national test to tell us we are doing OK. But 
let’s give it a go and set about developing 
ourselves as curriculum leaders. TP

Clare Sealy is a primary 
headteacher  

in Bethnal 
Green, 

London. 

V O I C E SClare Sealy

It’s not enough to teach non-tested 
subjects via ‘creative experiences’ that 
don’t result in long term learning

of the various online providers, without 
proper scrutiny as to the quality or scope 
of those resources. Some are probably 
excellent; others less so. Other heads 
spend their way to coherence and buy in 
ready-made curricula wholesale. With 
ten subjects to think about, it is hardly 
surprising that schools outsource planning 
the wider curriculum to somebody else.

Undoubtedly, some headteachers 
really understand and support the thinking 
behind their pre-packaged curriculum, and 
have thought strategically about what they 
want it to achieve. However, are leaders 
really sure that off-the-peg curricula are 
providing the kind of learning the school 
wants for its children? Or are heads 
grasping at straws, buying in a package 
that is at least coherent and has a rationale, 
without reflecting whether it supports the 
best learning possible?

My concern is that too little thought 
has gone into planning a curriculum that 
builds cultural capital. Instead, 
we hear about the ‘creative 
curriculum’. My 
concern with this 
is that often this 
means subjects 
mashed together 
with little focus 
on ensuring our 
children 
acquire 
actual 
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So it’s not actually been developed yet? And 
I have to admit to being slightly confused 
by the implication that schools are not 
currently given credit for all the work they 
do. By whom? Ofsted?

 A few years ago I inspected a lovely, 
happy school in a disadvantaged area. The 
school’s data showed that the children 
came into nursery well below age-related 
expectations and results at the end of Y6 
were broadly average, so the crude overview 
suggested good progress overall. In one 
of the meetings, one inspector launched 
into an impressive eulogy. Apparently, 
the provision in nursery and Reception 
was truly exceptional. Children made 
outstanding progress, so much so that by 
the end of Reception they were exactly 
where they should be. The headteacher 
beamed. One of the other inspectors said, 
“Hang on – if they are going into Y1 where 

Recently, the education 
secretary announced plans 
for a new primary assessment 
system that, according to the 
press release, ‘focuses on pupil 

progress, mastering literacy and numeracy, 
and scrapping unnecessary workload for 
teachers.’ Admittedly, it’s not due to come 
into force next week – it will be 2023 before 
KS1 tests are non-statutory – but overall, 
what’s not to like? Especially the bit about 
reducing teacher workload.

One of the changes is a new ‘teacher-
mediated’ assessment in the Reception year 
from 2020 to ‘provide a baseline measure 
to better track pupils’ progress’. Sounds 
reasonable, but the next line is, ‘The check, 
which will be developed in conjunction with 
the teaching profession, will ensure schools 
are given credit for all the work they do 
throughout a child’s time at primary school.’ 

they should be and coming out as average at 
Y6, surely the progress isn’t that good across 
the rest of the school?” Seeing the change in 
the headteacher’s expression, I interjected 
with talk about it not being just about the 
data. The head said, “If the excellent early 
years provision is going to downgrade the 
rest of the school, can you make it a bit less 
glowing?” 

I’m happy to say that the school was 
rightly judged to be good with outstanding 
EY provision, but this experience made me 
think about the potential pitfalls when it 
comes to progress data, particularly with 
regard to assessing starting points. It looks 
like the new Reception year measure is 
going to be extremely important, as it’s the 
baseline against which we will measure all 
subsequent progress. The more important 
a measure is, the more vital that it is as 
accurate and consistent as possible. Call me 
cynical, but I can see a problem with this 
straight away. If the measure is ‘teacher 
mediated’, how do we make sure it’s really 
accurate, not just within a school but across 
them? The answer is usually ‘moderation’, 
but we all know that’s not without pitfalls. 

The biggest challenge for those devising 
this measure must surely be to allow ease 
of assessment in applying criteria while 
ensuring accuracy and consistency. Having 
sat through moderation sessions where 
experienced teachers argued for hours 
about which number or code went onto a 
sheet, I’m interested to see how this can be 
streamlined for accuracy. It’s absolutely 
essential that it is, though; without an 
accurate starting point, every subsequent 
progress measure will be flawed.

 I worked in a school last year that was 
keen on simplifying assessment in order 
to reduce teacher workload. ‘Simplifying’ 
appeared to involve removing any 
subjectivity or professional judgement 
so that teachers could apply a criterion 
easily and quickly. The enormous resulting 
document was described by one teacher as 
‘APP on steroids’. It lasted one term.

I wholeheartedly feel that reducing 
workload is a genuine priority, especially in 
terms of recruiting and retaining teachers. 
But in reality I’m not seeing it. So many 
schools are scared to take on board the 
recommendations of last year’s report on 
reducing unnecessary marking because they 
don’t believe inspectors will approve. I’m 
struggling to see how the proposed changes 
to assessment will reduce workload, 
particularly with the pressure of getting that 
starting point assessment absolutely right. 
But as it’s not actually been devised yet, we 
live in hope! TP

Julie Price Grimshaw is a teacher, trainer  
and education adviser. She has been  
involved in school inspections since 2001.

V O I C E S

Can a ‘teacher mediated’ baseline measure 
ever be as accurate and consistent as we 
need it to be?

Julie Price Grimshaw
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PITFALLS OF 
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aided by our accompanying Teacher’s Resource Pack.

“All the classes in school will now do a week’s literacy 
based on your performance. What better way to get 

children engaged in writing!”

PANTOMIMES
These fun, colourful and dynamic productions actively 
encourage audience participation, expertly combining 

the tradition of theatre pantomime with up to date and 
age appropriate humour, music and themes. Wonderful 

costumes, superb scenery and magical special effects 
all combine to deliver an electric atmosphere and 
guarantee audiences a truly imaginative, enthralling 

journey into the enchanting world that is Pantomime.

“It was fantastic! My face literally ached from laughing!”

www.magicoftheatre.com
As a company we are totally committed to 
combining theatre with education, providing superb value for money 
productions that are innovative, magical, colourful and, most importantly, wonderfully captivating. 
We believe that the best way to teach children is by telling a story.
We call it the Magic of Theatre.
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Sue Cowley

Some children have been brought up with 
clear boundaries in a calm and consistent 
household, whereas others live in chaotic 
homes, where arbitrary rules change from 
day to day. Still other children may be living 
in a home where there are serious issues 
such as poverty, sickness, mental health or 
caring duties, which mean that behaving in 
school is the least of their worries. While 
we want all our children to achieve the 
same standards, this does not mean that we 
have to go about getting to those standards 
in exactly the same way. We need to be 
sensitive to the realities of our children’s 
lives in order to understand how best to 
support them. 

Imagine Ben and Tom are two children 
in your class. Ben is a ‘model student’ – 
polite and hardworking. He comes from 
a comfortable home, and his parents do 
whatever they can to support his learning. 
Tom, on the other hand, has had a troubled 
upbringing and goes back to a chaotic 
home every night. He often finds himself 
in trouble in school for rudeness or lack of 
work. Imagine that you look around the 
class and notice both Ben and Tom staring 
into space. You know that all that you need 

Consistency is one of the 
trickiest areas of behaviour 
management. In theory it 
should be simple. There is  
a clear set of expectations 

about behaviour. Everyone buys into the 
rules, with all staff applying them in the 
same way every time. No matter where  
a child is in the school, the same behaviours 
are required. We are polite, we listen,  
we follow instructions, and so on. Once  
the rules are clear, we use rewards to 
encourage the children to follow our 
expectations and consequences if they 
don’t. Unfortunately, though, such a 
simplistic view of behaviour fails to take 
into account some important realities.

First, that not all children come to us 
from the same starting point – a child who 
comes from a background of disadvantage 
or trauma may find it a lot harder to achieve 
the same standards as his or her classmates. 
And second, that we, and the children we 
teach, are human beings. We are fallible, 
prone to moods and emotions. No matter 
how high the staff’s expectations, and how 
consistent the application of the rules, 
there will be moments when we just don’t 
have the strength to follow through, or 
when circumstances conspire against us.

It’s last thing on a Friday and nearly 
the end of term. It’s been snowing all day 
and a dark winter sky sits low over school, 
making everyone inside feel antsy. The 
children are restless and irritable and, after 
supervising wet play, you have a thumping 
headache. As you try to teach the final 
lesson of the day, you find that some of the 
children are whispering among themselves. 
In the first week of term you would have 
been all over them like a rash in order to 
ensure silent listening, but now all you 
want to do is go home and collapse in bed. 
Yes, it would be fair to say that you are 
being inconsistent in your expectations of 
their behaviour, but it would be equally fair 
to say that you are just being human.

Learning how to behave is as much 
a part of an education as the rest of the 
curriculum. We can teach and model 
appropriate behaviour, but children 
won’t all progress towards attaining it 
at exactly the same rate, because they 
don’t begin at the same starting point. 

to do to get Ben back on task is to give him  
a quick look or instruction. Tom, on the 
other hand will need lots of coaxing to get 
started, and you’ll have to regularly revisit 
his table to make sure he stays on track. 
This is not about you being inconsistent – 
the desired end point is the same for each 
child – but you understand that if you want 
the same outcome for both, you have to  
take different routes to get there.

I call this approach ‘flexible 
consistency’. It is not the standards that 
are flexible, but the method of getting to 
them. Just as we differentiate the learning 
that our children do in class, so we can 
differentiate our approaches to behaviour  
to suit the children we are helping to 
behave. Support and challenge children  
in their behaviour, just as you do with  
your teaching. Every child is a golden  
child, it’s just that some need more help  
in getting to the prize. TP

Sue Cowley is an author and teacher 
trainer. Her latest books, Road School and 
The Artful Educator, are published by 
Crown House.

V O I C E S

When it comes to behaviour management, consistency 
is key – but that’s sometimes easier said than done

@sue_cowley           roadschooldiary.co.uk
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School Lanyards with safety break and J hook.
9 standard colours or create your own design/colour 

and include your school logo.

We have the UK’s largest range of school badges.
100’s of designs and 1000’s of badges
available in stock for fast delivery.
Or create your own badge design 

with your own text, colour or school crest 
from as little as 25 badges.
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Got me rubric, got me 
exemplars and got me 
smartphone camera ready. 
Get, set, go – and I’m 
a-clicking and a-clicking  

my way around the aisles of my  
classroom, in among the children. 

Callum looks up to me, as doe-eyed as  
is possible for a hard-bitten Northumbrian 
nine-year-old: “Sir, whaddya think of me 
fronted adverbial?” Before you can say 
‘impossible is unpossible’, I’m upon him, 
snapping away at his scrawled sentence. 
“And, sir, I’ve used the WOW adjectives 
that you said me to.” But, it’s too late:  
I’ve already added a vintage filter to his 
writing and I’m back on the trawl – the 
trawl for evidence.

Callum’s fronted adverbial is safely 
ensconced on the class blog and the beast  
is off me back for another lesson or so – 
until the next learning intention comes  
my way. So I always make sure to have 
my phone fully charged and 
diligently clear the memory each 
week so there’s always space for  
one more photo of Nadine’s 
atmospheric setting or Paul’s 
characterisation.

It’s only the beginning  
of the school year and I’m 
already planning for next 
March’s book week. Oh, the 
tableau! Picture after glorious 
picture of Harry Potter, Hermione 
Granger, Harry Potter, Ron 
Weasley, Harry Potter, the odd 
(very odd) Dobby, the Johnny Depp 
version of Willy Wonka, Harry 
Potter, an inexplicable Minion, the 
Johnny Depp version of the Mad 
Hatter, Harry Potter and Harry Potter. 
Each picture on my class blog is a creamy 
slice of evidence – irrefutable, almost 
tangible evidence of something having  
been learnt.

I can’t put my finger on it, but I see row 
after row and column after column of 
photos, of evidence. Everything then 
reduces to numbers. I say ‘reduces’ but 
then the numbers get larger and larger, 
longer and longer; and my head almost 
splits with the thinking and the holding of 
these ever-expanding numbers. My mind is 
beyond racing and beyond differentiating 
between photos, numbers, honey, fronted 
adverbials – in the flurry of everything, 
everything becomes nothing.

And then there is silence. Blessed 
silence. Slowly my diaphragm 
lowers into my stomach 
and I’m able to 
breathe again after 
what seems like 
hours of no 
breathing 
whatsoever. 
There’s no 
evidence: no 
photos and no 
numbers. No honey; 
only silence. I hear a voice. 
“Sir,” it says. It’s Callum. “Sir,” 
it says, still Callum. In the 
silence and the whiteness,  
I walk over to him (I’ve got legs 
now) and I look down at him, 
hovered over his white sheet of 
paper, at his white desk in his 
white uniform. He shoves his 
white paper towards me and 
nods toward it. I read what he 
has written. It’s written in 
white upon white, but I can read 
it as clearly as I’ve ever read anything. 

I read it and then I look at Callum. He 
smiles. I taste my tears as they run over 
my smile. I sob. And I have never been 
so happy. Then I wake. And I reach 
over to my bedside table to switch off 

my alarm. Me phone is fully 
charged. Get, set, go. TP

Mark Aston currently teaches 
English in a secondary school  
in the Czech Republic.

V O I C E SMark Aston

The photos I take in class are tangible evidence  
of something having been learnt, or are they? 

I sometimes (I say ‘sometimes’ –  
I always) dream of these photos. They 
mosaic kaleidoscopically through my 
subconscious then order themselves into 
rows and columns which rigidly form the 
cells of a spreadsheet. These cells drip with 
honey and in the dream – in the dream – 
 I know this honey is not simply evidence;  
it is data. And in the dream, I push my 
fingers into a cell and I taste it. Man, but 
does it taste good. I sleep so well on nights 
like these, when I have my evidence and I 
dream of spreadsheets full of sweet honey.

Only sometimes, and I don’t really like 
to talk about this, the dream goes a bit 
wrong. Maybe I’m gorging myself on 
data-honey evidence and I get to starting  
to feel a bit sick and my mind starts to  
swim a little, but not in a nice mosaic-of-
kaleidoscopic-photos-of-evidence type  
of way; but in a kind of what-is-the-point? 
type of way.

@whatonomy           whatonomy.wordpress.com

AT NIGHT I 
DREAM OF 
SPREADSHEETS

 “I can’t put my 
finger on it, but  
I see row after 

row and column 
after column”
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V O I C E S

I work so hard satisfying book scrutiny checklists and  
non-negotiables that I feel like I’m wearing a straitjacket

30 | www.teachwire.net The writer has taught in five schools across a 20 year career. 

@fakeheadteacher            headteacher-newsletter.com

Isit in the primary staffroom four weeks into the new 
academic year. I should feel rested, reinvigorated and 
bursting with excitement for the year ahead, but I don’t.  
I haven’t done for a few years now.

It’s an odd feeling, because I have always loved my job. I look 
around and I can see the same confused expressions imprinted 
on the faces of my colleagues. Soon, someone utters the words, 
“But I don’t understand why we are doing it”. Another says, “It’s 
too much work,” followed by, “It’s not for me or the children.” 
Five minutes before lunch ends, everyone 
slumps back in their chairs and says,  
“Do we have to go back to class?”

I remember saying to my parents a few 
years into my teaching career, “I am so 
lucky. It doesn’t even feel like going to work. 
I love it.” Lately, I try not to talk about 
teaching with my parents as I get cross, 
which leaves them worrying about my wellbeing.

So, what’s changed? I started looking back at a time when  
I felt most happy teaching. What was it that made the job so 
rewarding? Here’s my list: I felt trusted; I had a lot of autonomy; 
how my exercise books looked was up to me; I had a good work-life 
balance; I enjoyed running clubs; nobody moaned in the staffroom; 
data was collected through an assessment week in May.

Yes, the job was hard, but it was an amazing 
feeling to be fully responsible for the education 
of my class, pinching ideas from the 
experienced teachers around me and having 
the freedom to try out and develop my own 
methods without fear or excessive scrutiny. 
We were encouraged to team teach and pop in 
to watch colleagues. We were never told how to 
do our jobs. That’s what our degree did.

I then tried to pinpoint why I now feel so fed up 
and disillusioned. Again, another list: I don’t feel trusted; 
I don’t have autonomy; I am told exactly how exercise books 
should look; I work most evenings just to keep up; I resent running 
a club because of my workload; morale is low in the staffroom;  
data is collected all the time and evidence is needed to support it.

Many of us have to adhere to a lengthy book scrutiny checklist. 
For example, learning objectives have to be typed up, success 

criteria should be evident, two stars and a wish every day, deep 
mark once a week, use pink and green highlighters, use purple 
pens for editing, stamp this, annotate that, pupil voice, peer 
feedback, responding to marking, initialling every piece of work, 
and so on. It’s so confusing. To make things worse, many schools 
now have a long list of non-negotiables you have to follow, telling 
you how to teach, what your displays should look like, what 
resources you have to use, how the ‘golden thread of learning’ 
should appear in your books, etc. Staff at my current school are 

always asking each other, “What else 
do we need to do again?” After walking 
into another class and seeing the teacher 
sticking something in the books, they’ll 
say, “I forgot we had to do that.” 

Of course, it should always be about 
progress over time. Would my class make 
progress even if I didn’t mark my books  

or type up a learning objective? Yes they would, because I know 
on a daily basis who needs further support or extending for a 
particular lesson and plan accordingly, before feeding back to  
the children. It’s a very basic principle of teaching. 

We work so hard satisfying book scrutiny checklists and 
non-negotiables that it feels like we are wearing straitjackets. 

Every half term, I receive written feedback about my books. 
There’s always room for improvement and notes about  

not having evidence for this or that. Checking for  
progress over time seems to be very low on the list  
these days.

I know eight experienced teachers who have  
left teaching in the last two years. They loved the  
job, but couldn’t stand how micro-managed the 

profession has become. Fortunately, I have heard  
of some schools that are beginning to address the 

problem; moving away from written marking policies  
to feedback policies, for example. I fear that many  

more experienced teachers will leave the profession 
unless something is done about the excessive  

scrutiny and micro-management of staff. At the 
moment, I wouldn’t hesitate to leave if I could  
afford to. I never thought I would ever say that.  
It’s sad. TP

“I wouldn’t hesitate 
to leave teaching if  
I could afford to”
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BE YOUR BEST  
  FLUFFYPOMPOMELF

CHRISTMAS JUMPER DAY

Photo: Jack Taylor / Save the C
hildren

#CHRISTMASJUMPERDAY

Get your school together in winter 
woollies on Friday 15 December.

Donate £1 each and make the world better with a sweater.

Go big. Go bold. Go BlingyBaubleBells.

Sign up for your FREE fundraising pack
at christmasjumperday.org 

Registered charity England and Wales (213890) Scotland (SC039570).
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School  
profile

Name: Larchwood Primary

Headteacher: Ryan Duff

Deputy: Steve Bowsher
Location: Brentwood, Essex

Ofsted rating: Outstanding

Size: 250+
Extra info: the school is expanding 

to become two-form entry

After a turbulent past and four headteachers in three years,  
Larchwood Primary is on the up and up – but doesn’t like to boast about it

“Please don’t aspire  
to be on TOWIE”

Ryan Duff, Headteacher

Outstading Schools.indd   3 03/11/2017   11:45
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Idon’t know if you know Brentwood that well,” says 
Ryan Duff, headteacher of Larchwood Primary, 
“but you probably know TOWIE.” He is, of course, 
referring to reality TV series The Only Way is Essex, 

which is filmed in the town. “On the whole, Brentwood is 
quite affluent,” Ryan continues. “There’s a disproportionate 
amount of Range Rovers on the high street, but here we’re 
in a different pocket. Our school is in the middle of a council 
estate. About a third of children are disadvantaged and 
I think that statistic goes against people’s perception of 
schools in Brentwood.”

During his first year at Larchwood, Ryan remembers hearing 
one child boasting to another about seeing one of the cast of TOWIE 
in Sainsbury’s. “I’ve got nothing against that particular woman, 
but please don’t aspire to be her,” Ryan says, and this sums up 
his attitude to the leadership of the school. “Please raise that bar 
higher and aspire to greater things,” he continues. It wasn’t just 
the aspirations of the children that needed raising, either, as Ryan 
explains. “A lot of the staff back then had the mentality of, ‘Well, 
what do you expect from these kids?’ I said, ‘Are you saying they 
can’t achieve because they’re from a council estate?’.” 

1  Turbulent times
Ryan’s drive to raise standards began when he was seconded 

to Larchwood in September 2012. At that time the school was, in 
Ryan’s words, ‘rudderless’. “There was no real sense of direction 
or vision,” he says. “The knock-on effect was that we weren’t 
necessarily doing anything well. Teaching and learning wasn’t 
where it needed to be. Behaviour certainly wasn’t.” The school was 
emerging from a period of turbulence, after having four different 
headteachers over a three year period. Some children were going 
into Y6 at the same level they left Y2 at. “Some had even regressed 
and gone backwards,” says Ryan. “It was just awful.” 

 Restaffing was high on Ryan’s agenda. “We gave teachers the 
support they needed and some improved, but some didn’t and 
then left,” he explains. But recruiting to fill these positions was 
easier said than done. “We had behaviour that wasn’t where it 
needed to be, aggressive parents and a massive gulf in our progress 
and attainment. Ofsted was also due soon and we were fully 
expecting ‘inadequate’. Funnily enough, we didn’t have teachers 
lining up at the door. We’d put an advert out and get no interest 
whatsoever.” Through various means, which included digging 
deep into his contact book, Ryan eventually managed to recruit a 
new team to lead the school forward.

2  Rain or shine
Ryan, alongside deputy head Steve Bowsher, has made it 

his mission to improve community relationships. Every morning 
and afternoon you will find both Ryan and Steve at the school gate, 
chatting to families and welcoming pupils. “We’re out there rain or 
shine,” explains Ryan. Steve adds, “Anything that parents want to 
talk about gets addressed at that point. It prevents an awful lot of 
worry for them and also a lot of extra stress for staff. Ultimately, us 
being out there every day saves time.”

Relationships with the local community haven’t always been 
so rosy, as Ryan explains. “Being blunt, I had to ban a couple of 
parents off site straight away in the early days because they didn’t 
meet our expectations – it was for things like swearing while 
on the playground and getting aggresive with staff.” If a ban is 

My favourite thing about 
this school is all the clubs 
we can do – there’s tons 
of them, at least 20. I do 
netball after school,  
which also helps with  
my football skills, and  
card trading at lunch.

Every Friday Mr Duff does 
a celebration assembly. 
He’s got a massive trophy 
called Mr Duff’s Superstar 
Award. He chooses one 
person and they get to take 
the trophy home for a week 
then bring it back.

The thing I love about 
this school is how helpful 
the teachers are if you 
have a problem. If your 
family has suffered 
through a lot of hard 
things, like mine, they 
will always help you.

There is a reading chart 
in every classroom which 
we mark off every day. At 
the end of the week the 
teachers write down the 
class percentage. If your 
class wins you get five 
minutes extra play.

Tyler Lauren Roza Leland

Pupil Voice

“I believe the question  
should be, ‘What’s the DfE 

doing to reduce workload?’”

“
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implemented, Ryan sends a letter to the person in question.  
“In it, I would normally say that if they apologise, the ban is 
lifted,” Ryan explains. “Parents can sometimes still bring  
external falling-outs into the 
playground, but nowadays by the 
time I speak to them they’re already 
apologising because they know the 
repercussions. It’s all about setting 
out those expectations that we 
would call normal. Parents just need 
reminders every now and then.” 

Making things affordable for 
parents is another key concern of 
Ryan’s. “Our breakfast club is £2.50 
which is really good value compared 
to the Essex average”, he explains. 
“Our discos are £3 all in and football 
club is subsidised so only costs 
£10 for the whole term. One of the 
reasons we extended our autumn 
half term this year is so parents have 
the opportunity to enjoy a cheaper 
holiday during that second week.”

Aside from football, the school 
runs over 20 extracurricular clubs, 
all free to attend. These cover 
a vast range of interests, from 
cartoon drawing and card trading 
to Portuguese and poetry, all run by 
school staff. “You can’t force staff to 
run clubs. I never say ‘I’d like you to 
run that club or this club’,” explains 
Ryan. “Staff run clubs about the 
things they are passionate about. 
I run the table football club – I’m 
not sure what that says about my 

misspent childhood but the kids absolutely love it. In the nicest 
possible way, our parents probably don’t know how good our 
offering is, because they don’t know any different. Generally, in 
primary schools, most clubs are a paid for provision delivered by 
external providers. I understand why this is the case, but I think 
that all children should have the opportunity to attend clubs. 
Despite my parents not knowing how to play chess, I joined 
the chess club at primary school. I was able to learn because of 
the opportunity given to me. It’s the wider offer, outside of the 
curriculum, that also plays a vital role.” One of Larchwood’s 
mission statements is about giving the children opportunities  
and experiences that they will remember for life. “That’s key,” 
says Ryan. “Are children going to remember that they left at 
expected standard in English or greater depth in GPS? No. Are 
they going to remember this experience or that opportunity?  
Yes. I want our children to leave primary with memories  
that they will look back on with fondness.” 

3  Happy faces
Since his arrival five years ago, Ryan has been relentless 

about driving up expectations and aspirations, and the school’s 
results have followed suit. It was awarded ‘outstanding’ by Ofsted  
in March and is now in the top 3% of schools in England in terms  
of the progress its pupils make in reading, writing and mathematics 
between KS1 and the end of KS2. Getting to this point has been 
exhausting, admits Ryan. “As an SLT we’re very aware of the 
wellbeing of our staff,” he says. “We’ve amended our marking  
policy recently and we give both PPA time and data time.  
In schools I’ve worked at in the past, PPA was cancelled  
quite regularly. Here, it’s never cancelled.”

Larchwood’s governors assess staff wellbeing at the end of 
every year by asking them to fill out anonymous surveys. “They 

rate their happiness and this year 
it was mostly nines and tens,” 
explains Ryan. “You’re never 
going to get workload spot on, but 
that’s still really positive. It’s all 
very well me saying that my staff 
are happy and that I’m trying 
to reduce workload, but when 
you’ve got the teachers saying 
that themselves, that’s great.” 

As well as being on the SLT, 
deputy Steve is also a classroom 
teacher, meaning he can see 
things from both points of view. 
“While we already do a lot of 
the things recommended in 
the government’s workload 
challenge, that doesn’t stop us 
tweaking things. The change we 
made to our homework policy has 
helped to reduce workload and 
our school reports are now just 
one side long.” Just before the 
start of the autumn term, Ofsted 
director Sean Harford tweeted, 
asking senior leaders what they 
intended to do to reduce staff 
workload. “Comments like  
that don’t help,” says Ryan.  
“I believe the question should 
have been, ‘What’s the DfE  
doing to reduce workload?’”  

F E A T U R E S  B E S T  P R A C T I C E

Larchwood changed its English marking policy last 
year, partly to reduce staff workload. English lead 
Keely Adams explains: “Before, our marking was 
quite heavy on teacher comments. Sometimes, 
children would do a piece of writing and the teacher’s 
comments would be the same length, if not longer.”
The school is now trialling an option that encourages 
the children to self-assess their writing against a 
success criteria. Keely continues, “Then all we need 
to do as teachers, either with the child or after, is go 
through and agree or disagree with what they’ve said 
and set them a next step. It’s cut down our marking an 
awful lot and made it more purposeful.” 
Y5 teacher Adam Sumner adds, “It’s a good way to 
mark because you know the children understand 
what they’re doing, because they’re able to pick it out 
from the success criteria themselves. It’s a definite 
time-saver.” 
The school has also modified its maths marking 
procedures, as Adam explains: “We’re using a lot more 
marking codes for common errors that you’re always 
writing about, such as using one number per square.” 
Codes are also used when verbal feedback has been 
given, says Y2 teacher Dawn Jaycock. “In other 
schools I’ve worked at you have to write what your 
verbal feedback was, but here, we just write ‘vf’. You 
don’t need to write what you actually said, because in 
theory you should see the impact of that feedback in 
subsequent work.” 

T I M E - S A V I N G  M A R K I N G
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4  More than outstanding
One thing that is striking about the exterior of 

Larchwood, newly awarded ‘outstanding’ by Ofsted, is that there 
are no banners boasting of the school’s achievements. “That’s 
not my style,” explains Ryan. “It’s not that we’re not proud of 
it, we absolutely are, but we are more than just outstanding.” 
The Ofsted process did not run entirely smoothly for the school. 
Newly designated as an academy, Ryan knew that he had five 
terms to ready Larchwood for inspection. By the fourth term, 
the school self-evaluated as outstanding. It was then that Ofsted 
changed its policy, announcing 
that it would now inspect new 
academies within three years. 
“I thought, ‘Oh no, we’re ready 
now!’,” says Ryan. When the 
inspectors finally arrived, the 
school was graded ‘outstanding’, 
but Ofsted’s quality assurance 
process led to a two-month delay 
in Ryan being able to announce 
the result to his team. “That was 
really, really difficult because I’m 
very transparent with my staff,” 
he says. “Ofsted informed me 
of the wording that I could use. 
The lead inspector said I could 
tell staff that I was ‘pleased’ with 
the outcome. I asked, ‘Can I say 
I’m very pleased?’ and she said 
no.” When Ryan walked into the 
staffroom at the end of the final 
gruelling day of the inspection, 
he was met with a sea of faces 
– staff who had stayed late 
especially. “I said, ‘I’m pleased, 
and that’s all I’m allowed to 
tell you.’ You could see their 
frustration. Because of the delay, 
parents started asking if there 
was a problem and we had to 
quash rumours.” 

Surprisingly, Ryan says he 
never mentions the school’s 
‘outstanding’ rating when 
showing prospective parents 
around. “When you’re at home 
doing your research about a 
school, there are not many things 
that you can look at apart from 
its Ofsted report and data, so  
I understand why parents hang 
up their coat on that peg, but 
do they put too much emphasis 
on it? Maybe. My attitude is 
that any parent who wants to 
send their child here will do 
their research and will know 
we’re outstanding, but it’s not 
just about that.” In fact, Ryan 
believes Ofsted needs to reform. 
“That ‘outstanding’ badge can 
be somewhat divisive. If Ofsted 
said tomorrow that it was getting 
rid of grades and replacing it 
with, ‘You’re either good enough 
or you’re not’, I wouldn’t mind 

that. The reason why it meant so 
much for us here, locally, was because 
Larchwood has historically been a 
disregarded school, a ‘council estate 
school’. When our children went on  
to secondary, other students used to 
have low expectations of them and 
class them as ‘just Larchwood kids’. 
Now the children can say, ‘We come 
from Larchwood and we do alright, 
thanks.’ That’s more powerful  
than any banner.” 

“After we received our Ofsted 
report, a parent asked me if I was 
leaving,” says Ryan. “I said no, and 
asked him why he asked. He said, ‘It’s 
just that you said that you wouldn’t 
even contemplate leaving until the 
school is outstanding, and now it is’.” 
On the contrary, Ryan confirms that he 
is in it for the long haul. “Whether you 
like me or not, I’m staying,” he smiles. 

Over the next few months the staff 
is going to be taking a closer look at the 
school’s wider provision. “We know 
what we do well, but we are refining the 
provision outside of the curriculum,” 
explains Ryan. “This is our normal now 
and it’s about what takes us above and 
beyond. Yes, children’s progress and 
attainment have to be paramount, but 
what are the additional things you’ve 
done today? Are you learning to sing or 
play the piano? What are you growing 
in our eco area? We need to stay at this 
level, and that’s not easy, but it’s about 
looking at our provision in finer detail 
and seeing what would make it even 
better. Our ‘normal’ is not the normal 
of most schools.” TP

KEELY ADAMS,  
Y6 TEACHER &  
ENGLISH LEAD

EMMA SMITH,  
Y2 TEACHER &  
SENCO

Meet the staff

I’ve worked at ‘requires 
improvement’ schools 
where policies change 
every two minutes – the 
SLT is scared to run an 
initiative to its conclusion 
because they’re trying  
to get rapid progress.  
If something hasn’t 
worked instantly, you 
have to try something 
else. Here, Ryan gives us 
the freedom to try things 
and he’s willing to let 
them run, so you actually 
see their impact.

We work well as a team 
because we’ve all got the 
same goals. Although  
I had been teaching for 
three years already, 
when I joined this  
school it was tough. 
However, the leadership 
team drove everyone  
in the right direction.  
It was hard but worth  
it. When we found  
out our Ofsted result  
we went out and 
celebrated. It was  
a good night.

ADAM SUMNER,  
Y5 TEACHER &  
SCIENCE LEAD

Maths mastery was a 
very difficult concept 
to introduce at the 
top end of the school. 
The children were at 
very different levels 
because they’d been 
differentiated so heavily 
in the past. Now, as year 
groups that have had 
two years of mastery 
are coming through it’s 
so much easier. I love 
teaching mastery maths. 
I think it’s the right way 
to approach it.

DAWN JAYCOCK,  
Y2 TEACHER &  
SMSC LEAD

Because Steve and Ryan 
are present at the school 
gates every morning, if 
parents have any burning 
issues they can have that 
conversation then. That’s 
really important for 
families – to feel they can 
speak to somebody  
if they want to. Parents 
also write little notes in 
the children’s reading 
diaries but generally they 
are positive things about 
how much their child 
enjoyed something.
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Renaissance is a leading 
supplier of cloud-based 
assessment software and 

is offering you the chance to win 
five Samsung tablets for your 
classroom. You’ll also receive a 60 
day trial of the computer-adaptive 
Renaissance Star Assessments, 
recently shown to predict reading 
and maths SATs results with up to 
an 89% confidence level. 

Used in over 5,500 schools 
in the UK, Renaissance Star 
Assessments comprise quick, 
computer-adaptive tests for 
reading and maths. Assessments 

can be administered as often 
as needed throughout the year, 
offering progress tracking on a 
granular level. 

Computer-adaptive, Star’s 
questions adjust based on pupil 
responses. Tests are marked 
automatically and results 
are available immediately on 
completion, saving teachers time. 
Pupils of any age and ability can 
access the test, while staff quickly 
identify where they are in the 
curriculum. Enter for your chance 
to experience Star Assessments 
using five Samsung tablets. 

Enter now at teachwire.net/giveaways
* Competition closes at 5pm on Sunday 17th December 2017. Winners will be notified within 21 days. Full terms and conditions available at teachwire.net

G I V E A W A Y S

a Mini Assessment 
Suite from Renaissancewin Enter for your chance to win five  

tablets and Star Assessments 
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What’s on offer
l  60 day free trial of Renaissance 

Star Assessments. This 
cloud-based assessment 
software for reading and  
maths is computer adaptive  
and helps you quickly identify 
where pupils are in the curriculum

l  Five Samsung tablets for  
your school, to help you  
embed digital resources in  
your teaching

For more information on Star visit  
renlearn.co.uk/star

ENTER NOW!
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A N N A - C H R I S T I N A  C O N N E L L Y

not disarmed by last-minute 
changes. Because when 
you’ve got kids lined up for 
the 1pm assembly, someone 
will inevitably pop their head 
around the door and say, 
“Assembly’s at 1.20pm now.”

Supply teaching brings 
a whole new meaning to 
flexibility. But the more you 
deal with things that are out of 
your comfort zone, the greater 
your confidence will be as a 
teacher. For example, one thing 
I’ve learnt is ‘don’t judge a 
book(ing) by its (invitation of) 
cover.’ I’ve had truly maddening 
days in ‘outstanding’ rural 
schools where they don’t 
believe they have behaviour 
problems, even though teachers 
are constantly battling low-level 
disruption and an invisible 
SLT. Likewise, I’ve dreaded a 
Friday with post-SATs Y6 in 
an inner-city school, but was 
met with a toughly-imposed 
behaviour policy and attentive 
students who were eager  
to learn.

A s a teacher, you’re 
used to being 
prepared. You’re  
in control. You 

know exactly what you’re 
doing. When you first start 
supply teaching, however, 
being cast into the unknown 
can be nerve-racking. If you 
find yourself experiencing 
a few concerns, remember: 
you’re not alone.

The first worry for any 
new supply teacher is: ‘What 
work do I need to take?’ In 
all my time on supply I’ve 
never turned up to find that 
absolutely nothing has been 
left. Honestly, I don’t know 
any school that irresponsible. 
And even if you do arrive to an 
empty desk, it’s not a weakness 
to ask: staff would rather the 
kids do something on-topic. 

That said, you will need a 
few indoor and outdoor ideas 
as backup for PE sessions, and 
some 10-20 minute classroom 
activities – pre-prepared 
websites, revision games and 
teasers – to make sure you’re 

Unfortunate events
Another thing you’ll fear is 
that some dreadful incident 
will happen on your watch. 
Realistically, though, nothing 
ever really does. You’ll have 
days that will be hard and times 
when nobody listens, and you’ll 
think, ‘Is it me?’. Then you’ll 
go to another school, have a 
great experience and think, 
‘No, it’s not me. Today was 
great.’ It is teaching, after all; 
not everything will go right 
all the time. The biggest thing 
I’ve learnt is to stay calm and 
positive and be unafraid to ask 
for support. Don’t worry about 
the students either. Reflecting 

on my experiences, they’re the 
ones who have been the stars. 
Most students are fab; they 
understand your position and 
want to help. You’ll see the best 
of them and will be impressed 
by their initiative.

Of course, when a new 
teacher comes in not everyone 
will cope well with change. 
And I’m not talking about 
the kids. Unfortunately, you 
may encounter staff who 
are negative and difficult. 
Experienced supply teachers 
will recognise this scenario: 

TA: “Why are you out of your 
seat talking to Kai? You never 
do that for Mrs Lee. Why 
today?” 
Finlay: “Um, Miss told me  
to help Kai thread his 
embroidery needle.”
TA: “I’ll put you on a warning 
for talking. Too much noise 
today. And that never usually 
happens with this class.”
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ROLLERCOASTER
The supply

Naughty kids, spiteful staff and no consistency – supply teaching can  
feel like a trip on the big dipper, but it’s not as scary as you think
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Christina 
Connelly 
is an 
ex-teacher 
who now 
works for 

an education trade union.

Me: “OK, Finlay, why don’t you 
and Kai sit together on the bean 
bags in the book corner?”
TA: “Kai! You know very  
well you only sit down  
there at golden time.”
Class teacher, popping in: 
“Going OK?” 
TA: “Mrs Lee! We’ve  
had people out of their seats! 
Noise! People lying around  
on the floor! Needles all  
over the carpet!”

She made it sound like I was 
running a drug den, not a Y3 
classroom. After two hours,  
I was on the verge of snapping, 
and running out of the school 
like John Bender in The 

Breakfast Club, tearing down 
the displays and smashing in  
the lockers. If you’re stuck 
working with someone like 
this, bite your tongue, focus on 
interacting with the kids and 
try not to take it home with you. 
We’ve all been there.

Supply and demand
With all of these classroom 
concerns, people forget to 
worry about money until it’s 
too late. The decline of local 
authority supply pools means 
most supply teachers now 
work for private agencies. To 
put pay into a general context, 
as per the school teachers’ 
pay and conditions document 

(STPCD) a teacher’s daily rate 
is their salary point, divided by 
195 (the days a year a full-time 
teacher works). Therefore, as a 
minimum, outside of London, 
an NQT would expect around 
£115 a day. But on day-to-day 
supply, most agencies will not 
pay to scale.

In many areas, a terrible 
‘race to the bottom’ model 

exists: one agency pays a low 
rate, so that agency is the 

cheapest, ergo it has all 
the work. On long-term 

placements you have 

FIVE  
GREAT  
BENEFITS  
OF SUPPLY  
TEACHING

1 HOMETIME IS 
HOMETIME
With well-documented 

issues with workload, more 
teachers are turning to supply 
in order to gain work-life 
balance. Once the classroom’s 
tidy and the books are 
marked, you’ll be off home 
to spend more time on your 
social and family life.  
And box-sets.

2YOU CAN PICK 
WHERE YOU’D  
LIKE TO WORK

We all have schools where 
we fancy working, things we 
would like to try. Fire off an 
email to the school office to 
ask them which agency they 
use, or ask yours if they can 
get you some assignments in 
there. No harm in getting your 
foot in the door, right?

3 AND WHERE  
YOU WOULDN’T
Sometimes you’ll 

encounter unsupportive  
staff, unhelpful SLT, and a 
school culture you really  
don’t like. Supply is the  
best way to get to know  
the schools in the area. 

4 YOU MIGHT 
SURPRISE 
YOURSELF

The first time I taught KS1  
it was like Kindergarten Cop.  
I never thought that a few 
years later, it would be my 
favourite key stage. Many  
find their niche on supply. 

5 YOU MIGHT 
SURPRISE THEM
It gladdens my heart 

when I hear from supply 
teachers who, after a bad 
experience, or fears about 
their confidence, receive  
rave feedback. Yay!
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“After two hours, I was  
on the verge of snapping,  

and running out of the school 
like John Bender in  

The Breakfast Club”

more bargaining rights though. 
You should be paid more 
because you will be undertaking 
PPA, so push for  
an uplift of daily rate. And I 
don’t mean £2.50.

These figures aren’t set  
in stone, but your access to the 
same salary as permanent  
staff after 12 weeks in the  
same school or LA is. Read 
about the Agency Workers 
Regulations 2010 (AWR 2010), 
it says so in there. 

Avoid umbrella companies. 
Ultimately, these are payroll 
middlemen who shift the 
responsibility of paying 
13.8% employers’ NI onto the 
employee, who pays their own 
NI too, plus usually a ‘service’ 
fee. It is, I would say, a rip off. 
A recent Guardian article on 
umbrella companies revealed 
that a third of supply teachers 
are paid through them. Which 
means two thirds aren’t. Use an 
alternative and insist on PAYE. 
Never be afraid to challenge 
your agency; know your rights 
and fact-check. If you’re not  
in a union, join one.

So, work hard, give it your 
all, smile and, if you do your 
best, it will show. While I  
won’t deny that supply is a 
bit of a rollercoaster ride, 
rollercoasters are still lots  
of fun. Enjoy yourself! TP
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Unlock the door to positive teacher-student relationships with 
Robin Launder’s no-nonsense advice

2  Be in charge 
Students want you to be 

in charge. Really, they do. Sure, 
they may test your authority, 
but actually it’s a test they want 
you to pass. Why? Because 
they want to be free from the 
pressure to misbehave and react 
to others’ misbehaviour. They 
want the sense of safety that an 
orderly classroom gives. In fact, 
a chaotic classroom is just as 
stressful for them as it is for you. 
Well, nearly. 

So be in charge. Project 
confidence in how you hold 
yourself, in what you say and 
how you say it. Speak with the 
expectation that you will be 
listened to – and be amazed 
if you’re not. Oh, and let that 
amazement show on your face. 

3  Have high 
expectations

The three types of high 
expectations you want are 
academic, behavioural and 
social (how the students interact 
with you and each other). Now, 
here’s the thing with high 
expectations: they are flattering. 
High expectations tell your 
students that you fully believe 
that they have what it takes 
to achieve the things that you 
want them to. After all, if you 
didn’t, why would you have the 
expectation? Low expectations, 
however, convey the opposite: 
that they can’t achieve, behave 
or get along with each other. 

Here’s something else about 
expectations: they tend to be 
met. High or low, behaviour 
moves in the direction of the 
expectation. This makes sense 
given that an expectation is one 
half of a self-fulfilling prophecy, 
the active ingredient that pushes 
the performance into either a 

1  Be credible 
Be the best teacher you can 

be. Know your subject, teach 
it well and prioritise student 
learning over all other factors. 
Your knowledge, your skill and 
your unwavering focus on the 
learning process will have an 
inevitable consequence: the 
students will believe in you – as 
a teacher and as a person. And 
once they believe in you, they’ll 
follow you. In fact, they’ll want 
to follow you. But if you don’t 
have credibility, they’ll follow 
whatever competing influences 
there are in the classroom.

If it’s good, the students 
will probably behave and 
engage in learning; if it’s 
not, they probably won’t.” 

That’s what my mentor told me 
on day one of my first teaching 
practice. She was talking 
about the teacher-student 
relationship. 

“So, what’s a good 
teacher-student relationship?”  
I asked. “Well,” she said, “it’s not 
friendship. You don’t need a get-
down-with-the-kids-I’m-cool-
too-innit relationship. Do that 
and the kids will look down on 
you when actually they should 
be looking up to you. No, when it 
comes to developing an effective 
teacher-student relationship, 
the ‘ship’ you’re after isn’t 
friendship, it’s leadership.” So 
how do you become a leader in 
the classroom? Simple: follow 
these ten top tips. 

Be a classroom
LEADER

“
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“The ‘ship’ 
you’re after isn’t 

friendship, it’s 
leadership”



F E A T U R E S  R E L A T I O N S H I P S

virtuous or a vicious cycle. So 
make sure your expectations  
 are high – in fact, the higher  
the better. 

4  Be warm
Warm means 

approachable, inclusive and 
kind; knowing the names of all 
your students, not just the loud 
ones, and using those names; 
taking an interest in your 
students as individuals with 
lives outside of the classroom. It 
means enjoying your experience 
with your students, allowing 
yourself to be won over by their 
charm, letting yourself laugh. 

It also means letting 
yourself smile. Forget all that 
nonsense about not smiling 
until Christmas. Grinning is 
infectious and we are hardwired 
to do it. A baby will mimic their 
mother’s smile. If the mother 
stops smiling, the baby gets 
unsettled, anxious, stressed. 
Exactly the same can happen in 
the classroom. You don’t need 
a fixed and manic beamer, just 
something light and genuine.

5  Be contained
You might feel hurt by 

that boy’s personal comment, 
irritated by those giggly girls’ 
whispers or wound up by Y5’s 
continual chatting, but losing 
your temper, whether you think 
it is justified or not (and by the 
way, it’s not) won’t help. Yes, 
letting off steam might feel good 
in the moment, but it has no 
long-term benefits. It breeds 
hostility, ruins relationships and 
diminishes your influence. 

6  Be clear  
and concise

Give students an ‘ears up’ 
primer such as, “This is what 
you are going to do.” Once 
you’ve given the primer, pause 
(for dramatic effect), and then 
tell the students exactly what 
you want them to do, clearly 
and concisely. No ‘ums’, ‘ahs’ or 
waffle. And don’t pace around 
either – it’s distracting. 

Also, give the instruction 
only once; if the students 
weren’t listening the first time, 
next time they will. And don’t 
say ‘please’ either because 
it makes you sound weak. 
Instead, say ‘thank you’. It’s 
just as respectful and gives 
the expectation that your 
instruction will be followed – 
after all, why else would you 
be thanking them if you didn’t 
think they’d do it?

Robin Launder is the director of 
Behaviour Buddy, a company that 
specialises in evidence-based CPD, 
including behaviour management CPD. 
He is also vice president of PRUsAP,  
a national organisation that represents 
PRUs and APs.

@behaviourbuddy

behaviourbuddy.co.uk

7  Stick to  
your word

The old adage is true: actions 
speak louder than words. But 
it’s also true that if you always 
do what you say you’re going 
to do, then your words will be 
as ‘loud’ (ie as convincing) as 
your actions. If you tell the class 
that you’re going to return their 
homework on Tuesday, return it 
on Tuesday. If you tell a student 
that you are going to phone his 
mum to let her know how hard 
he’s working, do it. If you tell 
another student that you will 
help her with her project at 
break, be there waiting. 

The same goes for sanctions. 
If it is stipulated in your school 
behaviour policy or in your 
classroom contract, or you’ve 
said it’s going to happen, then 
make sure it does – no idle 
ultimatums or empty promises. 
When what you do is the same 
as what you say, then what you 
say will carry the weight of what 
you do. 

8  Be tenacious 
Always (always, 

always, always) follow up on 
misbehaviour. It doesn’t have to 
be much of a follow-up (make 
it proportional to the degree of 
the misbehaviour), but you must 
do it. And when you do follow 
up, focus the conversation on 
what needs to happen next 

time so that the behaviour 
doesn’t reoccur. A look of 
disappointment works  
wonders too. 

9  Be conspicuous
Lead assemblies, take 

part in extracurricular activities, 
run a club. Be in the corridors, 
the playground, the dining 
room. Don’t always seek the 
sanctuary of the staffroom. 
And when you do all these out 
of the class activities, chat to 
the students. Don’t force it, 
just let them come to you. The 
confident ones will come first, 
followed by the less so. Over 
time, your face will be known; 
your name will be spoken in 
hushed, reverential tones; and 
your influence will stretch to the 
bike sheds and beyond. 

10  Be 
consistent 

Make sure that you are 
consistently all of the previous 
nine tips – day in, day out. Sure, 
you’ll slip up occasionally (when 
you do, apologise), but so long as 
your default is the above nine, 
then your leadership is assured. 
Why? Because you will have 
proved yourself to be a teacher 
worth following – and when 
you’ve shown that, you’ll get a 
teacher-student relationship 
that will work for you and the 
children. TP
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These hands-on games and ideas will help to make maths real,  
and encourage children to make connections between hands and head 

J U L I E T  R O B E R T S O N

STICKS
l At a gathering circle, use sticks 
to tap along to the beat of a song. 
This is an entry point into counting 
games. From here, move onto 
activities such as counting forwards 
while slowly tapping one stick on the 
ground in time to each number said 
aloud. Encourage all the children to 
join in with counting along. Work on 
developing a steady rhythm.
l Develop a collection of sticks 
cut to specific lengths: 1m, 90cm, 
80cm, down to 10cm or 5cm. These 
can be used to represent, order and 
manipulate numbers in different 
ways. They are also valuable for 
exploring length. Colour code 
the ends to help with quick 
identification. Also useful are 
25cm and 33.3cm lengths, for 
fraction investigations.
l Mark 10cm intervals on a  
one metre stick. It is useful for 
rounding to the nearest ten and 
quick estimates, such as how deep 
is a puddle, how wide is a door, 
how long is a path or how high 
is our sunflower. The intervals 
can be counted in tens or ones, 
depending on the child's level of 
understanding.
l Use a stick to form numbers in 
puddles or draw numbers in sand, 
mud or grit. What is the biggest 
number possible which can be made 
in the space available? Air write 
numbers. Attach ribbons or string 
for added effect. Make numerals 
using little twigs.
l Ask the children to collect 
an agreed number of sticks – for 
example, each child goes and finds 
ten sticks and brings them back to 
the gathering circle. The challenge 
is for each child to make a picture 
with their own ten sticks. Everyone 
can step back and comment on the 
different pictures created.

STONES
l Create an estimation jar for the 
children to play with outside. The 
children fill it with pebbles then 
have to estimate how many objects 
are in the jar before counting them.
l With a partner, the children 
collect 20 stones to use as counters. 
Taking it in turns, each child 
chooses to pick up one, two or three 
counters. The player who picks up 
the last counter loses the game.
l Discuss which rock is heaviest 
and which is lightest. Is it true 
that the biggest stone is also the 
heaviest? Challenge the children to 
find a rock which feels heavier than 
the heaviest rock or a stone that 
feels lighter than the lightest rock.
l How many stones make one 
kilogramme? Create collections 
so everyone can compare the 
similarities and differences. Is it 

possible to find one stone which 
weighs a specific standard unit, 
such as one kilogramme? If so, 
keep hold of it as it is a special 
weighing stone. It can be 

marked and used with balance 
scales to measure the weight of 

other objects. This challenge works 
well on a stony beach, so take a set 
of balance scales for this purpose 

the next time you go.
l How many different patterns 
can you create on a 3x3 grid by 
placing five stones within in? This 

is surprisingly complex as it raises 
discussions about what constitutes 
a unique pattern. Adults can model 
how to record the different patterns 
through taking photos or noting 
down the patterns on paper.
l Flat stones lend themselves to 
miniature stacking and balancing 
challenges. To increase the level of 
challenge, have a collection from 
which children need to pick out the 
flat stones to make them stack.
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Sticks & 
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These ideas are 
taken from Messy 
Maths by Juliet 
Robertson (£18.99, 
Crown House 
Publishing).
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Pigeonhole
Your letters, tweets and rants

FIRM FRIENDSHIP
Sophie Bartlett’s article last 
issue about the importance of 
her NQT mentor gave me a real 
lift. 21 years after qualifying, 
I was asked to mentor an 
NQT as my partner teacher. 
Seven weeks into the role and 
together my NQT and I have 
both learnt so much. It has 
been a steep learning curve 
with challenging moments, 
but I firmly believe that 
being a mentor has resulted 
in me being a better teacher. 
Reflection of my practice and 
reliving my first few weeks of 
having my own class through 
her has resulted in a firm 
friendship, a mutual love  
of biscuits and two happy  
Y5 classes.

Nicola Stevens

NIGHTMARE INSET
I enjoyed last issue's piece by 
Jon Brunskill about nightmare 
Inset days. A lot of them 
seemed very familiar, but you 
missed my pet peeve – wasting 
a whole day watching someone 
read out a Powerpoint (usually 
in a monotonous voice) that 
they could just have easily 
emailed to me. I'm always very 
aware of not doing this when 
presenting to my colleagues.

Jackie Hart

Q Did you 
always 

see yourself 
becoming  
a teacher?

40%
YES, IT’S IN MY 

BLOOD

23%
I DECIDED AT 
SCHOOL/UNI

19%
NO, I DRIFTED 

INTO IT

18%
I NEVER  

THOUGHT  
I’D TEACH

Andrew Critchell’s column 
about quitting teaching 
after one term got you 
talking this month 
Teaching is a 
thankless job, 
ticking boxes  
for people who 
don't care that 
you've spent  
your weekend 
working hard.
Victoria Louise

If your mentor, 
NQT coordinator, 
school or fellow 
NQTs aren't a 
strong support 
network, you 
move schools, 
not career.
Charlotte Findlay

I spent 23 years 
trying to keep 
my head above 
water. I don’t 
remember 
spending quality 
time with my  
own children.
Jayne Featherstone
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Get inventive when it comes to your relationship with your local secondary

H A N N A H  W I L S O N

Collaborative partnerships need 
to be reciprocal and mutually 
beneficial, but I wonder how 
many secondary and primary 
partnerships would say that 

they feel this about their relationship? The 
term ‘feeder school’ immediately suggests 
there is a power hierarchy between the 
status of the phases. A lot of secondary/
primary activities suit the secondary 
school, as it is written off as marketing for 
admissions, but can leave primary schools 
feeling like they are being treated like 
second-class citizens.

Now that I am head of a Y7 start-up 
school, I am working on our current offer. 
Although we have a small team, we have 
lots of resources we can share. Our core 
subject team is maxed out on its timetables, 
but our foundation subject teachers 
have capacity to plan and deliver subject 
experiences for local primary students. 
Here are nine ways that primaries and 
secondaries can work more closely. 

1 Invite KS3 teachers over
Secondary English and maths teams 

can really benefit by seeing how primaries 
pitch and deliver their subject. In fact, it 
would benefit all KS3 teachers to see the 
standards and expectations in primary  
and add more challenge into transition  
to secondary.

2 Share your standards
Shoulder-to- shoulder marking 

of assessments, especially reading 
and writing, helps to develop a shared 
understanding of standards being met.

We asked for a copy of the best piece 
of Y6 writing and stuck it in the front 
of all books as a baseline for extended 
handwriting.

3 Ask about 
masterclasses

Can your local secondary subject specialists 
offer language, science, DT or computing 
tasters to supplement your curriculum? 
Do they have specialist resources that they 
could share with you? We will be offering 
science practicals, Spanish tasters and 
coding lessons next year.

Forging

Hannah Wilson is headteacher 
of Aureus School in Didcot and 
co-founder of #WomenEd.

4 Organise a  
community project

One of the best community projects we ran 
at my last school was an art project where 
five primary schools sent five students 
for one afternoon a week for a month to 
co-produce a piece of artwork. We held an 
exhibition to unveil the final piece. When 
some of the visiting students joined us a 
few years later in Y7, they already had a 
sense a belonging. 

5 Get sporty
This is probably one of the most 

common cross-phase opportunities. We 
recently hosted 150 primary students for 
martial arts taster sessions. The ‘thank you’ 
cards from the primary students brought a 
smile to my face. See if your local secondary 
can offer anything similar.

6 Provide an audience
When I was a performing arts 

coordinator in south London, we invited 
our primary feeders to be our audience 
for our matinee full dress rehearsals. 
This benefitted the primary students 
by helping them to experience life at 
secondary with their peers and teachers, 
in a non-threatening activity. This term 
we have primary schools joining us for a 
performance by the Maasai Mara to mark 
Black History Month.

 

7 Host student leaders
#WomenEd co-founder Keziah 

Featherstone, a headteacher in Bristol, 
organised an event where Y5 and Y12 
girls worked together on a #ThisGirlCan 
event to bust myths about gender 
stereotypes. This gave the Y12 
girls the opportunity to lead and 
inspire others, while the primary 
students met role models they 
could aspire to follow in the 
footsteps of.

 

8 Ask for 
volunteers

Duke of Edinburgh is a 
fantastic vehicle for getting 
KS4 students to volunteer 
in your primary school as 

peer mentors, book buddies or club leaders. 
Our Y10 students run weekly clubs for local 
Y5s, including dance and orienteering.

9 Explore extra- 
curricular options

With our small cohort of Y7s next year 
we are planning on inviting local KS2 
students to join us for nightly enrichment 
opportunities to increase numbers at 
each session and ensure that our whole 
personal development offer runs. Our 
primary visitors will have the opportunity 
to participate in sports, arts and learn new 
skills like Spanish and photography.

We really need to bridge the gap between 
phases and be more proactive in building 
and maintaining these key partnerships 
so that our schools do not become islands. 
I have written to all of my local primary 
heads to confirm what we can offer to 
them and invite them to confirm what they 
would like from us. Make a contact within 
the senior leadership team responsible for 
transition, community partnerships and 
innovation at your local secondary and ask 
them how you can collaborate this year. TP

F E A T U R E S  O U T R E A C H

LINKS

@thehopefulht 

thehopefulheadteacher.blog
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Make breaktime something to look  
forward to for children with SEND 

K A T E  B R A D L E Y

PLAY
Child’s

Ihave seen it many times: a 
child ‘acting out’ so that they 
can avoid the social demands 
of playtime or lunchtime.  

I am by no means suggesting that 
incidents in the classroom always 
relate to a desire to avoid going 
outside at break, but it is useful to 
consider that this may be an option 
when you are unpicking challenges 
that a child faces. 

The social demands of playtime 
are huge. The nature of play is that 
it evolves and the rules often change 
from one moment to the next. Most 

children can keep up with these 
demands, but for a few this is just 
not possible and can cause distress. 
As adults we often see playtimes 
as a chance to give our pupils some 
free time, to contrast the demands 
of a busy classroom. For children 
with SEND, who crave and thrive 
on structure and routines, playtime 
becomes an undesirable part of the 
school day. Children with Autism 
Spectrum Disorder (ASD) are also 
often victims of bullying, and the 
playground is frequently the setting 
for this unacceptable behaviour.

In recent years, more students 
with ASD are being educated in 

mainstream settings. Between 1997 
and 2001 there was a 16% increase 
of children with ASD attending 
mainstream schools in the UK. By 
2010, the number had increased 
to 70% of children in England 
with ASD attending mainstream 
schools. When you factor in other 
types of SEND and consider your 
own experiences, we all know that 
high numbers of children with 
special educational needs are in 
mainstream settings.

 I am a big advocate of play and 
activity. The demands of having 

to sit and listen in class mean that 
children need the contrast of an 
energetic and busy playtime so 
that their bodies can regulate. 
Our bodies have many senses: the 
classic five of touch, taste, auditory, 
visual and sight, plus movement 
or ‘vestibular’ senses (balance 
and spatial orientation) and 
proprioception (body awareness). 
Our bodies take in sensory 
information all the time and it helps 
to alert or calm us. Playtime is the 
ideal time to alert the body through 
movement so that children feel well 
regulated, or just right, and ready to 
go back to class. 
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What If The  
Answer Isn’t SEN?
Countless things  
can affect a child's 
attainment and it's our 
responsibility to play 

detective, says Nancy Gedge.
Read it at tinyurl.com/tpanswer

Whole School 
SEND Summit
The SEN system has its 
issues, but collaboration 
will see us through – and 
other observations from 
this year's event.

Read it at tinyurl.com/tpsummit

10 Tips For Special 
School Newbies
New to special schools? 
Sarah Helton has some 
expert advice to help you 
help your students.

Read it at tinyurl.com/tptips

Our sister title SENCo provides  
useful ideas, practical guidance and 

thoughtful insight into SEND provision 
in primary schools. Read past issues  

at teachwire.net/special-issues

“The school playground  
is a curriculum resource  

that has the potential to build  
a bridge to inclusion”
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F E A T U R E S  I N C L U S I O N

PLAY
Child’s

Physical activity is a crucial part of 
everyone’s day. NHS guidelines state 
that children between the ages of 5-18 
need to be getting at least 60 minutes 
of physical activity each day. Playtime 
activities typically fall under the 
‘moderate’ exercise category. The NHS 
also suggests that on three days out 
of every week, activities should also 
include exercises for strong muscles 
(push-ups or monkey bars) and strong 
bones (running and jumping). Some 
children with SEND have motor 
development difficulties including 
balance, postural stability, gait, joint 
flexibility, and speed of movement. 
Playtime is an ideal time to provide 
activities to allow children to work on 
these skills and build strength. 

To support better playtimes, it is 
important that adults who know the 
children are present. Having ‘zones’ 
so that children have a choice between 
intense physical activity and quieter 
games such as coits or hula hooping is 
also essential. Don’t forget to ask the 
children to suggest games that they 
like. At my school we made playtime 
game cards for all our meal supervisors’ 
lanyards so if anyone was short of an 
idea, they had eight games they could 
look at and choose from. Buddy systems 
or playground champions can also be 
a useful way to provide responsibility 

to children who can in turn support 
others who find it hard to engage. 

We also need to teach children 
strategies that will help them get  
ready for the next task of the day  
after being involved in moderate or 
intense physical activity, so you don't 
end up with 30 hot restless children 
back in your lesson. A drink of water,  
a stretch or some deep breathing are  
all things that can be done easily  
before the children are expected to 
engage in learning. 

The school playground is a 
curriculum resource that has the 
potential to build a bridge to inclusion 
for children who experience difficulty 
developing skills in social interaction, 
verbal and nonverbal communication 
and play. Playtimes offer a great chance 
to extend classroom learning, but  
only if all students have the skills  
and confidence to participate. TP

Kate Bradley is 
head of autism and 
inclusion at an inner 
London primary 
school. She is an 
author, trainer and 
researcher in the  
field of SEND.

1  Specifically teach the 
skills needed to interact at 
playtime, including things 

such as learning how to initiate a 
conversation with a peer, knowing 
the rules of favoured playground 
games and being able to ask for 
help when needed.  

2 Include the specific skills 
required to play popular 
games with peers, such  

as throwing and catching,  
waiting for your turn and 
accepting when you lose, in 
individual educational plans. 

3 Plan in advance to provide 
quiet time activities for 
children with SEND who  

may need solitude as well as  
social contact.

4
Ensure that teaching 
assistants, meal supervisors 
and teachers have shared 

goals when it comes to student 
independence so that adults do 
not get in the way of friendship  
or interaction opportunities  
with peers.

H O W  T O  S U P P O R T 
N A T U R A L  I N C L U S I O N 
A T  P L A Y T I M E

@kate_brads
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in recent 
years 
and the 
reduction 
in this 
external 
support for 
its families 
was seen as a 
hindrance to 
that development. 
“We have grown a lot as a 
school and that has been based 
on having high standards on 
the academic side, but also 
nurturing the whole school 
and our community,” says 
Adam. “As we continue to raise 
expectations, we must support 
local families and that is why 
we turned our thoughts to  
how we could provide those 
services ourselves.”

The youth centre next door 
to St Mary Cray was only being 
used for a couple of hours each 
week and remained empty the 
rest of the time, so was an ideal 
base for the community hub. 
While finding appropriate space 
was half the battle, the next 

The Oasis Community 
Hub opened its 
doors to families in 
Bromley earlier this 

year, offering free support to 
children and parents otherwise 
unable to access centralised 
services. Activities are provided 
for children aged from birth to 
five, alongside programmes for 
parents and advisory services 
for adults.

Under the wing of St Mary 
Cray Primary Academy, the 
centre was opened within the 
walls of an under-used youth 
centre next door to the school. 
Within weeks of opening, 44 
families – 23 outside of the 
school community – had already 
started making use of the advice, 
guidance and support on offer 
on their doorstep.

“Bromley is a very affluent 
area,” says St Mary Cray 
headteacher Adam Lowing. 
“But, within that, there are 
areas which do not fit that 
mould, including where my 
school is based. There used to 
be lots of family centres dotted 
around, but they have now been 
centralised and our families 
would need to take a 25-minute 
walk or get the bus to access 
them. We have many families 
who would really benefit from 
accessing these services, but 
the distance proved a barrier. 
We became acutely aware 
our families were no longer 
accessing these services.”

Learning curve
St Mary Cray has itself been 
on a journey of transformation 
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COMMUNITY
When fewer of St Mary Cray Primary Academy’s families were able to access 

advisory services, the school stepped in and found a unique solution

“We have tea and toast 
meets each day to encourage 
parents to come in and spend 

time together”

A sense of

K E L L Y  C L A R K



F E A T U R E S  C H I L D R E N ’ S  C E N T R E S

mission was to establish how a 
new service could be funded.

“There was no way we could 
fund it from our school budget, 
no matter how much we wanted 
to,” says Adam. “We got funding 
from Children in Need, the 
National Lottery and a whole 
host of other organisations 
which gave us the revenue we 
needed to create the centre. As 
the money became a reality, 
so did the possibility of this 
happening.”

Complex needs
From the seed of an idea to 
opening the doors of the Oasis 
Community Hub was about two 
years, with much discussion 
with the local council and 
partners who would offer 
services from the base. Local 
councillor Jo Johnson, MP 
for Orpington, has given full 
support to the centre, with 
partners including the local 
church, businesses, housing 
associations, residents’ groups 
and adult education providers. 

In the relatively socially 
deprived community, families 
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are in need of support in the 
early years, plus assessment 
and intervention from multiple 
agencies. Adam admits that 
his school was not as strong 
as it could have been on this 
side – it was graded ‘requires 
improvement’ by Ofsted with 
results in the bottom 200 
nationwide when the head 
arrived three years ago – and the 
centre enabled it to offer further 
support to families. He said: 
“Children here had significant 
complex special needs with very 
challenging behaviour which 
were not being met or dealt 
with for a long time. But what 
was always strong about the 
school was the pastoral side. 
There are really good people 

here doing really good jobs in 
school and there is a sense 
of community I had never 
experienced before. It’s 

a very open, honest and 
friendly community and the 

parents and families want a 
relationship with the school. In 
those three years, we have come 
a long way and now self-evaluate 
as ‘outstanding’. For children, 
the centre is an opportunity to 
develop with their peers and 
professionals or to join in with 
activities, while parents can 
access practical life skills classes, 
advice on housing benefits or 
simply talk to someone. Rather 
than signposting families to this 
support, we are now able to offer 
it ourselves. Ultimately, the hub 
is my responsibility as it is part 
of my school.”

While there was a large 
take-up when the hub opened, 
the biggest challenge now is 
to let more and more people 
know the services exist in their 
neighbourhood. An important 
measure of success will be the 
numbers of people going through 
the doors, but Adam is also 
keen to see the impact the extra 
support has on children. “It is not 
a nursery or trying to compete 
with nurseries, but we can use 
early years profiling to see how 
children are developing. We can 
also look at examples of where we 
have made an impact on someone 
or helped someone to access 
other agencies. The hub is almost 
like an extension of the school, as 
they are literally separated by a 

gate. We are trying to connect the 
two together as much as possible, 
in terms of thinking about what 
we can do within the hub space 
to involve the school community. 
We have an attendance mascot 
and have told the children he 
lives in the hub, so we now have 
attendance parties in the hub 
which helps to raise its profile.”

Success stories
While numbers are important, 
it’s the individual success stories 
which will be the true measure 
of the Oasis Community Hub. 
Within the first week, a mum 
with several children attended 
her very first mum and toddler 
group at the venue, having 
always stayed away from such 
groups due to anxiety.

“Because the hub is run 
within the familiar surroundings 
of the school and by people she 
knows, she was able to come 
along and said she really enjoyed 
it. We have also been having 
tea and toast meets there each 
day to encourage the parents 
who usually hang around our 
cramped school entrance after 
morning drop-off to come in 
and spend some time together. 
At the end of term, they decided 
they wanted to cook breakfast 
together; that isn’t something 
we had planned for, but the hub 
is seeing fabulous relationships 
built between the school and the 
community. Some of our families 
have not had great experiences 
at school themselves so it is 
lovely for them to have a  
positive relationship with us. 
The hub is better than expected 
and the benefits are greater  
than expected.”

That community spirit saw 
35 volunteers help clean and 
paint the centre ahead of its 
opening, with plans to fundraise 
to keep the coffers topped up 
in the future. It is hoped if a 
revenue can be created from the 
hub, the services provided can 
be diversified and opening times 
extended. “The ultimate goal 
would be to have a multi-agency 
hub with other agencies and 
professionals based within it,” 
says Adam. “There is so much 
potential to take it further. It’s 
really exciting.” TP





How can you prepare yourself for difficult exchanges with 
parents that threaten to spill over into legal action?

M A T T H E W  P O L I

A key challenge for education 
professionals is managing 
difficult situations involving 
parents. These can include 
dealing with angry parents 

at the school gates, but could also involve 
responding to comments made online or 
in correspondence. Difficult interactions 
with parents bring with them the risk 
of reputational damage, regulatory 
investigations, distress to staff and risks 
to personal safety. It’s therefore vital that 
schools have detailed and effective policies 
in place for dealing with such matters and 
mitigating the attendant risks. 

Keep records
From a legal perspective it’s important to 
maintain a record of specific incidents, or 
all interactions with frequently difficult 
parents. That way, in the event that a 
complaint or allegation is made against the 
school or a member of staff relating to an 
interaction, there will be evidence available 
to defend your position. Maintaining 
such records also means that if a situation 

See you

Matthew Poli is 
the former head of 
commercial and 
employment law at 
Palmers Solicitors.

becomes serious enough to warrant 
taking legal action against a threatening 
or abusive parent, you will have evidence 
that gives you a better chance of obtaining 
the relevant order from the court. The 
most basic procedure school leaders can 
implement to protect the school and its 
staff is to require those who are involved 
in, or witness to, such incidents to prepare 
a written statement. These should always 
be made following any incident that 
involves threatening, intimidating, violent 
or abusive behaviour. Where there are 
ongoing concerns regarding the behaviour 
of parents or guardians, you should 
require statements to be made after all 
interactions. Written statements should 
always note the time, date and location 
of the incident, as well as the names of 
those present at the time. It should then 
set out the details of the interaction, how 
the professional involved responded and 
their reasons for doing so. The statement 
should be completed as soon as possible 
after the incident. School leaders may 
find it helpful to draw up a reporting 
template for staff to use in such instances, 
set specific requirements for how these 
are to be filled in and name a designated 
senior leader who must be notified of any 
incidents. Where behaviour is violent, 
threatening or intimidating, this should 
be reported to the police. Schools have 
additional responsibilities for reporting 
any safeguarding concerns to social 
services, which should be reflected in the 
relevant policies. 

Malicious correspondence
A related concern is malicious or 
threatening correspondence from parents, 
which presents a slightly different set of 

challenges. Your policies and procedures 
should require that any malicious or 

threatening correspondence be 
retained. If it is threatening or 

intimidating, or gives rise to 
child protection concerns, it 

should be reported to the 
police or social services as 

appropriate. Then there is communication 
via the internet. A key difference that 
can arise here, however, is that such 
communications are frequently public, with 
greater potential for libellous or defamatory 
statements to be made. School leaders 
may be reluctant to pursue legal action 
against parents – understandably, given 
the potential to damage relationships with 
the parent body as a whole. Nevertheless, 
defamatory or libellous statements can have 
a severe effect on the school and on any 
individuals involved, so you need to ensure 
that any such statements are removed. The 
first step set out in school policies here 
should be to seek specialist legal advice. 
A solicitor will be able to advise you on 
the options available given the specific 
circumstances, and how to escalate the 
action you take appropriately to ensure the 
best result at the lowest cost – financially, 
in terms of the relationship with the parent 
body, and in terms of the relationship with 
school staff. Finally, school leaders should 
ensure that their policies and procedures 
generally reflect current legislation and  
best practice, so as to minimise the chances 
of conflicts arising with parents in the  
first instance. TP

F E A T U R E S  L E G A L  A D V I C E

IN COURT

@palmerslaw palmerslaw.co.uk

This article 
first featured in 
our sister title 
Primary School 
Management. 
Find out more at 
primaryleaders.com
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Animated tutorials and interactive 
practice for Year 6 SATs success

Start your FREE 30-day trial at 
www.risingstars-uk.com/achieveonlinetp. 

Maths and English 
revision and practice 

• Show children how to answer 
SATs’ style questions with 
short, fun animations

• Quizzes with instant 
feedback test children’s 
security in each topic

• Simple teacher reporting 
dashboard allows revision  
to be personalised for  
every child 

For Year 6
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 Ask the 
EXPERT

Throughout her 30 year 
career in assessment,  
Anne Kispal has developed 
materials both commercially 
and for national KS1 and  
KS2 assessments.

Anne Kispal introduces 
NFER tests for Y1 and 
2 and explains what 
makes them a reliable 
complement to  
national testing

How do these KS1 materials 
complement NFER’s existing  
range of tests?
Thousands of schools have already used our 
termly paper-based tests in mathematics, 
reading, spelling, and grammar and 
punctuation for Y3-5. The introduction  
of KS1 assessments extends our range  
to include all years from 1-5, helping 
teachers to reliably monitor attainment  
and progress across the two Key Stages.

How and when should these KS1 
assessments be used?
These new Y1 assessments are intended 
for use in the summer term, providing a 
measure of attainment midway through 
the Key Stage. We are currently developing 
another set of materials for use in the 
autumn term of Y2. These will identify 
areas for development well in advance  
of the end of Key Stage national tests.

How do these KS1 assessments  
differ from NFER’s KS2 tests?
In order to build familiarity and confidence 
with assessment in young children, we 
have departed from our KS2 model. Our 
KS1 assessment consists of two reading 
and two mathematics booklets per year 
group. For reading there is a booklet for all 
pupils which is accompanied by substantial 
teacher support and mediation, as well as 
an additional booklet for pupils who can 
work more independently. In mathematics, 
all pupils complete both booklets although 
(as for reading) the difficulty of the booklet 
and the support provided differ.

How much teacher support is provided? 
Given the age of the target population 
and the fact that this may be a child’s first 
formal assessment, we have incorporated 
much more teacher support than in 
national testing or in NFER’s KS2 tests. 
Y1 pupils are led through the tasks page 
by page at their own pace. This support is 
particularly important for maths tests as 
it reduces the amount of reading pupils 
need to do. In the higher level booklets, 
pupils work more independently. For 
reading this is reflected in a booklet layout 

More information
To find out more, call 01753 637007 
or visit nfer.ac.uk
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that mirrors the KS1 national tests, while 
for mathematics, the support provided by 
pictures and number lines is reduced. 

What makes NFER’s KS1  
tests a reliable choice?
NFER has been developing assessments 
for almost 70 years, and following our best 
practice, these tests undergo a rigorous 
standardisation process. The Y1 summer 
tests were standardised on over 3,500 
pupils in summer 2017 and the autumn 
tests will be standardised in autumn 2018.  
A teachers’ script is provided for both 
subjects to safeguard the reliability of the 
results, by ensuring that the degree of 
support is the same in all schools. 

Why did NFER choose to develop 
assessments for KS1?
Schools using our KS2 tests frequently 
told us they would welcome a linked set 
of materials for KS1. Traditionally, NFER 
publications include limited assessment 
material for KS1. However, given this 
feedback, we came to the conclusion that 
as long as the resulting materials balanced 
test reliability and validity with sensitivity 
to the age group, then we should extend 
our range to cover KS1 too. Our primary 
aim was that the end product should be 
engaging and appealing to pupils, while also 
producing useful data for teachers.
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S T E P H  C A S W E L L

Cast your mind back 
to your first morning 
at your new school in 
September. You were 

about to meet your teaching 
assistant. What thoughts 
flashed through your mind? 
Would her skirt actually be 
made out of curtain material? 
Would his cardigan be held 
together with industrial 
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In sync with your TA or all at sea? Here’s how to 
get this vital relationship right

How to get in your 
TA’s good books

SWIMMINGLY
Getting along

1 Give your TA plenty 
of notice for dates of 

trips, visitors and school 
events, particularly if they 
fall on a day that might 
usually be their day off. 

2 Thank your teaching 
assistant every day 

for the hard work they do. 
It takes a certain person 
to laminate work for a 
display, photocopy thirty 
booklets and listen to 
trials and tribulations from 
the playground, all in the 
space of an afternoon.

3 Seek advice if your 
relationship with your 

TA isn’t running smoothly. 
Ask your mentor or a 
more experienced teacher 
to help iron out any kinks 
that may have emerged.

Advice for 
NQTs

stitching? Did an image of Mrs 
Doubtfire suddenly pop up in 
your head? Of course not, I hear 
you cry!

The role of the TA has 
changed dramatically in the 
last twenty years. Once the 
job of mums who had a few 
spare hours to help tidy up 
the classroom or get some 
photocopying done, it’s now 
a very different ball game. 
Gone are the casual contracts 
and in their place are NVQ 
qualifications, ‘higher level’ 
options and a vast knowledge 
of interventions. A good 
relationship between teacher 
and TA, therefore, is more 
important than ever, but how 
can you achieve it? How can you 
develop a relationship that is 
beneficial to you both, as well as 
to the children in your class?

In 2004, when I started 
teaching Y1, I didn’t have a 
teaching assistant. I remember 
thinking, ‘Wow, this is quite 
hard work’, but never thought 
to question it or complain about 
the situation. However, things 
changed in the September 
of my second year. Thanks 
to an ‘easy’ NQT class, I had 
a sense of confidence – I’d 
got this teaching thing in the 
bag, people. Picture a Mick 
Jagger-esque swagger, if you 
will. Enter the new class,  
with its wide range of needs,  
and everything changed.  
Mick Jagger officially left  
the building. 

Luckily for me, I wasn’t on 

my own. I had not one, but two 
TAs. Cue the mild panic - I’d 
never had to manage additional 
adults before. I’d done things 
my way (without singing 
Sinatra) for a year and now  
I had to explain my lessons to 
other people on a daily basis?  
I knew that I had to become 
more organised and fast, and 
after a few months I finally felt 
like I had the hang of it. So what 
are the important systems for 
you to have in place?

In the loop
Without great communication, 
things can go downhill pretty 
quickly.  Why not set up a 
communication book with your 
TA, enabling you to give them 
much-needed information 
consistently? Obviously you’ll 
talk to them too, but things get 
so busy each morning that this 
could help. Email can also be 
a wonderful thing. If you have 
notes about a child following 
a meeting with the SENCO, 
forward them on to keep your 
TA in the loop. Notes from the 
staff meeting that you think 
they’d find useful? Send them 
over. It really is at the push of 
a button.

No winging it
In order to get on swimmingly 
with your teaching assistant, 
it is important that you are an 
organised person. If that doesn’t 
come naturally to you, then 
you’re going to need to learn. 
You must ensure that planning 

is given to your TA in advance. 
Would you be able to do an 
effective job if you had to ‘wing 
it’ every day, simply because 
you didn’t have the lesson 
plan? It’s so easy to avoid this 
if you plan effectively ahead of 
time, particularly for the core 
subjects. As soon as you have 
completed your planning, email 
it to the TA so that they can read 
through it before the lesson – 
and no, sending it through five 
minutes before doesn’t count. 

Well-planned lessons 
often need resources. Work 
with your TA to find relevant 
ones and discuss how best to 
use them to scaffold learning. 
Asking your TA to find the 
clocks five minutes before the 
maths lesson is due to start isn’t 
acceptable.

Plenty of variety
Unless your TA is 
SEND-specific, they need to 
work with a variety of children. 
It’s common in classrooms to 
find the TA working with the 
lowest ability children for the 
majority of the time. For certain 
activities, this works well. 
However, when the TA works 
with the same group of children 
every single day, this is  
just bad practice on your part.

What makes this worse 
is that these pupils should be 
receiving the most input from 
the teacher, in order to make 
the most progress. If you do 
work with your lower ability 
children regularly, I salute you. 
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But the reality is that teaching 
assistants working with the 
lowest ability children easily 
becomes the norm if we’re not 
careful. When you’re planning, 
look at the different groups 
you have and how your TA is 
deployed each day. Get some 
variety into your planning  
and ensure that all adults in  
the room get to work with  
all children.

Cut the waffle
I started with the importance 
of communication and I am 
ending with the importance 
of clarity. To maintain a great 
relationship with your teaching 
assistant they need to know 
what you’d like them to do 
during each lesson. Don’t waffle 
and say, ‘I don’t really mind.’ 

differentiated to enable them 
to achieve the outcomes. Any 
adult supporting any child must 
avoid ‘spoon-feeding’ them the 
answers. This can be tricky to 
do effectively, so model the kind 
of support you’d like children to 
receive, if needed.

Children making progress 
is the aim of the game in each 
and every lesson. Whether that 
progress goes to plan depends 
on a number of factors. It may 
require your TA to go ‘off-piste’ 
from the original plan, revisiting 

concepts that are not fully 
understood yet or challenging 
children further if needed.  
If your TA is free to use this  
type of creative thinking 
actively in your lessons, the 
children will reap the benefits.

Teaching assistants are a 
wonderful addition to any 
classroom. From providing 
humour on a difficult day to 
supporting the most vulnerable 
children, their knowledge 
and advice can make all the 
difference to your NQT year. 
Embrace their experience and 
ideas; don’t feel threatened by 
it. If you make the effort to  
build a good relationship with 
them, you may get something 
even better at the end of it –  
a friend. TP

That’s not helpful and goes 
back to the point about being 
organised and well-planned. 
But there’s a fine line though. 
Be clear enough that your TA 
knows exactly what you’d like 
them to do, but don’t speak to 
them as though you’re trying  
to explain Facebook to your 
great grandma.

Your planning needs clear, 
accurate objectives and success 
criteria. The children making 
little to no progress must 
have work that is sufficiently 

“Don’t speak to them  
as though you’re trying  

to explain Facebook to your 
great grandma”

Steph 
Caswell is an 
educational 
consultant 
at SPC 
Education 
and provides 

support and training for NQTs. 
She is also the author of three 
books for NQTs.



* Results after 18 months from an independent study carried out by leading 
academics from UCL Institute of Education (IOE), in partnership with the 
Pearson UK Research Team. Research fi ndings on progress are based on 
pupils being ahead of the control group.
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Dr Josie Forte from Specsavers’ Plymouth store explains  
how this software can be used to check children’s eyesight

How can SchoolScreener EZ® help 
you assess your students’ vision?

E
D

U
Q

&
A

What is SchoolScreener EZ®?

SchoolScreener EZ® is easy-to-use 
software designed to be operated by 
teachers, teaching assistants and even 
volunteers to quickly assess whether  
poor vision may be affecting a student’s 
learning. The software enables an 
assessment of a child’s vision to be simply 
made in school and is recommended for 
use from age 7 – 18 as children progress 
through their school careers.

How does the process work? 

Specsavers has teamed up with Thomson 
Screening to make the SchoolScreener EZ® 
tool available to every school in the country, 
free of charge. Once the vision check has 
been performed, the software quickly 
calculates the results and immediately 
identifies potential problems with a child’s 
eyesight. It then automatically generates  
a report, which will be sent home to  

too close to the TV, rubbing their eyes a 
lot, holding objects very close to the face, 
blinking a lot or one eye turning either in or 
out. If a child is falling behind or struggling 
in class this could also be a sign there is a 
problem with their vision.

What is the right age for a child  
to have a full eye test?

Children should have regular eye tests  
from the age of three. After a child’s 
first eye test, it is important to continue 
with regular checks. A child should have 
a check-up at least every two years as 
problems can occur at any age and, even 
if there are no obvious symptoms, there 
could be an underlying eye condition. 

the child’s parents or carers to let them 
know what the next best step would be. 
The tool is not a substitute for a full eye 
test at an opticians and it might be that 
the recommended course of action is 
for the child to undergo a thorough eye 
examination with an optometrist.

Do children need to be able to  
read to be screened?

Children do not need to be able to read 
to be screened. The technology uses 
techniques suitable to a child’s stage  
of development; most find it a very  
fun experience.

What clues can a teacher look for?

Children rarely complain about their vision, 
because they don’t know how well they 
should be able to see. However, there 
are signs you can look out for that might 
indicate a problem. These include sitting 

“Children rarely complain 
about their vision, because 
they don’t know how well 
they should be able to see”

Specsavers Q&A.indd   1 02/11/2017   15:58
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Many pupils find problem solving tricky, so help them  
to model the question first before leaping in

M I K E  A S K E W

that doesn’t help you actually 
do it. (To be fair, the book does 
go into more details, but it’s the 
four principles in isolation that 
are most often provided  
as teaching advice.)

Since Polya’s work, there 
has been a wealth of research 
and advice for teaching  
problem solving, but the 
evidence is that it is still  
one of the aspects of the 
mathematics curriculum that 
pupils find most challenging. 
Take this problem from the 
2016 KS2 national test:

Miss Mills is making jam to sell 
at the school fair. Strawberries 
cost £7.50 per kg. Sugar costs 
79p per kg. Ten glass jars 
cost £6.90. She uses 12kg of 
strawberries and 10kg of sugar 
to make 20 jars full of jam. 
Calculate the total cost to make 
20 jars full of jam.

Of all the pupils taking 
the test, 92% attempted 
this question, but only 42% 
answered it correctly. Research 
shows that pupils at risk of 
not doing well in mathematics 

Although in broad terms 
these are helpful, when it comes 
down to actually supporting a 
learner who is stuck, I’ve never 
been that convinced that they 
provide much help to me as 
a teacher. Advising someone 
who doesn’t know what to do to 
‘understand, really understand, 
the problem’ (sometimes 
translated into ‘read, really 
read, the problem’) seems as 
helpful as telling the shaky 
novice bike rider to ‘balance, 
really balance’. Yes, it is what 
you have to do, but being told 

Published in 1945, 
George Polya’s 
book How To Solve 
It contains four 

principles that have been 
passed down through the  
years to become one of the most 
enduring set of ideas about 
supporting pupils  
to solve problems:

Principle 1: Understand  
the problem
Principle 2: Devise a plan
Principle 3: Carry out the plan
Principle 4: Look back

MENTAL IMAGE
Making a
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(those from economically 
disadvantaged backgrounds or 
with educational needs) find 
word problems particularly 
difficult, and the results on this 
problem fit with this. Only 32% 
of pupils on free school meals 
answered it correctly (with 89% 
attempting it) compared to 46% 
of pupils not on FSM getting it 
right. Of the 83% of pupils with 
special educational needs who 
attempted it, only 20% scored 
a correct answer. So are there 
ways of supporting learners to 
do better? In this article I look 
at ways that have been shown 
to help pupils become better at 
solving such word problems.

Problem and 
object modelling 
A well documented finding 
into why pupils so often get 
word problems wrong is the 
popular use of shortcuts, or 
direct translation, of the word 
problem immediately into a 
mathematical calculation. Here 
the pupils scan the problem to 
pick out the numbers and any 
keywords that give a hint as to 
what operation to use. They 
then combine the numbers 
with the arithmetic operation 
primed by the key words. In 
other words, the pupil moves 
immediately to setting up a 
quantitative representation 
– a number sentence – of 
the problem, with the actual 
context and meaning of the 
problem quickly discarded. 

The dominance of such 
an approach is exemplified by 
the now quite famous example 
from research published in 
2000, reporting on primary 
school pupils in a test being 
posed the following problem:

A captain owns 26 sheep 
and ten goats. How old is the 
captain?

Not surprisingly, a majority 
of pupils thought that the 
captain must be 36 years old. 
(Perhaps a little surprising is 
that a version of this problem 
was first posed in 1841 by 
Gustave Flaubert in a letter to 
his sister.)

The research evidence 
points to this direct translation 
approach as being the most 
common method adopted 
by less successful problem 
solvers. Unfortunately, some 
teaching practices encourage 
this approach. Posters on the 
classroom wall remind pupils 
that certain words – ‘more’ or 
‘altogether’, for example – mean 
‘add’, while others (less, take 
away) mean subtract, and so 
forth. These, together with the 
advice to underline key words, 
are going to lead pupils astray 
on problems like the following:

Jo has 20 stamps. That is five 
stamps more than Sam has. 
How many stamps does  
Sam have? 

Or

Nicky has four bags of apples. 
There are five apples in each 
bag. How many apples is  
that altogether?

In contrast, more successful 
problem solvers do not rush 
to set up a number sentence, 
a quantitative model of the 
problem, but spend more 
time initially figuring out 
what qualitative relationships 
connect the things in the 
problem. In other words, they 
set up a mental model of the 
problem situation, and it is  
this mental model that 
then enables them to set up 
appropriate calculations. 

Of course, as teachers we 
cannot directly teach pupils to 
do anything mentally, but we can 
help them to sketch out a quick, 
schematic representation of a 
problem. In the case of Mrs Mills 

and her jam making, this might 
look something like Fig. 1 below.

It is important to note that 
having set up a representation 
in this way, the decision as to 
how to carry out the calculation 
is a separate next step. In this 
example, it is likely that pupils 
will go on to calculate three 
separate products and then 
total these up:

Cost of strawberries: £7.50 x 12 
= £90.00
Cost of sugar: £0.79 x 10 = £7.90
Cost of jars: £6.90 x 2 = £13.80
Total cost: £90.00 + £7.90 + 
£13.80 = £111.70

But the object model might also 
draw some pupils’ attention to 
the groups of 10 and to reason 
along the lines of:

10kg strawberries plus 10kg of 
sugar: £75.00 + £7.90 = £82.90
20 glass jars are £13.80, so 
running total is £82.90 + £13.80 
= £96.70
Another 2kg strawberries is 
£15.00, so total cost is £96.70 + 
£15.00 = £111.70

While this is obviously a 
little more time consuming 
than immediately writing down 
a series of number sentences, 
the advantages of spending 
a few moments making such 
schematic jottings are shown 
to outweigh the little extra time 
that it takes. 

This helps more pupils 
be successful at solving word 
problems because in producing 
images of objects, as each 
piece of information in the 
problem is processed the 
pupil has to decide whether 
that information applies to an 

object that they have already 
represented, or one that they 
have yet to represent. In 
the example (left), the pupil 
might first sketch that 1kg of 
strawberries is £7.50. Only later 
in the problem is it stated that 
12kg of strawberries are used, 
so that information applies to 
an object already represented 
which can then be adapted. 

The power of this gradual 
build is demonstrated with a 
problem type that is known 
to be particularly difficult for 
pupils to sort out:

The cost of a litre of milk 
at Superstore is 65p. This is 
2p less per litre than milk 
costs at Discountstore. If you 
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need to buy four litres of milk, 
how much will you pay at 
Discountstore?

A common error that 
pupils make on this problem 
is to reason that milk will cost 
63p per litre at Discountstore 
– the positioning of the word 
‘less’ in the same sentence as 
‘Discountstore’ encourages 
them to think the price is lower 

at the second store. Supporting 
pupils to make sense of this 
using an object modelling 
approach would involve initially 
setting up a representation for 
the first statement (Fig. 2).

The conversation then to 
have is whether the phrase ‘this 
is 2p less per litre’ is referring to 
the object already represented 
(the price of milk at Superstore) 
or to an object yet to be 

represented (the price of milk 
at Discountstore). Having the 
object represented helps make 
clear that this is referring to 
the price at Superstore, and the 
model developed appropriately 
(Fig. 3).

It is now a short step to 
realising that milk must cost 67p 
a litre at Discountstore and go on 
to find the cost of four litres.

Start them young
We do not have to wait until 
KS2 to encourage pupils to use 
such modelling approaches. 
Take this example from the 
2016 KS1 national tests:

There are 40 crayons in a box. 
Sam takes 17 crayons. Kemi 
takes ten crayons. How many 
crayons are left?

Initially, pupils may represent 
each ‘object’ separately (Fig. 4).
These could be cut out and 
manipulated to set up the 
relationship between them 
(Fig. 5).

Try these 
problems
Here are some problems  
that you could use to work  
on setting up object models 
with your pupils.

KS1
Sameera takes 17 crayons out  
of a box. Kirsten takes ten  
crayons more than Sameera. 
How many crayons do Sameera 
and Kirsten take altogether?

Hamsa collects postcards.  
Her uncle gave her 17 postcards 
for her birthday. Now she 
has 30 postcards. How many 
postcards did Hamsa have 
before her birthday?

Lower KS2
Jay bakes 25 cupcakes. He puts 
the cupcakes into bags. He puts 
six cupcakes into each bag. 
Jay fills four bags. How many 
cupcakes does he have left over?

In a 15 metre long swimming 
pool, Samantha swims one 
length in 20 seconds. At this 
rate, how many metres does 
Samantha swim in one minute?

Upper KS2
Mike drove for three hours at 
35 miles per hour (mph), and 
for three hours at 45mph.  
How far did he drive?

John ate ¼ of a bag of  
cherries on the way home  
from the shop. There were  
then 24 cherries in the bag.  
How many cherries were  
in the bag to start with? TP

@mikeaskew26mikeaskew.net
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Why I  Love...

ease the load of trying to create 
worksheets with sufficient 
variation. As a result, the 
programme gives teachers  
time to reflect and think about 
the maths for their children and 
to try new approaches in class. 

“It has raised my 
expectations

Before Maths – No Problem! our 
children were placed in ability 
groups and it was accepted that 
pupils in the lower groups would 
not work towards age-related 
objectives. Now, if a child is 
struggling, support is provided 
to ensure that every child 
understands the concept before 
moving on. As a child I passed 
maths exams, but now I realise 
that I didn’t actually have a 
secure grasp of maths concepts. 
The Maths – No Problem! 

“Our children 
love maths now”

All our children enjoy maths now 
and have a positive mindset; 
they believe they’ll succeed and 
know that it’s OK to make a 
mistake. As teachers, our job is 
to nurture the aspirations of 
children and Maths – No 
Problem! supports this by 
ensuring no child is overlooked. 
Racing ahead and accelerating 
children onto next year’s content 
before knowledge is really 
secure just isn’t helpful. The 
Maths – No Problem! textbooks 
allow me to meet the national 
curriculum objectives and 
ensure that all children develop a 
deep understanding of a 
concept before moving on. 

“It’s just sensible, 
good teaching”

What makes Maths – No 
Problem! powerful is it takes 
the learning theories of Bruner, 
Piaget, Dienes and Skemp that  
I studied during teacher training 
and brings them to life in the 
classroom. There’s nothing 
new about these theories, but 
during my Maths – No Problem! 
training I kept thinking to myself, 
‘Why weren’t we always doing 
it this way?’ The programme 
advocates the use of concrete 
resources, teaching children to 
explore maths concepts, think 
for themselves, and question 
and prove calculations. I’ve 
become a better teacher 
because of it.  

“More productive 
lesson planning”

Lesson planning is thoroughly 
supported by the Maths – No 
Problem! Programme and, 
therefore, gives teachers 
space to adapt to their class. 
The textbooks give the ideas 
and the teacher guides unpick 
the concepts, leaving you to 
concentrate on what your 
children need and how to 
personalise the lesson for them. 
In addition, the workbooks 

Programme explains the 
maths in baby steps so aids the 
children and supports teacher 
subject knowledge.

“Finally, it 
 just works!”

By looking at how children 
complete their maths journals 
I can see that, even if they 
get the answer right, they 
might not yet understand the 
concept. And, because Maths –
No Problem! puts an emphasis 
on encouraging children to talk 
about what they’re doing, not 
only has their mathematical 
vocabulary improved, we’ve 
also seen a positive knock-on 
effect on literacy. As a result, 
in maths, we’ve moved from 
a SATs score in the sixties 
to 99% in KS2 at level 4 and 
100% at KS1 in 2015.

Helen Hackett from Parkfield Community School in Birmingham 
explains why she loves the Maths – No Problem! Programme

P A R T N E R  C O N T E N T

Find out more about the 
Maths – No Problem! 
Programme and download 
the free Scheme of Work at 
mathsnoproblem.com or 
call 01892 537706.
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humbled by the adults who had 
created the conditions for all of 
this to happen.

The background
The schools were all academies 
supported by Wolverhampton 
University and were a fairly 
typical group; the good, the bad 
and the ugly in terms of Ofsted 
rating. What we had found in 
reviewing the curriculum was 
that while teachers were putting 
lots of effort into planning the 
curriculum, there was general 
disappointment with the 
learning that was emerging. 
It was difficult to sustain 
enthusiasm for new areas of 
study and much of the planning 
was unused and fell short of 
intentions. While there were 
efforts to include educational 
visits, special events and visitors, 
there was the nagging feeling 
that they were not always fully 
exploited for learning. Clerical 
work was dominant: history was 
often literacy under another 
name, there was very little 
geography and science lacked 
experiments. Most of the more 
imaginative work 
done occurred 
as versions 
of homework. 
Classrooms 
reflected common 
teaching pressures; 
little children’s 
work on display to 
provoke ideas of quality 
or act as a stimulus for wider 
study, but lots of random words 
and number lines along with 
exhortations to use complex 

B efore the summer 
break, I had a few of 
my best days ever in 
primary education. 

With a colleague, I had the 
privilege of looking at the 
efforts of ten schools that had 
taken part in a joint curriculum 
project to explore children’s 
learning and the teachers’  
role. It was an incredible, 
uplifting experience.

We were met with 
hundreds of tangible examples 
of children’s learning. The 
quality, range and standard of 
the work was indescribable. 
We saw singing, choral 
speaking, dance, animations, 
maps, models, painting, 
needlecraft, experiments, 
writing, mathematics, poetry, 
stories, non-fiction, drama, 
construction, drawing, cartoons 
and more. It wasn’t just the 
spread, but the depth of quality 
and the clear evidence of the 
impact of these on mathematics, 
writing and reading. Then 
there was the impact on the 
way children had worked 
collectively, responsibly, 
decisively and methodically. 
Then there was the building 
of qualities of concentration, 
determination, creativity, 
resilience and critical thinking.

My colleague and I were 
moved, sometimes to tears, as 
children explained how they 
had conquered problems, 
understood new concepts, found 
out facts and developed ideas 
to create unique outcomes. The 
pride in their accomplishments 
spoke volumes. We were 

sentences and celebrations of 
growth mindsets.

Teachers were well aware 
of the shortcomings. In some 
schools, the picture was of 
short one-off lessons with 
little ongoing extended work, 
limited use of equipment 
and weak development of 
specific knowledge, skills and 
understanding. Children had 
a limited range of engaging 
experiences or things to produce 
and all seemed to produce 
a version of the same thing. 
What was driving all this, of 
course, was the perceived need 
for ‘evidence’ when books 
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MACHINES
We replaced one-off lessons with a collaborative five-week project  

and the results were astounding

Learning

were scrutinised by visiting 
inspectors. In turn, this was 
leading to the over-use of 
printed sheets. Pupil initiative 
was under-used, which in turn 
meant that the growing maturity 
of children was not exploited.

These are examples of 
the defensive pedagogy that 
has emerged as teachers have 
become more constrained by 
the accountability framework. 
There was plenty of effort on 
the part of teachers. They were 
putting energy into long term 
planning, but the same energy 
was not available for preparation 
and so the best laid plans were 
set aside as teachers resorted to 
short term planning. The quest 
for evidence led to short term 

M I C K  W A T E R S
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teaching with an outlook that 
asked, ‘What shall we teach the 
children?’ rather than ‘What do 
we want the children to learn?’

From this review, several 
suggested steps forward were 
proposed to improve things but 
one of them was immediate, 
collaborative and challenging: a 
project for pupils which would 
come together as a ‘joint and 
shared’ exhibition to provoke 
thought in staff about a range 
of issues to do with expectation 
and achievement.

The plan
Teachers spent three hours 
planning a five-week project for 
Upper KS2 children entitled 
Exhibition 250 (ten schools and 
25 days). Two hours a day would 
be spent on it. The teachers 
had already planned a series of 
‘themes’, ranging from London 
(to accompany a visit), to space, 
Mexico, migration, transition 
and fairgrounds.

The teachers agreed 
though that only a fraction of 
the planning 
they had ready 
was likely to 
bear fruit if the 
current practices 
and pressures 
remained in place. 
We needed to 
raise the stakes. 
We needed a 

bigger repertoire than short 
one-off lessons with everyone 
doing the same thing.

The brief for the project was 
written directly for the children. 
In 25 days, there was to be an 
exhibition about their project 
involving all the schools. The 
thing was, each exhibition had 
to include a number of specific 
items (see panel, right). As well 
as this list, the children were 
given two special extra tasks. 
The first was to build a model of 
an iconic building or structure 
to scale that was bigger than 
anyone in their class. The 
allocation was done by lot, but 
the Mexico group negotiated 
an Aztec temple and America 
got the Statue of Liberty and 
the Golden Gate Bridge. The 
other challenge was to build a 
structure from 100 sheets of 
newspaper to carry an egg for 
ten metres. The structure was 
required to be a cubic metre  
in volume.

The result
Classrooms became learning 
machines, with children working 
in sub-groups generating 
learning at a rate the teachers 
sometimes found astounding. 
Teachers gave the children the 
brief and took on a different role 
from usual. The children were 
organisers, contributors, 
checkers, time 
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managers, researchers and 
producers. The adults offered 
inputs but their role became 
that of advisor, with the use of 
their expertise being negotiated. 
The sheer quality of the final 
exhibitions and the commitment 
to them was significant, with the 
use of children’s work as stimulus 
for further learning very evident.

The outcome was an 
enormous range of products of 
the highest quality. The children 
were so certain of what they had 
learnt that they couldn’t stop 
talking about it. Four schools 
were inspected during the five 
weeks; in two the inspectors 
commented favourably and in 
the other two they appeared not 
to notice, focused as they were 
on evidence through data.

Most vital was the 
reawakening in adults of the 
purpose of teaching. The 
pride in the eyes of staff as 
children showed their work 
was heartening. The way adults 
talked of the children ‘coming 
alive’, ‘getting their teeth into 
it’, ‘having brilliant ideas’ and 
‘doing it for themselves’ showed 
how much had been achieved 
in terms of making learning 
matter and the quality of the 
outcomes was valued as much 
as the quality of the process. It 
was learning with purpose and 
joy – the essence of primary 

education. TP

Mick Waters is 
professor of education at 
Wolverhampton University.

THE 
PROJECT 
BRIEF
For the exhibition, each 
school had to create the 
following items, based  
on their topic, over a 
five-week period: 

l one dance, song, 
instrumental piece or 
choral speaking
l details of three  
different experiments  
and the findings
l two annotated  
aerial photographs
l four 1000 word  
pieces of writing
l three 250 word  
pieces of writing
l two mathematical 
patterns
l two pieces of needlecraft
l reviews of four novels
l two scale drawings
l two ‘junk’ models
l two animations
l three paintings
l some cookery
l two drawings
l two poems
l two graphs
l two charts
l two maps
l a poster
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out of class. The deputy headship 
was hard: 50% in class and 50% 
out. It was a challenge to be the 
best teacher I could be while also 
attempting to be the leader the 
school needed.

I juggled the demands of 
my class with the demands 
of a leader in a modern day 
school. Following my first 
12 months, the headteacher 
retired. It was difficult. Staff 
and parents wanted someone 
that they knew to replace the 
head. “Are you going for it?”, 
they asked, following the initial 
announcement. “You would be 
great. Why don’t you just put a 
letter in?” 

I ruled myself out very early 
on, informing people it was 
not the right time for me. That 
was true, but it was also not 
the right school for me for my 
first headship. The school was 
in need of a turnaround. It had 

been successful but needed 
bringing into the 21st century. 
It needed the skills of a head 

with the experience of a 
turnaround.  

 
 
 
 

It is 4:55am. The alarm, 
also known as my 
six-month-old, wakes me 
from my slumber.  

My mind wanders, but then it 
hits me. Today is day one of my 
first headship.

When I went into teaching  
I hadn’t set my sights on 
headship. I just always wanted 
to be the best teacher I could 
be. Not even outstanding, just 
remembered for making a 
difference. I had always wanted to 
inspire and give something back. 

Gaining my first deputy 
headship was the result of hard 
work in the class and the reward 
for being a so called ‘outstanding 
teacher’. I felt I was effective and 
the children seemed to enjoy 
the work we did. Ironically, the 
better I became at teaching, the 
more time I seemed to spend 

I recognised at the time this 
was not me. I also still felt I had 
something to offer in class. 

The new head brought a clear 
direction and a willingness to 
work with me and seek my advice. 
From the start we worked closely 
together, although perhaps not 
always seeing eye to eye. I have 
a passion for the purposeful 
use of technology and am never 
afraid to take a risk. This can 
make some leaders nervous, as 
they don’t always understand the 
rewards but are more than aware 
of the pitfalls. We found a way to 
work. I was spending less time in 
class but was helping to turn the  
school around. 

There were highs and 
lows. I was given much more 
responsibility, paid better, given 
time to get the work I needed 
done. I was even given my own 
office – a sure sign I had made 
it, although the windows didn’t 
open and in the summer it would 
reach 100 degrees. The lows 
were there too: a challenging 
staff and LA, difficult questions 
from governors and the demand 
to show data in as many different 
ways as possible. 

During this time I started to, 
without realising, build a vision 
in my head of what a school led 
by me might look like. A fire 
burned inside me to make a 
difference, to build something 

new, to give back, to stand out. 
I dreamt of a school for the 

future – a school with me 
as head.

And now that 
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dream is a reality. It’s 6am and 
I’m in a new suit, shirt and tie. 
My son is mesmerised by his 
reflection in the mirror and 
my daughter wants ice cream 
for breakfast. I’ve planned my 
first assembly, put together my 
introductory staff meeting and 
have written my first letter to 
parents, introducing myself. 

The school day starts for me 
at 7:45am. I meet and greet staff 
and check everyone enjoyed 
their break. After teaching for 
many years, it feels strange 
to not be preparing for a day 
in the classroom. Next I head 
to the playground to meet 
parents. I smile but default to 
speaking to the people I’m most 
comfortable with: the children. 
This is certainly something I’ll 
need to work on. 

I spend the remainder of 
the day meeting as many of the 
school community as possible. 
I am determined to learn the 
names of every pupil but it’s  
a struggle. 

My first day has gone quickly 
and I’m taken aback by the 
number of questions I’ve faced as 
the day progressed. Back home, 
after a game of Guess Who with 
my daughter that involved even 
more questions, I’m ready for bed. 
This isn’t the end of a journey. It’s 
just the beginning. TP

F E A T U R E S  L E A D E R S H I P

Day one as headteacher
What does it feel like to step through the playground gates 

as school leader for the first time?

We need to
talk about…

The writer is a headteacher in 
the north of England.

 @newheadteacher 

   newheadteacherblog.
wordpress.com
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F E A T U R E S  M A T H S

E L E A N O R  H I C K S

Traditionally, both schools and 
society in general have been much 
less questioning about people who 

struggle with maths. It is seen as more socially 
acceptable than a similar difficulty with 
literacy and there has always been a much 
greater range of support for children who 
struggle with reading and writing. Schools are 
clearer about how to support them. 

There are a plethora of reasons why a 
child might struggle with maths including 
low cognitive ability, specific learning 
difficulties, absence from school, missed 
lessons and poor teaching. There are also 
children who underachieve because they 
missed or failed to understand key points, 
which has then left their subsequent 
learning on very insecure foundations. These 
difficulties often include insecure recall of 
number facts, an insecure understanding 
or place value, difficulties with multi-step 
procedures and word problems.

Something extra
Some children need something additional 
to high quality inclusive teaching in order 
to achieve success. It is this that we term 
‘intervention’. The Primary National  
Strategy advocated a three tier approach 
and this has been the principal model  
for the past 15 years.

Wave 1: High quality inclusive  
teaching supported by effective  
whole school policies
Wave 2: Wave 1 plus intervention designed 
to increase rates of progress  
and put children on course to  
meet national expectations
Wave 3: Wave 1 plus increasingly 
personalised intervention to  
maximise progress and minimise  
gaps in achievement

Its success has always been limited  
by the quality of interventions used and the 
efficacy of the implementation.  
Too often children are short changed by 
being placed in a group when one-to-one 
is needed, or they are taught by a TA 
with too little time to understand the 
specific requirements of the child or the 
intervention. At its worst, intervention  
can simply mean a TA supporting a number 
of children to do work that is  
too hard for them to do independently. 

This approach does not address the issue 
of children with relatively minor areas of 
misconception that become compounded 
over time as they remain unaddressed and 
quickly become an insecure foundation for 
subsequent learning opportunities.

In her paper What Works for Children 
with Mathematical Difficulties?, psychology 

Maths intervention is about more than  
sending children out with a TA to complete  
work that is too hard for them to do alone

Eleanor Hicks 
is co-author of 
maths intervention 
programme On  
Track Maths by  
Rising Stars. The 
programme enables 

teachers to pinpoint areas of difficulty  
and provide quality teaching to address 
these in same day interventions. 

risingstars-uk.com/ontrackmaths

research lecturer Dr Ann Dowker talks 
about the fact that difficulties are highly 
individual, and also the need to find out 
the specific strengths and weaknesses of 
a child and investigate their particular 
misconceptions and incorrect strategies. 
She notes that individualised work with 
children who are falling behind can have a 
significant impact on their performance. 
She also expresses the view that when it 
is carefully targeted, most children will 
not require intense intervention – the 
time spent does not have to be lengthy to 
achieve progress.

Keeping up
Same day intervention is an approach 
to supporting children with difficulties 
used within south Asian ‘mastery’ maths, 
currently being promoted by  
the government through support for 
training. This method is for those children 
who have not grasped everything in a 
lesson. Its purpose is to enable pupils to 
‘keep up’ rather than ‘catch up’ by  
ensuring misconceptions are addressed 
straight away. It is not, however,  
intended as a substitute for structured 
intervention programmes for those 
individuals with substantial and deep 
rooted difficulties with maths.

There are different ways to approach 
same day intervention and there are, of 
course, pros and cons to each method. 
Some teachers provide the support after 
the main lesson. This has the advantage of 
retaining the flow of the lesson but can leave 
students struggling for the whole session. An 
alternative approach is to pause the lesson 
part way through and give the majority of the 
class a task or activity for ten minutes or so. 
This frees you to gather individuals together 
and work on their difficulties, misconceptions 
and misunderstandings straight way. The 
advantage here is that the children are put 
back ‘on track’ straight away and can then 
benefit from the rest of the lesson.

The most important aspect is that 
wherever possible, it is the teacher that 
provides the intervention. Teachers who 
use same day intervention speak of how 
much it helps children keep on track and 
keeps the pace of learning flowing. TP   

Back on 
TRACK
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W hen I think about 
poetry, music is 
never far from 
my mind. It’s 

the sounds of words – their hum 
and buzz, the way they chime and 
bounce together – that give poetry 
its bite and poise. And at the heart 
of poetry’s power to make music 
from words, sit rhythm and rhyme. 
The amazing capacity of nursery 
rhymes to introduce language to 
the very youngest children is no 
secret: it is through these singsong 
rhymes that we ready our ears for 
words, drawn along by the tick and 
ring of rhythmic, rhyming verse. 
The challenge, perhaps, is to keep 
that connection between language 

and music vivid and alive in the 
classroom as children grow older. 
So, with the help of Charlotte 
Hacking at the Centre for Literacy 
for Primary Education, here are 
some ideas on how rhythm and 
rhyme can bring literacy to life 
right across the primary years.

At the centre of what make 
rhythm and rhyme so appealing 
and important is the play of sound. 
I always urge young readers to 
speak texts aloud wherever possible 
and to roll each syllable around 
the mouth. With younger groups, 
playful texts like tongue twisters 
and nonsense verse are brilliant 
ways of engaging directly with 
the musicality of language, while 

Our sister title Teach Reading & Writing 
is a joyful look at the very best in children’s 

literature, combined with creative lesson 
ideas and curriculum insight from  

English experts. Read past issues at  
teachwire.net/special-issues

The music of words can keep the  
power and pleasure of reading and  

writing alive for every child

K A T E  W A K E L I N G

I N S I D E  T H I S  S E C T I O N

RHYME
Rhythm &
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Phonics isn't just 
'baby stuff' – it 
has a valuable 
role to play in 
KS2 and beyond, 
argues Debbie 
Hepplewhite

Spark a lifelong 
love of books 
by approaching 
the topic from 
every angle with 
these nine genius 
classroom ideas

It’s our 
professional 
responsibility to 
broaden our kid 
lit knowledge 
beyond Dahl, says 
Teresa Cremin

We review five 
brand new titles 
that will delight 
your class and 
encourage them 
to get reading 
this term
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with an instruction to the reader that it 
should be read as quickly as possible and 
in as few breaths as can be managed, with 
the aim that readers might be enticed into 
performing it aloud too. I loved adding 
something of a physical game into a 
poem’s set-up on the page and have been 
delighted by how much fun it seems to have 
generated for readers. Comet contains a 
few tricky bits of vocabulary but the urge 
to take part in the poem’s performative 
challenge seems to help children sail 
through these issues – or even better, 
to want to solve them for themselves. 
There’s a video of me reading the poem on 
CLPE’s poetryline website (tinyurl.com/
katewakeling). See if anyone in your class 
can beat my time. (I bet they can.)

Some particularly appealing forms 
of language for older children – spoken 
word poetry, song lyrics and rap – draw 
heavily on taut rhythmic structures and 
rhyme schemes, and can be a brilliant 
way of reinvigorating their enthusiasm 
for literature. Finding diverse, engaging 
performances to share is key. CLPE’s 
Poetryline (clpe.org.uk/poetryline) offers a 

fantastic range of poets reading and  
talking about their work in lively, 
accessible ways. As a starting point, I 
particularly recommend the pulse-ticking 
verse of Jamaica-born poet Valerie Bloom, 
a tremendously expressive and charismatic 
writer and performer whose poems remind 
us just how intensely language  
can shimmer and sting.

When young people are writing their 
own poetry, it’s worth noting that 
sometimes rhythm and rhyme can be an 
encumbrance. While many children derive 
great satisfaction from spinning verse that 
ticks neatly along in its rhythm and rhyme, 
sometimes a poem’s subject matter 
demands a different form and the 
imagination needs to roam. That said, it’s 
equally important to bear in mind that ‘free 
verse’ needn’t by definition jettison rhythm 
and rhyme. Indeed, in my own writing, free 
verse is where rhythm and rhyme feel most 
alive to me. I’m always seeking to 
encourage young readers to explore the 
subtleties of rhythm and rhyme in poems, 
even when it may seem at first glance (or 
hearing) to be absent. Invite children to 
find the pulse in a line of seemingly 
‘unmetered’ poetry by walking along to the 
text while it’s read aloud – or together track 
down all the internal half-rhymes 

also welcoming a spot of (manageable) 
mischief into the classroom. Moving 
one’s body to poetry can be a fun way of 
bringing language’s rhythm to life: have 
a go at marching or dancing together as a 
poem is read aloud. Meanwhile, Dr Seuss’ 
books for younger children remain firm 
favorites because they place sense in the 
service of sound, usually through rascally 
rhymes. As such, these poems are a brilliant 
springboard for freeing up the imagination 
and spurring children on to try their hand 
at some simple rhyming of their own.

As children grow, keeping this 
connection between written language 
and sound can sometimes become more 
difficult, not least as reading tends to 
become more solitary. Finding playful 
ways to turn the written word into 
a performance is one way to refresh 
children’s enthusiasm and curiosity about 
language. I’ve been amazed at the response 
from KS2 groups to my poem Comet 
from my book Moon Juice. I wanted to 
enact something of the pace and thrill of 
a comet through the poem’s form, and 
enjoyed getting the rhythm and rhyme 
as crisp as could be, filling each line with 
tongue-twisting details so that when read 
at pace, the poem would sound like a fierce 
burst of energy. The poem also comes 
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Kate Wakeling is the author of Moon 
Juice (£8.50, The Emma Press) and 
2017 winner of the CLiPPA, the only 
award for published children’s poetry. 
The CLiPPA and the free schools 
shadowing scheme that accompanies 
it are run by Centre for Literacy in 
Primary Education (CLPE). Find free 
poetry teaching resources at its website.

“It is through these singsong rhymes  
that we ready our ears for words”

@wakelingkate

katewakeling.co.uk

clpe.org.uk/poetryline

twinkling within a poem, even if these 
rhymes are not stacked up at each line’s 
end. Note too that a certain kind of rhythm 
in a free-verse poem can be created by the 
white space on the page. In my poem My 
Ghost Sister I wanted to create a feeling of 
loneliness and floating otherworldliness, so 
set its lines drifting across the page, 
conjuring (I hope) a sense of space and 
silence. Being alive to the rhythm of 
language beyond a straightforward pulse  
is crucial both to writing and reading 
poetry, and resources like the verse novels 
of Sarah Crossan are a wonderful example 
of the craft of free verse.

Rhythm and rhyme are the building 
blocks for much of the language around us. 
From the first nursery rhymes we hear to 
the vigour of a football chant, rhythm and 
rhyme are so often what prompts language 
to move us. And by encouraging young 
people always to keep their ears open to  
the music of words, we can help keep alive 
the power and the pleasure of reading  
and writing for every child. TP
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Spark a lifelong love of books by approaching the topic from every angle

 1 Embrace  
 traditional tales 
Don’t be afraid to embrace 
traditional stories and 
fairytales. While there is often 
bad press about these stories, 
they are important because 
so many fantastic books rely 
on children knowing the 
characters, plots and settings. 
Pupils from all cultures will be 
able to find fairytales they can 
relate to – just think of all the 
versions of Cinderella, ranging 
from Ancient Greek to modern 
day retellings. The oral heritage 
of traditional tales mean that 
the patterns, rhythm and  
rhyme are hardwired to 
encourage children to join  
in with the telling.

 2 Get rhyming  
Nursery rhymes help children 
develop an awareness of 
sounds and how words work, 
by exploring rhythm, rhyme 
and alliteration. This helps 
them prepare for learning to 
read with phonics as well as 
enjoying rhyming picture books 
and poems. Nursery rhymes 
are often stories in miniature, 
with characters, settings 
and a plot, offering a great 
foundation for early reading 
and writing. Use them to build 
children’s vocabularies: draw 
out new words and explain 
their meanings. Repeated 
practice of new words helps 
children embed them. Play with 
language and subvert nursery 
rhymes, for example: 

Jack and Jill went round the hill 
to fetch a pail of ice cream!

C H A R L O T T E  R A B Y  A N D  E M I L Y  G U I L L E - M A R R E T T

9 genius 
READING IDEAS

Playing with words within a 
familiar structure helps children 
work out the rules of the English 
language.

 3 Forget the words   
Sometimes pictures speak 
louder than words, and no 
more so than in children’s 
books. Picture books are full 
of opportunities to provoke 
discussion, make connections 
and allow children to own the 
reading experience, without 
the distraction of words or 
decoding. Wordless books also 
require talk. When a child has 
a wordless book, they drive its 
narrative. They become both the 
reader and story creator as they 
read the pictures. Dive deep 
into the images with children 
to encourage discussion, build 
a rich vocabulary, develop 
comprehension skills and teach 
book behaviours. Remember, 
wordless books are completely 
inclusive, regardless of language 
or literacy. Share the following 
tips with parents and carers to 
help them share wordless books 
with their child: 

l Let the child be in charge and 
point out what they see and lead 
the story
l Join in with your child’s ideas, 
expand on them and help them 
develop their thoughts
l Let your child set the pace. 
Don’t be afraid to linger over 
one picture for a whole session, 
whizz through the book or read 
it again and again

Wordless books such as Aaron 
Becker’s Journey trilogy make 
children the boss of their 

to champion multicultural  
books (firetreebooks.co.uk).  
It is critical that children 
experience authors, illustrators, 
poets and storymakers from 
a range of cultures. Choose 
non-fiction books to go 
alongside the fiction you read  
to children. It expands 
children’s knowledge of the 
world and increases their 
vocabulary.

 6 Read everything  
All reading has value, from  
maps and comics to stories  
with favourite character brands. 
Show children how much 
environmental print they can 
already read, from brand icons 
and shop names to packaging.  
If they can recognise these,  
then they understand the 
concept of reading. The 
challenge is to unlock the door 
to a world of reading. Whether 
this is done with Peppa Pig 
or Star Wars, it doesn’t really 
matter. But once that door is 
opened, encourage children 
to see themselves as readers 
and help them find the books 
that they will love. Be prepared 
to become a reading expert. 
Hang out in your class reading 
corner every day and talk to 
the children about their book 
choices. Talk to young children 
as readers by saying things  
such as: 

l I can see from the cover that 
you might love that story! 
l If you like Lauren Child there 
are more books by her here
l If you like adventures then 
you might like this series
Soon you will find children 

reading. They can bring all 
their experiences of life to tell 
the story they see. Tuesday 
by David Wiesner and The 
Arrival by Shaun Tan tell 
thought-provoking and deeply 
immersive stories for older 
children. 

 4 Encourage  
 visitors  
Children rarely have the 
opportunity to connect with 
story makers and performers 
any more. Making links with 
organisations such as Patron of 
Reading (patronofreading.co.uk) 
or Society for Storytelling  
(sfs.org.uk) can help you create a 
reading culture that will inspire 
children to see its value. Hearing 
authors read from their books, 
illustrators draw ideas and oral 
storytellers perform their work 
gives the undiluted message 
that reading and writing are so 
much more than the mechanics 
of decoding, comprehension 
questions, spelling and good 
handwriting. Arranging for visits 
can be tricky in a busy day, but 
there are fantastic videos now 
available for children to watch, 
such as those by Michael Rosen 
(michaelrosen.co.uk). You can 
even live stream Q&A sessions 
with reading practitioners too.

 5 Ensure diversity 
When children see characters 
like themselves in picture books, 
they are able to relate to the 
story. Author Verna Wilkins has 
been championing the need for 
diverse characters in picture 
books for many years. She 
recently set up Firetree Books  
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to children read, encourage 
local people to come in and 
tell stories. This is a great way 
to engage families from all 
backgrounds to explore stories 
and rhymes from their cultural 
heritage – regardless of English 
speaking or literacy levels. 
Evidence shows that children 
need to see a value in reading. 
For example, boys respond 
well to experiencing other men 
reading books for pleasure. 

 8 Make it a habit 
To help integrate reading 
stories into your busy teaching 
day, you need to ensure you 
have a selection of read aloud 
books that are easily accessible, 
can be linked to cross-curricular 

Charlotte Raby and Emily 
Guille-Marrett are early 
reading specialists, educational 
consultants, writers and series 
editors of Collins’ new Big Cat 
for Letters and Sounds series.

giving recommendations 
to each other and seeing 
themselves as real readers. At 
times, we read at our comfort 
level and that is part of enjoying 
reading, but we need to have 
high expectations for our 
children. Read them books that 
they can’t access yet; with the 
right foundation and support 
they will be reading them in no 
time. Organisations such as Just 
Imagine Story Centre arrange 
curated book boxes and can 
offer support to help you. 

 7 Build  
 relationships 
We are all aware of the value 
reading volunteers bring to 
schools. As well as listening 

topics and are suitable to the 
needs of your class. Sometimes 
we need books to snuggle up 
with, but at other times they can 
be lively and encourage joining 
in verbally or physically. A book 
such as If You’re Happy and You 
Know It! by Jan Ormerod and 
Lindsey Gardiner will energise 
children and engage them in a 
book before breaktime. 

 9 Go online 
The eduTwitter community is 
supportive and inspiring. Save 
time and gain inspiration by 
following practitioners who 
share ideas and resources. Join 
in or watch live Twitter chats by 
following the #PrimaryRocks 
and #ReadingRocks hashtags. 

By following the latest news, 
reviews and book awards you 
will keep up to speed with 
new literary talent and trends. 
Follow authors you enjoy and 
see what they are up to: watch 
Chris Riddell draw live, see what 
Children’s Laureate Lauren 
Child is up to or read Michael 
Rosen’s most recent blog. TP

collins.co.uk
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National children’s charity  
the Youth Sport Trust explains 
what the doubling of the  
Primary PE and Sport Premium 
funding means for you

To find out more, call 01509 226 624, email solutions@youthsporttrust.org or visit youthsporttrust.org/active3030

Creating a sustainable improvement
Every primary school will have its 
Primary PE and Sport Premium 
funding doubled by government in this 
academic year. Guidance issued by the 
Department for Education (DfE) states 
that schools must use the funding 
to make ‘additional and sustainable’ 
improvements to the quality of their PE, 
physical activity and school sport. The 
YST has set out some bold ambitions 
to improve children’s experiences of PE 
and school sport for a generation. 

THE SMART money
30 active minutes, every child,  
every school day
One of the YST’s goals is to create a 
transformation through this funding 
to support schools in achieving the 
government’s ambition of 30 active 
minutes per day for every pupil. Using 
techniques such as active travel, active 
playgrounds and active classrooms can 
help achieve this ambition, and embed 
physical activity at the heart of the 
school day, outside of curriculum PE. The 
YST can help schools to achieve this.

Practitioner resources
Active 30:30 (see below) is the YST’s 
response, developed to help schools 
reduce sedentary behaviour and 
increase physical activity in children 
throughout the day. It also addresses 
how to influence the remaining 30 active 
minutes to be achieved through families, 
clubs and community groups. Made up 
of ten sequential steps, our practitioner 
resources provide a range of guidance 
and practical applications for achieving 
30 active minutes per day.
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Phonics isn't just 'baby stuff' – it has a valuable role to play in KS2 too

D E B B I E  H E P P L E W H I T E

We are still on a journey 
of discovery regarding 
the potential of 
phonics in our 
schools. Phonics 

provision is generally considered a ‘job 
done’ by the time children reach KS2, 
apart from the few who lag behind others, 
but is it possible to teach such a complex 
alphabetic code well enough in this  
time period?

Word banks
If the majority of infants have learnt 
sufficient code to read well, continuing 
to teach the alphabetic code for spelling 
purposes is a different matter. Spelling 
needs a strong emphasis on children 
becoming very familiar with words 
featuring the same letter/s-sound 
correspondences. Teachers can provide 
content and activities that ‘glue’ the 
words in these spelling banks together, 
such as themed spelling stories involving 
grapheme searches, reading the stories 
with comprehension or acting out the 
words. While starting in Reception, this 
emphasis on building up awareness of 
the need to recall spelling word banks 
could easily continue appropriately and 
supportively throughout KS2 for advanced 
alphabetic code. The vocabulary in 
these banks can also provide many new, 
age-appropriate words to enrich spoken 
language, with attention to homophones 
and including dictionary work and 
grammar activities alongside.

Code charts
A very useful teaching aid is an alphabetic 
code chart (alphabeticcodecharts.com) 
that shows sounds, or phonemes, down 
the columns and the many spelling 
alternatives for the sounds (graphemes) 
embedded in word examples across 

Debbie Hepplewhite 
MBE FRSA is the 
author of Raintree  
No Nonsense Phonics 
Skills. Download a 
taster at tinyurl.com/
tpnononsense.

@debbiehepp           raintree.co.uk

the rows. This provides a permanent 
visual reference for use within spelling 
lessons for KS2 and for supporting 
application of phonics for spelling/writing 
in the wider curriculum. Following oral 
segmenting (identification of the sounds 
from beginning to end of spoken words), 
teachers and learners can discuss which 
spelling alternatives are required for 
specific words, with reference to the chart. 

Oral segmenting
We only need letter names in spelling to 
relay a correct spelling from one person 
to another – letter by letter. The skill of 
oral segmenting for spelling (starting 
with syllable chunking in multi-syllable 
words) should continue in KS2 – including 
making it explicit that this spelling skill 
is an adult skill, not just ‘baby stuff’. This 
understanding is for children’s intellectual 
development and self esteem – especially 
important for those receiving a phonics 
intervention beyond the main class.

Phonic decoding
The Y1 phonics screening check results are 
invaluable for informing teachers’ CPD.  
In 2016, 81% of children reached or 
exceeded the 32 out of 40 benchmark, 
yet in over 1,000 schools 95% to 100% of 
children met or exceeded this benchmark. 
This demonstrates the difference effective 
teaching can make, rather than focusing 
attention on ‘within child’ difficulties 
to explain weaker reading for 19% of 
England’s Y1 children. These results 
certainly suggest that KS2 teachers 
may well need to continue with phonics 
provision for reading purposes, not just 
spelling, for at least some children.

Some people, worryingly, consider that 
weaker or slower-to-learn readers need 
‘something different' from phonics on the 

basis that it doesn't suit all children. 

However, in his review, Sir Jim Rose 
pointed out that regardless of children as 
individuals, it is the same alphabetic code 
and phonics skills they all need. 

For longer term reading and increasing 
vocabulary, the ability to phonically 
decode new words is essential. If a printed 
word is new to the reader, it is sometimes 
possible to deduce its meaning according 
to its context. However, if the reader is 
not able to come up with a pronunciation 
for that word – either aloud or silently – it 
cannot be added to spoken language. This 
is not always something that teachers 
are aware of. If they were, there would be 
no suggestion that some children need 
something different from phonics.

Competent readers may habitually 
skip more challenging new words but there 
is a big difference between readers who 
can phonically decode virtually any word, 
enabling them to add it to their spoken 
language, and weak decoders who cannot 
apply alphabetic code knowledge to new 
words well enough to come up with a 
pronunciation. This may explain why some 
pupils cannot access more challenging 
texts in secondary school or upper KS2. 

It is very encouraging that KS2, and 
even KS3, teachers often seek phonics 
professional development even where  
this has not been emphasised on a national 
basis. For some, then, the phonics  
journey continues voluntarily. TP
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Mr Penguin and the 
Lost Treasure
by Alex T. Smith
(£9.99, Hodder Children’s Books)

Mr Penguin is very keen to point out that 
he is, indeed, a penguin. It’s his wiggly 
penguin bottom that gives him away. 
Alongside his silent, Gromit-esque friend 
Colin the spider, Mr Penguin is the star 
of this new series from Alex T. Smith. 
Our hapless hero has set himself up as a 
professional adventurer and soon receives 
his first mission – to find the missing 
treasure at the Museum of Extraordinary 
Objects. What follows is a slapstick 
journey into the bowels of the museum,  
in the company of two mysterious 
characters who are not quite as they seem. 
The book features a striking black, white 
and orange colour scheme throughout, 
with comic illustrations on nearly every 
page. The plot is fast-paced and funny  
(and promises sequels), and the newspaper 
excerpts at the start and end of the book 
would be the perfect launchpad for your 
first classroom activity.

Oi Cat
by Kes Gray & Jim Field 
(£12.99, Hodder Children’s Books)

Two years ago, this title’s prequel – Oi Dog! 
– won the Teach Primary New Children’s 
Fiction Award. Following in a similar vein, 
its feline-focused sequel, Oi Cat!, is equally 
pleasing. Cat is in a predicament: ghastly 
gnats keep biting him on the bum, and it’s 
all frog’s fault. He has changed the rules so 
that cats are no longer allowed to sit  
on mats. Already annoyed that his  
bottom seems to have become the topic 
du jour, cat does not take kindly to dog 
pointing out that if he were a pony he  
could sit on macaroni, or if he were an 
alpaca, he could rest on a cream cracker. 
Young children will revel in the wacky 
rhymes and will be itching to unfurl the 
final flap, to see our canine antagonist get 
his comeuppance. Jim Field’s illustrations 
are bold and beautiful – make sure not 
to miss the reference to the popular 
cucumber-versus-cat meme on the  
book’s endpapers either.

We Travel So Far
by Laura Knowles  
& Chris Madden
(£12.99, Words & Pictures)

Every double-page spread in this beautiful 
book features information about the 
extraordinary journeys that different 
animals make, from familiar favourites 
such as whales and elephants, to fruit 
bats, desert locusts and Galapagos land 
iguanas. The language is poetic – “We 
are the humpback whales, the long-way 
swimmers, the ocean rovers”, but also 
contains important facts about miles 
swum and hours flown. Madden’s vivid 
illustrations bring each creature to life 
and provide the perfect starting point 
for thinking about migration and what 
animals need to survive. The book also 
touches on the impact humans are having 
on the animal kingdom and ends on a 
thoughtful note as we consider the reasons 
why humans also travel the globe – to find 
food, freedom, safety or love. Use the maps 
and statistics at the end of the book to 
consolidate what you’ve found out. 

Book 
CLUB

Elaine Bennett, 
editor of Teach 
Primary, reviews five 
brand new titles

We review five brand new titles that your class will love

KS1

KS1

KS2
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Do Not Lick This Book
by Idan Ben-Barak  
& Julian Frost
(£10.99, Murdoch Books)

Introduce pupils to the topic of hygiene in 
KS1 by delving into the miniature world 
of germs with this inventive picturebook 
by microbiologist Idan Ben-Barak and 
illustrator Julian Frost. Brilliantly simple, 
the book starts by introducing us to 
Min the microbe. Young readers will be 
astounded by the end of the first page, 
where we are told that over three million 
microbes could fit in a single full stop. Via 
a combination of comic illustrations and 
close-up microscope photograph, readers 
are encouraged to ‘pick up’ Min on their 
fingertip and take her on a journey into 
their mouths, onto their clothes and even 
into their bellybuttons, before returning 
her to the pages of the book. At the back of 
the book, the cartoon microbes introduce 
their real-life counterparts, such as E. coli 
and streptococcus, allowing you to explore 
with your class why we need to wash our 
hands and brush our teeth.  

Illegal
by Eoin Colfer  
& Andrew Donkin 
(£14.99, Hodder Children’s Books)

Beginning with a quote about illegal 
aliens from Holocaust survivor Elie 
Wiesel, this graphic novel, from the 
team behind the Artemis Fowl comics, 
will help you to start a discussion on the 
migrant crisis in an accessible way. The 
story follows 12-year-old Ebo as he makes 
the treacherous journey from Africa to 
Europe across the Sahara desert and 
Mediterranean Sea. The book cleverly 
alternates settings every chapter, as we 
lurch between Ebo and brother Kwame’s 
panic-stricken sea crossing and the 
journey that brought them there. Colfer 
and Donkin deliver a suckerpunch 
towards the end of the book that children 
will need some time to absorb, but the 
focus on relatable Ebo is an excellent entry 
point into this sensitive topic. At the end 
of the book there is a map of Ebo’s journey 
and a cartoon strip telling a real-life 
refugee’s story that is similar to Ebo’s. 

How did you come up with the 
character of Ebo? 
We knew that we needed a very 
special character. We needed an 
everyman but he also had to be 
really special so (we hope) the 
reader would really fall in love with 
this special little boy full of hope. 
Illustrator Giovanni Rigano’s early 
character sketches captured exactly 
what we wanted.

Why a graphic novel?  
All three of us grew up reading 
comics and we all love them.  
We all felt that a graphic novel  
would be perfect for this story.  
Not only can it be visually stunning 
with its ever changing locations and 
dangers, but in a graphic novel you 
have to show and not tell. We really 
wanted to show the reader Ebo’s 
journey and have them make up 
their own minds.

How difficult was it to get  
the tone right? 
Getting the balance exactly right  
in this sensitive subject was 
certainly a major challenge. We 
undertook a lot of research, more 
than for anything else either of us 
has ever written. We wanted the 
story to be as true as possible, and 
at the same time get the storytelling 
tone just right for our audience. 

What would you say to  
teachers who are nervous  
about broaching this topic?   
When we launched the book we did 
a tour of schools with a presentation 
about how we created it and the 
issues behind the story. What was 
amazing was how many kids put 
their hands up when we asked if 
they had seen photos and film on 
the news of boats sinking and the 
difficulties that people faced. Nearly 
everyone had. So I think kids are 
already exposed to these issues. We 
are parents ourselves and we hope 
that Illegal – as well as being an 
emotional adventure story about an 
amazing journey – will help young 
readers make some sense of what 
they’ve probably already seen.  
Teachers shouldn’t be nervous of 
raising it – kids want to understand 
the world around them. 

EOIN COLFER & ANDREW 
DONKIN DISCUSS 
THE CHALLENGES OF 
PRODUCING A GRAPHIC 
NOVEL ABOUT THE 
MIGRANT CRISIS

Meet theauthors
Find more online...

KS2KS1

Enjoy the humour of fast-paced adventure Who Let The Gods Out?  
with a range of related activities. teachwire.net/school-books
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Teachers’ knowledge of 
children’s literature 
and other texts is at 
the heart of enabling 

reading for pleasure in school. 
Without rich repertoires we 
cannot pump passion around 
the system, nor ensure textual 
diversity is offered, let alone 
foster children’s determination 
and desire to read on, read more 
widely and enjoy the ride.  

But as a profession do 
we know enough children’s 
literature? Could you list half 
a dozen contemporary writers 
of fantasy, realism, magic 
or mystery tales? Could you 
spontaneously enthuse an 
NQT about the work of award 
winning picture fiction creators 
or particular performance 
poets? If you were asked to 
name six authors, picture  
fiction creators and poets,  
might you feel the need to  
check the bookshelves or do  
a quick search online? 

When 1200 teachers from 
11 local authorities were asked 
this question, (as part of the UK 
Literacy Association’s Teachers 
as Readers study) the results 
were worrying. Just under half 
were able to name six ‘good’ 
children’s authors (those that 
you find valuable in supporting 
children’s literacy). Out of those 
most frequently named, Roald 
Dahl led the field (with 744 
mentions) followed by Michael 
Morpurgo (343), Jacqueline 
Wilson (323), JK Rowling (300) 
and Anne Fine (252). Others 
receiving over 100 mentions 

included Enid Blyton, the 
Ahlbergs, Shirley Hughes  
and Dick King Smith. 

Seven years later the 
same question was asked in 
a National Literacy Trust 
survey; Dahl remained the 
predominant author of choice. 
This pattern was underscored 
in the UKLA survey when 
teachers named picture fiction 
creators. Quentin Blake was 
in a league of his own (423), 
illustrating, as he did, Dahl’s 
work in addition to his work. 
After him Anthony Browne 
received 175 mentions. 
Worryingly, 24% of teachers 
named no one in this category. 
Teachers’ knowledge of 
poets was not secure either; 
58% named two, one or no 
poets, and 22% named none. 
Michael Rosen emerged in pole 
position, with Dahl receiving 
the fourth highest number of 
mentions, after Alan Ahlberg 
and Roger McGough. 

This indicates considerable 
cause for concern, a high degree 
of Dahl dependency and an 
over-reliance upon a small 
number of ‘celebrity’ writers. 
It suggests teachers are not in 
a strong position to adequately 
support children in making 
their own reading choices  
from the diversity available. 

Practitioners’ knowledge 
of children’s literature is not 
an optional extra. It is our 
professional responsibility to 
help children find texts that 
intrigue and engage them, that 
light their fires and build a 

 Nearly a quarter of teachers can’t recall any children’s poets or illustrators – 
it’s our professional responsibility to broaden our kid lit knowledge

legacy of past satisfactions that 
will keep them coming back for 
more. This knowledge should 
include such celebrity writers 
and of course non-fiction 
texts, but must stretch way 
beyond this. Combining a 
wide repertoire of children’s 
literature with knowledge 
of individual children’s 
interests, preferences and 
practices enables us as teachers 
to share our passion for 
particular texts, tailor our  
text recommendations and 
make effective book matches 
that responsively nurture 
young readers. 

So do you want to expand 
your repertoire? If you can 
find the time it’s a deep 
pleasure! Useful challenges 
might include reading 
the Carnegie or Kate 
Greenaway Medal 
shortlists, checking 
out the winners 
of the UKLA 
Book Awards 
(including the 
digital category), 
visiting a brilliant 
children’s 
bookshop, 
or joining a 

F E A T U R E S  L I T E R A T U R E

Dahl dependent?
teachers’ reading group.  
 Your wider knowledge can be 
drawn upon not just to match 
books to children (allowing 
for choice, of course), but to 
keep the arteries and veins of 
reading for pleasure pumping, 
through reading aloud for 
example, or creating quick-fire 
book pitches, tasting menus 
or book bingo activities that 
tempt and entice. Through 
reading more and talking about 
texts, you’ll foster two-way 
book recommendations, create 
‘books in common’ and trigger 
informal book blether between 
readers – a key characteristic  
of engaged communities. TP

Teresa Cremin is professor 
of education at The Open 
University. Find practical 
strategies, self-review 
documents and examples  
of best practice at the  
below website.

@teresacremin tinyurl.com/tppleasure
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1 Suitable for all
BIC® KIDS’ specially 

designed colouring instruments 
answer the needs of children at 
every step of their development. 
Perfect for keeping little hands 
busy, the range has something 
for students of all stages – 
from mess-proof crayons and 
washable felt tips, to robust, 
splinter-proof colouring pencils.

2 Durable pens
Available in packs of 12, 

144 and 288, BIC® KIDS VISA™ 
felt pens will help your students 
produce the most detailed of 
drawings thanks to their fine tip. 
Lost caps are no longer an issue 
as these pens will not dry out for 
up to three months without their 
lids. Finally, their water-based ink 
will wash out of most fabrics.  

3Splinter proof
BIC® KIDS EVOLUTION™ 

colouring pencils are designed  
to enhance child development 
and creativity from age two 
upwards. These ultra-resistant, 
wood free pencils are great for 
everyday colouring and book 
work. Durable, splinter-proof  
and easy to sharpen, they are  
an ideal choice for schools.

4Extra clean
BIC® KIDS Plastidecor™ 

crayons are available in packs 
of 12 or 144. Made from 
super-resistant plastic instead  
of traditional wax, these 
colourful crayons are extra  
clean on hands and fabrics. 
What’s more, they can also  
be sharpened just like a 
colouring pencil.

BIC® products are available to purchase from ypo.co.uk.  
Find out more by following @mybicpen on Twitter

Take two minutes to find out more about BIC® 
KIDS’ education offering for primary schools 

Elevator  
PITCH

P A R T N E R  C O N T E N T

 82 | www.teachwire.net  

Bic promo.indd   1 03/11/2017   10:15



www.teachwire.net | 83

T E A C H  R E A D I N G  &  W R I T I N G

creatures and the importance of caring 
for our planet are explored with authority, 
humour and restraint. 

Words and pictures work together 
to present material in a way that enables 
children to connect and get involved. This 
is non-fiction that’s a pleasure to share in 
the KS1 classroom and offers a rich starting 
point for science and maths activities, as 
well as literacy, drama and art. 

W ith its beautiful artwork 
and retro styling, Lots 
certainly catches the eye 
– but this is a book that 

delivers more than just good looks. Nicola 
Davies is a prize-winning author with a 
deep understanding of her target audience, 
and her ability to craft a non-fiction 
text is rarely matched. Themes such as 
biodiversity, the interdependence of living 

Celebrate National Non-Fiction Month with this  
fascinating book by Nicola Davies

LOTS:

B O O K  T O P I C
Book  
topic  

KS1

C A R E Y  F L U K E R  H U N T

Published by Walker Books, 2017
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The Diversity of Life on Earth

“Everywhere  
you look there are 

living things…”
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How to share the book
Look at the cover. Where is this girl?  
And what’s she doing? How many different 
kinds of living creature can you see?  
How many living creatures are there  
in your classroom? What kind of  
creatures are they? 

Draw attention to the title.  
What does ‘diversity’ mean? Is your 
classroom a rich habitat for diversity? 

Working as a class and using a 
three-minute timer, list as many different 
living things as possible. How many did you 
get? Count them! How many different kinds 
of living things do you think there might be 
on our planet? Record your guesses. 

Now share the book, taking plenty of 
time to explore the pictures and talk about 
the ideas raised. What did your children 
like about Lots? How does it compare with 
other non-fiction books they’ve read? Could 
it have been improved, and if so, how? 

Lots introduces many different subjects 
(such as camouflage, exploring the deep sea, 
extinct animals, microbes, identifying living 
creatures, life on remote islands, pollution 
and looking after the environment). Which 
do children find most interesting? Note 
particular questions and use them as 
prompts for independent research.

Look at the numbers your class 
suggested before reading Lots, and  
compare with figures given in the book.  
Do you need to revise your ideas about  
how many different kinds of living  
things there might be on this planet? 

Now that you’ve read and talked about 
the book, why not have another go at the 
three-minute challenge to see if you can 
beat your previous score?

Practical activities
Counting quantities
How many ways can you find to say ‘lots’? 
(Loads, gazillions, masses, billions…) Make 
a list of commonly used words for quantity 
(lots, loads, some, few, little, many, more). 
Add less familiar examples (numerous, 
several, plentiful, abundant). Can you use 
these words in sentences? 
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Pair children and give them plenty of 
counters (dried beans work well). Use to 
show different quantities such as ‘some’, 
‘more’ and ‘lots’. How many beans have 
children used to illustrate each quantity? 
List your answers and talk about them. Why 
do the numbers vary? Is it possible to find 
the right answer to a question like, ‘How 
many beans are there if you have lots?’ 

Use base 10 equipment to compare a 
thousand, a hundred, ten and one. What  
do you notice about these numbers and  
the equipment used to represent them?  
As a class, use the equipment to build  
some really big numbers, then play in  
teams to see which group can build  
a given number first.

There have been nearly two million 
different kinds of living things discovered 
on Earth so far. How do we write two 
million in figures? Is it possible to build this 
number with your base 10 equipment? 

Look at the other numbers mentioned 
in this book (600 kinds of oak trees, 5,000 
microbes in a teaspoon of soil, 100,000 
kinds of mushrooms). Can you build them 
using your base 10 equipment? Find some 
excitingly huge numbers in newspapers  
and make a display.

How many children are there in your 
class? Your school? Work out how many 
schools you’d need for two million children, 
or 600, or 100,000 (and how many classes!). 
Now find as many ways as possible of 
counting up from one to lots, and ways of 
counting down from lots to one.

Naming and grouping
Look at the spread showing the girl and the 
giraffe by the pool. How many living creatures 
can you spot? (Frog, flower, butterfly, grass). 
Can we group any of these living things by 
giving them a ‘family’ to belong to? (Birds, 
insects, fish, mammals).

Make a collection of living creatures in toy 
or picture form, and invite your class to sort 
them. Use traditional groupings (mammals, 
insects, fish, amphibians, birds and reptiles) 
then sort in other ways (living things that are 
bigger than a person and living things that are 
smaller than a person, or creatures that live in 
the desert/town/hot places/the sea).

Use PE hoops to separate your categories, 
or make a paper-based chart and place your 
toys in the correct columns. Take photos 
before trying other solutions. Which solutions 
work best, do you think? Turn your favourites 
into diagrams, with symbols to represent the 
toys you’ve used.

For the endpapers in the book, Emily 
Sutton created a montage of lots of creatures. 
Can your children identify them all?

Thousands of mushrooms
Look at the picture showing the 
mushrooms. Talk about their shapes and 
colours. Why is the girl consulting a book? 
Explore a reference book together, and 
show children how to use it.

Display a variety of mushrooms and talk 
about how they look, feel and smell. Name 
them – chestnut, oyster, portobello – and 

l The Federation of Children’s 
Book Groups has selected 
November as National Non-Fiction 
Month. This year’s theme is ‘The 
world around us’. Find more ideas 
and downloadable resources 
at fcbg.org.uk/national-non-
fiction-november-resources

N O N - F I C T I O N 
N O V E M B E R
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arrangements and patterns. Make 
photocopies of monochrome designs 
before colouring, to allow children to 
experiment with colourways.
Create shapes inspired by living things (as 
templates, on printing blocks or to inspire 
freehand drawing) and use to design 
patterns of your own. If you stick each child’s 
photo on a sheet of paper, children can put 
themselves at the heart of their patterns.

Investigating habitats
Look at the habitats in Lots, such as the 
underwater reef. Which would you like to 
visit, and why? Are any of them close to 
your school? If not, which local habitats 
could you explore? Find out about living 
things in your neighbourhood.

How many different kinds of habitat 
are there within or near your school? 
You’re not likely to have a jungle – but 
you might have a shrubbery, playground, 
games field, hedge or flower bed. Choose 
four to investigate and see how many 
living things you can find within a defined 
area. What do you notice – and what can 

Take it further
WILDLIFE DIORAMAS
v Many museums have 
wildlife dioramas, where 
painted landscapes create 
backdrops for stuffed 
animals and birds. Visit one 
or research them online, 
then have a go at making 
a diorama of your own. 
Research habitats – there are 
plenty in Lots to inspire you, 
from jungle canopies and 
deep-sea trenches to boiling 
volcanic pools. Create your 
scene inside a shoebox using 
paint, collage, toy animals 
and found objects. 

v As well as illustrating 
books, Emily Sutton creates 
soft sculptures. When she 
was artist in residence at 
the Yorkshire Sculpture Park 
she made birds from painted 
fabric and wood (tinyurl.com/
emilysutton). Why not make 
your own birds to populate a 
display? Scrunch newspaper 
into bird shapes and secure 
with masking tape. Start by 
creating smaller shapes,  
then tape them together 
until your desired bird shape 
emerges. Paint using realistic 
colours and patterns, then 

seal using diluted PVA. 
Attach legs and add to  
a classroom display  
with a painted backdrop,  
potted plants and  
branches for perching.

CLASS LIBRARY
v Choose a living creature 
(oak tree, kangaroo, stag 
beetle) and find out about 
it, then write, illustrate and 
make your own non-fiction 
book. Like Nicola and Emily, 
you’ll need to think carefully 
about what to include 
and how to present your 

information so that your 
book is really interesting  
– just like Lots!

MORE RESOURCES
v Look at a sketchbook  
draft of Lots at Emily 
Sutton’s website (tinyurl.
com/emilysutton2).
View online examples of 
dioramas made by children 
on YouTube at tinyurl.com/
dioramaexample. 
Download teacher notes  
for Lots, created by the 
publisher Walker Books at 
tinyurl.com/lotsnotes. 

sevenstories.org.uk

you count? How many of each kind of 
living thing are there? Find ways to record 
your findings, then sort into groups. Which 
area has the biggest variety of living things? 
What could you do to improve the diversity 
of living things in your school?

The biggest question
Look at the spread showing extinct 
creatures. Why have they been drawn in 
a museum case? Find out about the dodo. 
When and why did it become extinct? 
Which animals are currently endangered? 
Why would it be so bad for us to count 
down to one? List reasons why people need 
and benefit from other living things. Make 
a display about the dangers facing our 
planet. What can we do to help? TP

Loved this? Try these...
v Tiny: The Invisible World of Microbes by 

Nicola Davies and Emily Sutton

v A First Book of Nature by Nicola Davies  

and Mark Hearld 

v StoryWorlds: Nature by Thomas Hegbrook 

v The Wonder Garden by Jenny Broom  

and Kristjana S. Williams

v Counting with Tiny Cat by Viviane Schwarz 

find out how and where they grow.  
What could you cook with them? Talk 
about toadstools, and why it’s important  
to know exactly what you’re eating!

Use pencils, chalks and pastels to draw 
mushrooms from life, using textured paper 
in natural shades. Write descriptions of 
each species to accompany your artwork.

What shall we call it?
Look at the spread showing the recently 
discovered creatures. Which names do you 
think sound best, and why? Use reference 
books to help you discover names of other 
creatures. Try writing a list poem that 
sounds great when you read it aloud.
Now look at the volcanic pool. Imagine 
you’re a scientist exploring this 
environment. How would it feel to discover 
a new creature? Roleplay in pairs, starting 
with a freeze-frame of the moment of 
discovery, then bring each scene to life. 
Show to the class and discuss. 
What kind of creature have you found? 
How does it live? What will you call it? 
Write about your discovery.

Complicated patterns
Find out about ways that living things 
depend on each other (food chains, shared 
environments, etc). What happens if we 
break this pattern? Using Emily Sutton’s 
artwork as a starting point, talk about 
pollution, deforestation, overfishing and 
other environmental issues. What we can 
do to look after our planet and keep the 
pattern safe and strong?
Look at the endpapers, where Emily has 
drawn lots of living creatures. Use wildlife 
stampers (or printing blocks you’ve 
designed and made) to create pleasing 
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Super science
New ideas to help you deliver an outstanding science curriculum

Famous figures
Help your pupils to see themselves as 
scientists of the future. Super Scientists  
is a set of resources from the BP Educational 
Service on famous, influential or inspiring 
scientists from a variety of backgrounds. 
Resources include free literacy-building 
presentations, worksheets and activity 
sheets for children aged 4-12. Pupils  
will explore the stories of famous figures  

like Mary Anning, Isaac Newton and  
Charles Darwin and discover how they 
changed the world. They will also learn 
about the lives and work of modern 
scientists, from the accidental discovery  
of recyclable and super strong  
plastic to an improved method for  
treating blindness.  
bp.com/bpes/superscientists 

Daring demos
Cool Science has provided workshops  
and assemblies for over 350 schools.  

A vanload of equipment is used to provide 
a range of demonstrations which have 

been carefully chosen to appeal to young 
children and help them think about the 
topic covered. During the workshops 
and assemblies, pupils help with the 

equipment. The workshop topics include 
magnets and forces; sound and light; 

space and the solar system; electricity; 
and railway science. Both KS1 and  

KS2 classes can take part.  
coolprimaryscience.com

Easy planning
Snap Science is a dynamic, 
comprehensive programme  

designed to help you teach outstanding 
science. The easy-to-use planning tool 
and flexible lesson plans allow you to 

cater specifically for the needs of your 
class and you’ll find full digital support 

in the form of tailored animations, 
resource sheets, videos and more. 

Each lesson is teeming with enquiry 
based, hands-on activities to engage 

pupils, and the built-in Snapshot 
assessment tasks and  

online record-keeping tool will ensure 
that you keep track of progress. 

collins.co.uk/snapscience

Sent into space
The Classtronauts programme by 

Sent Into Space allows you to conduct 
a near space balloon launch. Inspire 

the next generation of scientists, 
engineers and explorers by sending a 
class photo, school mascot or science 

experiment to the edge of space. All 
equipment and tools are provided and 

the team arranges everything. The 
flight is filmed in 1080p, while lesson 

plans, worksheets, presentations and 
a half-day of activities help you turn 
a day of excitement into a lifetime of 

learning. bit.ly/classtronauts

Working scientifically
Science Progress Tests by RS Assessment 
from Hodder Education supports schools 

in assessing children’s scientific knowledge 
against age-related expectations 

throughout Y1-6. Consisting of diagnostic, 
mid-topic, end-of-topic and summative 

tests with an accompanying gap analysis 
tool, Science Progress Tests offers the 

perfect year-round solution to monitoring 
pupil progress. Trusted by over 2,000 
primary schools, these photocopiable 
tests help teachers to identify gaps in 

children’s understanding of core content 
and assess their ability to work scientifically. 

risingstars-uk.com/progresstests 
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Nobels and

Confession: I’m a science 
geek. I’ve long been 
entertaining my friends 
with facts about science. 

Space, the planets, astrophysics – 
you name it, I can spout a factoid 
about it. In unrelated news,  
I’ve not been invited out by  
chums for a while. 

Most of the ideas for my 
previous books have come from 
real life stories. What’s going on 
in the world, how that resonates 
with me, and how I can channel 

that into a story for 9-12 year olds is 
what inspires me. This is very much 
the case with my fifth book, The 
Matilda Effect. What makes this one 
stand out is that it also allowed me 
to indulge my love of science.

I first came across the Matilda 
Effect a few years ago. For the 
science minded among you, you 
will know that this is the term used 
to describe the denial of women’s 
contributions to science, instead 
attributing their findings to men. 
How outrageous. I then learnt about 
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Try these two hands-on activities to ensure 
KS2 children get to grips with evolution

p90

 Science 
SPECIAL

Use a novel to explore women’s 
contribution to science while broadening 

children’s minds about future careers 

whistles

I N S I D E  T H I S  S E C T I O N

p97

Bring the fascinating world of creepy 
crawlies into the classroom

p94

Creative ideas for teaching the topic of 
animals across your school

Don’t miss our computing special 
next issue, on sale 5th January 2018
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scientist Dame Jocelyn Bell Burnell – 
in particular, how, as a postgraduate 
student, she discovered the very  
first radio pulsars and informed her 
thesis supervisor Antony Hewish. 
Hewish went on to use her findings  
for his own research and was awarded 
the Nobel Prize in Physics. Jocelyn  
Bell Burnell was not, despite  
having made the discovery.  
How outrageous indeed.

I am a firm believer in writing about 
something that’s close to your heart.  
I also believe that we can use literature 
to introduce children to topics that may 
be deemed grown up or heavy in a way 
that is accessible and relatable. The 
phenomena of the Matilda Effect gave 
me the perfect platform for a story.  
I wanted to write about a girl inventor, 
because it gave me an interesting and 
inspirational science loving protagonist. 
By creating the character of Matilda, 
I could write about a girl who one day 
wants to be a famous inventor herself. 
So when Matilda doesn’t win the 
school science fair, even though her 
invention was the best, she’s devastated 
– especially as the judges didn’t believe 
she’d come up with her entry on her 

own, because she’s a girl. Matilda shares 
her woes with her Granny Joss, and 
is astonished to learn her Granny was 
once a scientist – an astrophysicist, who 
discovered her very own planet. Trouble 
is, Granny Joss was also overlooked – her 
boss, Professor Smocks, stole her discovery 
for himself. And he’s about to be presented 
with a Nobel Prize. Sound familiar?

Matilda, naturally, won’t stand for 
this, so she breaks Granny Joss out of her 
care home, and the pair of them travel 
across Europe to gatecrash the Nobel prize 
ceremony in time to stop this injustice.
The response to the book has been 
brilliant. It’s really struck a chord with 
readers, particularly young girls. I had a 
wonderful letter from a ten-year-old who 
told me that after finishing the book, she 
‘packed a rucksack of science books, a 
magnifying glass and a ruler, and set  
off to invent’. That’s exactly the kind of 
response I wanted. From the feedback  
I’ve had, there are four key areas that  
the book explores that would be useful  
for teachers looking to introduce  
certain topics into the classroom:

Role models
When I ask children to name an inventor, 
99% of the answers are men. This can be 
a really stifling problem for young girls, 
as it can put barriers in the way of their 
potential and ambitions. According to stats 
from Women in Science and Engineering 
(WISE), just one in five people working 
in Core STEM today in the UK is female. 
Inspiring minds at an early age is a great 
way to address this problem. It’s key they 
see positive female role models, which is 
why I have specifically added a glossary  
of inspiring female inventors at the  
back of the book.

New routes into science
I have been careful to ensure that The 
Matilda Effect is a story with universal 
appeal: pro-girl, but not anti-boy. 
Regardless of gender, there are positive 
stories to take from the book, and excite 
children about the possibilities of science. 
To encourage this, Matilda presents a 
series of fun experiments for children 
to try at home. Because they’ve been on 
the journey with Matilda, children are 
more open to the experiments and keen 
to try them for themselves. Some of the 
schools I’ve visited have used the book 
as a springboard into studying the Nobel 
Prizes, creating a display wall on the 
subject. This helps make the connection 
between science and the creation of items 
children use in their day-to-day lives.

Creative problem solving
A key component of the school visits I 
undertake is running creative writing 
workshops with pupils. As an icebreaker, 
I ask children to come up with uses for a 
kettle other than its usual role of boiling 
water. Their creativity is astonishing 
(and someone almost always says you 
could use it as a portable toilet). Matilda’s 
approach to inventing, and the way she 
and Granny Joss solve problems by using 
the items they have to hand in creative 
ways, serves as a useful route to discuss 
creativity and lateral thinking.

Family relationships
At the start of the story, Matilda hates 
her weekly visits to Granny’s care home, 
which involve just sitting around drinking 
tea. She has written off her Grandma, 
having not taken the time to understand 
what she’s done in her life. It’s Matilda’s 
discovery of Granny Joss’s scientific past 
that kicks off their adventure, but I also 
hope it encourages children to find out 
more about their grandparents’ stories, 
and form stronger bonds.

While each book I’ve written is  
special in its own way, The Matilda Effect 
is probably my favourite of all, as I really 
believe in the message, and think it  
serves a bigger purpose. I hope it can  
help you find new ways to engage your 
classes about science and bring out  
their inventive sides.  TP

Ellie Irving is the author of The Matilda 
Effect (£6.99, Corgi Childrens).

 “When I ask children 
to name an inventor, 
99% of the answers 

are men. This can be a 
really stifling problem 

for young girls”
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Key vocabulary
l Evolution: changes in a 
population, resulting from 
the increase of certain 
features in the population 
over many generations
l Natural selection: the 
mechanism by which 
evolution occurs
l Adaptations:  
evolutionary results  
of natural selection in  
a population

B E T H  B U D D E N

Start your KS2 evolution topic 
by getting pupils to revise their 
understanding about variation. 
They should have already learnt 
quite a bit in KS1 when looking 
at mini beasts, trees and plants, 
but remind them with a starter 
identifying similarities and 
differences within a particular 
species – it’s these differences 
where natural selection begins. 

Understanding 
selection
Next, introduce the concept 
of selection by using a farming 
scenario. Show them pictures 
of sheep with different kinds 
of fleeces: grey, white, brown, 
black. A farmer only wants 
sheep with the curliest, brown 
fleeces, so what should he or 
she do? The answer is to only 
let the curly brown sheep breed. 
When they have lambs, the 
farmer will only allow the lambs 
with the curliest brown fleeces 
to breed. It continues like this 
so that over the generations, 
more and more offspring have 
the curly brown fleece trait and 
other colours and textures are 
bred out. 

Eventually, the farmer 
will have a flock of sheep with 
only very curly brown fleeces. 

Monkeys turned 
into humans, 
right?”, a pupil 
cried when I 

first taught evolution, and 
that’s often the first image that 
comes to mind with this topic. 
The child’s remark might seem 
fairly accurate, but it belies a 
common misconception that 
evolution is about individuals 
physically changing. Actually, 
it’s a process of genetic traits 
being selected in or out over 
generations. Evolution is not 
about living things suddenly 
growing hair when it’s cold or 
feathers when they need to 
fly; in evolution, living things 
aren’t in the driving seat, but 
variation and environment 
are. Our teaching needs to 
ensure that the concept of 
natural selection is made clear 
to pupils so they understand 
that species evolve through 
a natural process over 
generations, and not because 
individuals physically change. 

Although this is selective 
breeding, rather than natural 
selection, this scenario 
helps children understand 
the relationship between 
evolution and reproduction. 
It is only through living things 
reproducing and passing on 
genetic traits that the process of 
evolution can unfold.

Interestingly, Darwin 
observed selective breeding on 
farms and wondered whether 
this happened in nature too. 
Was there a process of natural 
selection so that certain 
attributes became dominant? 
He was right of course, but 
in nature no one is making 
decisions like the farmer. The 
point here is that living things 
do not choose to evolve: that’s 
why Darwin used the term 
‘natural selection’.

Just as Darwin arrived at 
his theory of evolution through 
observing living things and 
recording evidence, children 
can learn about evolution in the 
same way. 

Hungry parrots
Here’s a simple way to observe 
natural selection in action.  
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Try these two hands-on activities to ensure KS2 
children get to grips with evolution

Survival of the
FITTEST

You will need:

l Large leaf shapes cut  
from green paper
l Small beetle shapes cut  
from the same green paper
l Small beetle shapes cut from 
different contrasting papers
l Small plastic tweezers 
(optional)

Make the classroom as dark as 
possible, like a deep jungle, and 
put the leaves on the tables. 
Explain to the children that 

“
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Beth Budden is a teacher and KS1 
phase leader at John Ball Primary in 
Lewisham, and a Fellow of the Primary 
Science Teaching Trust. She was 
awarded Primary Science Teacher  
of the Year in 2014.  

l Why do you think some beaks 
types were more common 
on different islands Darwin 
visited? 

Extend this by adding calorific 
values to the food items and 
state that birds can only 
reproduce if they get a certain 
number of calories or above. 
Children can then calculate if 
their type of bird would survive 
and reproduce. That’s survival 
of the fittest! TP

“Evolution 
is not about 
living things 

suddenly 
growing hair 

when it’s cold or 
feathers when 

they need to fly”

they are hungry parrots that 
feed off beetles. However, the 
jungle is full of predators so they 
will have to fly from leaf to leaf 
quickly, snapping up beetles. 
Give them small plastic tweezers 
– these will be their beaks – or 
tell them they can only pick up 
beetles with their thumb and 
forefinger. Mix up the different 
coloured beetle shapes and 
spread them on the green leaves. 
Give the children 30 seconds to 
‘fly’ from table to table, catching 
as many beetles as possible. 

Once the time is up, ask 
the children to look at the 
different coloured beetles they 
have picked. The green ones 
should have been picked the 
least because these will be hard 
to identity against the green 
leaves in the dark jungle. Ask 
the children how this might 
affect the beetle population over 
time. Which colour beetles are 
likely to reproduce more? How 
might the beetle population in 
the jungle evolve? In this way, 
the children should be able to 
observe the process of natural 
selection and the resulting 
adaptation of the beetle 
population.

Beaky birds 
You can extend this activity 
to look at the process in more 
detail. To introduce the lesson, 
show the children some of 
Darwin’s original finch drawings 
from his expeditions to the 
Galapagos islands (these are 
easy to find online). What do 
they notice? Why might they 
have different shaped beaks? 

The following activity 
demonstrates competition and 
investigates how different beak 
sizes might change over time 
in response to the availability 
of different types of food. It 
also reflects Darwin’s own 
investigation into finches on the 

Galapagos islands which helped 
him formulate the theory  
of evolution.

Explain how Darwin 
observed that finches from the 
different islands had different 
evolutionary adaptations to suit 
the resources on that island.  
The children will be using tools 
that symbolise the bird beaks to 
pick up different items of food.

For a class of 30 students 
(ten groups of three) you  
will need: 

l 10 plates
l 30 cups
l 10 pairs of tweezers  
(or chopsticks)
l 10 small bulldog clips
l 10 clothes pegs
l 10 bags of rice, peanuts  
or marbles
l 15 bags of popcorn kernels
l 15 bags of raisins

In groups of three, give each 
child tweezers, a bulldog clip 
or a clothes peg. They will each 
be birds with different beaks. 
They must use their ‘beak’ to 
pick up as many items of food 
as they can and put them into 
their individual cups. Stop the 
children after 30 seconds and 
ask them to record how many 
pieces of each type of food they 
picked up and the type of beak 
they used. Bring together the 
data from the whole class and 
work out which beaks were best 
at collecting which foods. 

Now split the class into  
two groups. Give one group  
five bags of corn and the other 
group five bags of raisins. 
Explain to the children that the 
birds have separated onto two 
islands, with a mix of each beak 
type. There has been a drought 
and these are the only food types 
left on each island. Give the 
children 30 seconds to collect as 
much of that food type on their 
island. Observe which birds 
were able to get the most food. 
Use these discussion questions 
to guide the conversation: 

l Why are some beaks  
better than others at 
picking up different  
food types?

l Which birds would  
have survived and been able  
to reproduce?
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P A R T N E R  C O N T E N T

Resources update
Take a look at the latest free  
resources from the BP Educational Service

More than 19,000 UK schools are already using free learning resources from the  
BP Educational Service, which works with teachers and pupil reviewers to create high 
quality, flexible resources for use in schools. Focused around science, geography and 
design and technology, the resources engage pupils of all ability levels and provide  
a mix of online activities, video, animation and virtual experiments.

All the resources have been closely matched to UK curricula, using topics and 
terminology that will be familiar to you and your pupils. The resources are  
supported by worksheets, detailed teacher guidance and lesson plans.

For more than 45 years, BP has been working to address the STEM skills gap in the UK 
through targeted investment at all levels of education. Today, the BP Educational Service 
is a comprehensive programme contributing to every stage of education. An estimated 2.8 
million UK pupils have benefited from the programme over the past five years.

WHERE’S THE SCIENCE IN THAT?

Where’s the Science in That? puts science 
in a real-life context and gives pupils aged 
7 to 14 a better understanding of how 
STEM applies to everyday life. This set of 
interactive resources demonstrates that 
science isn’t just for science labs – it’s for 
everyone and it’s all around us every day. 
With Where’s the Science in That?, pupils 
can explore the everyday science found in 
familiar settings such as parks, beaches 
and woodlands. The resources include a 
starter activity and video challenges for 
every new curriculum topic to help bring 
your lessons to life.

Where’s the Science in That? is 
informed by the findings of Enterprising 
Science, a five-year partnership between 
King’s College London, BP and the 
Science Museum, which uses the concept 
of ‘science capital’ to understand how 
young people engage with science and 
how teaching can be tailored to support 
further engagement. For more 

information about Enterprising Science, 
visit enterprisingscience.com. Explore  
the latest Where’s the Science in That? 
Life Cycles resource collection at  
bp.com/bpes/lifecycles

FREE LIFE CYCLES POSTER
The BP Educational Service is offering 
a free A2 double-sided life cycles 
poster to all new teachers registering 
with the BP Educational Service 
website this term. Register today with 
code LIFECYCLES03 and you’ll  
receive a printed copy of the poster  
direct to your school.

The poster is accompanied by free 
downloadable enquiry-based learning 
activities for pupils aged 7 to 11. Pupils will 
learn about the life cycles of mammals, 
amphibians, birds and insects and look at 
how different animals care for their young 
to ensure the survival of their species. 
There is also a starter video which focuses 
on the different approaches that frogs and 
horses take to ensure that their young 
survive to adulthood.

The resources can be used as part of 
your school’s Science Explorers science 
day or week. Register for your free  
poster at bp.com/bpes

SCIENCE EXPLORERS
Science Explorers is a fun, flexible 
collection of primary resources designed 
to help teachers to run a science day 
or week for their class or the whole 
school – whether teachers have a science 
background or not. 

The resources are specially designed 
to appeal to primary teachers who are less 
confident in science teaching with a fun, 
interactive and whole-school approach. 
Through the programme’s interactive app, 

videos and classroom activities, pupils will 
work together to answer the Big Question: 
‘Why are living things the way they are?’
Developed with science subject specialists, 
backed by the latest research and designed 
to inspire teachers and pupils alike, Science 
Explorers is an exciting new learning tool  
to help schools to encourage engagement 
with science from an early age. Find out 
more about Science Explorers at  
bp.com/bpes/scienceexplorers 

To discover the full range of free 
resources and activities from the 
BP Educational Service please 
visit bp.com/bpes. To find out 
more about BP’s support for 
STEM education please visit 
bp.com/stem

More information
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N I C K Y  W A L L E R

Creativity in science 
can be many things, 
from an unusual 
starting point 

which serves to motivate and 
challenge children as they 
embark on a new activity, 
to an innovative strategy of 
recording and presenting, 
to an inspired way of linking 
different areas of the 
curriculum which enables 
science learning to become 
more meaningful and deeply 
embedded. Well thought 
out primary science lessons 
should not be about children 
producing pages and pages of 
formal experimental write-up, 
but rather about them thinking, 
discussing, trying things out, 
getting their hands dirty, 
working inside and outdoors 
and, of course, having fun  
while learning!

‘Animals including 
humans’ is the only science 

94 | www.teachwire.net

Creative ideas for teaching the topic of living creatures across your school

Animal
MAGIC

 “‘Animals including humans’  
is the only science topic to 

appear in every year group”

topic to appear in every year 
group throughout the primary 
age range. Children will 
progress from naming body 
parts in Y1 to knowing about 
bones and muscles in Y3 to 
describing the digestive system 
in Y4 and the circulatory 
system in Y6. Here are some 
creative ways to meet the 
statutory requirements  
across Years 1-5.

Y1 statutory requirement: 
identify and name a variety  
of common animals including 
fish, amphibians, reptiles,  
birds and mammals.

Bring in a toy
Children will delight in bringing 
their very own toy animal in 
from home when requested 
at the start of this topic. 
Encourage them to bring a 
wide variety of fluffy, cuddly, 

what it means to be a mammal, 
reptile, amphibian, bird or fish 
and the simple characteristics 
that might be used to identify 
and classify them. Children 
should be encouraged to  
devise and ask their own 
questions and then ‘be the 
judge’ of how their classmates 
perform in the resulting  
sorting and grouping tasks. 

Y2 statutory requirement: 
describe the importance for 
humans of exercise, eating the 
right amounts of different  
types of food, and hygiene.

Healthy me
Children could keep a ‘Healthy 
me’ sticker sheet or diary over 
a week to record and evaluate 
their physical activity (including 
walking to school, riding their 
bike or scooter and sporty 

plastic or model animals and 
be prepared to include some 
additional ones to ensure an 
interesting and varied selection. 
Individuals should talk about 
the animal they have brought 
in before engaging in some 
simple, whole class classifying 
and grouping activities. They 
could place their animal in the 
appropriate sorting hoop when 
asked questions such as: 

l Can you keep your animal  
 as a pet? 
l  Can your animal fly? 
l  Does your animal live  
 in water? 
l  Does your animal lay eggs? 
l  Does your animal have   
 feathers? 

Choose your questions 
carefully so that they lead 
children to begin thinking about 
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Nicky Waller is an advisory 
teacher focusing on primary 
science. This is an extract from 
her book A Creative Approach 
to Teaching Science (£14.99, 
Bloomsbury Education).

label and this can help us to 
choose a healthy and varied diet. 
Most children will find it easier 
to understand the red (high), 
amber (medium) and green 
(low) colour coding system on 
the front of many packs and 
use these to make comparisons 
between foods. Remember, it 
is OK to choose ‘red/amber’ 
foods for an occasional treat 
but it would be better to eat 
‘green’ foods regularly. More 
able children could examine the 
nutrition information provided 
on a range of different foods and 
use this to sort, group and rank 
food according to the amount 
of energy, fat or a nutrient 
provided per 100g. 

Nutrition 
calculators 
Children will enjoy using 
secondary sources of 
information to calculate their 
own estimated daily calorie 
intake. Many big brand coffee 
shops, fast food providers and 
restaurants provide free online 
nutrition calculators or apps and 
these can be used to research 
the nutritional value of their 
favourite treats – often with 
quite alarming results!

Year 4 statutory 
requirement: identify  
the different types of  
teeth in humans and their 
simple functions.

Open wide
Each child should spend a few 
minutes feeling around their 
teeth with their tongue or a 
finger and also examining their 
teeth in a mirror. They should 
try and count how many teeth 
they have and think about 
whether all teeth look and feel 

hobbies), the healthy food  
they have eaten and the 
frequency of hand washing  
and teeth cleaning. There 
are great opportunities here 
to combine science and 
mathematics through data 
handling activities involving 
simple charts and graphs. 

Superhero  
training school 
Another motivating context 
is to enrol all children in a 
fictitious ‘superhero training 
school’ whereby they aim 
to become as fit and healthy 
as possible by the end of the 
week or topic. Children could 
undertake an age-related fitness 
programme such as a circuit 
of simple exercises each day 
or skipping and hula hooping 
at play time. They might even 
own their own pedometer or 
fitness watch so that they can 
calculate the number of steps 
taken each day. Children should 
work scientifically by keeping 
a record of their achievements, 
tracking improved progress over 
a specified amount of time.  
They should use this 
information to explain the 
importance of exercise for 
building strong muscles  
and bones and to avoid 
becoming overweight. 

Year 3 statutory 
requirement: identify that 
animals, including humans, 
need the right types and  
amount of nutrition, and  
that they cannot make their  
own food; they get nutrition 
from what they eat.

Reading and 
comparing 
nutrition labels
The majority of pre-packed 
foods in the UK provide some 
nutritional information on the 

potato masher for a molar or 
a sharp, pointed kitchen knife 
for a canine and a flat, square 
bladed cheese or butter knife  
for an incisor tooth.

Year 5 statutory 
requirement: describe the 
changes as humans  
develop to old age.

Time lapse
There are some excellent video 
clips (time-lapse photographs or 
face-morph progression) to be 
found on the internet and these 
can help children to observe 
and discuss changes over 
time using secondary sources. 
They could upload current 
photographs of themselves to a 
free ageing app which will show 
(in a rather crude way) what 
individual children might look 
like in later years and prepare a 
commentary to accompany the 
resulting image, describing the 
changes that have taken place 
and their implications. TP

the same. Using red and white 
playdough (or coloured salt 
dough), challenge children to 
make a model of a full set of 
human teeth (top and bottom 
jaw). How can they make the 
molar teeth at the back look flat, 
bumpy and perfect for chewing 
food? The canine teeth nearer 
the front look sharp, pointed 
and perfect for tearing food and 
the incisor teeth at the front 
look flat, chiselled and perfect 
for biting food.

Take a bite 
Give children a selection of food 
to eat and ask them to identify 
which teeth they are using and 
why. Examples might include 
an apple or biscuit to cut into 
(incisors for biting), a crusty 
baguette or deep crust pizza 
to rip a piece off (canines for 
tearing) and some jelly sweets 
or grapes to chew (molars for 
grinding). Can children think 
of equipment or utensils found 
in the kitchen to represent 
different kinds of teeth? They 
might suggest a flat, bumpy 
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S C I E N C E  S P E C I A L

K I R S T Y  G A R L A N D

Marvellous

Creepy crawlies aren’t everyone’s 
cup of tea, but invertebrates, all 
animals without a backbone, are 
a vitally important part of our 

ecosystems and make up over 95% of the 
animals on our planet. Their key role means 
that it’s easy to work invertebrates into your 
lessons. With these top tips, soon you’ll 
have everyone enthused about minibeasts.

There are many ways you can 
practically engage your class with the 
invertebrate world and the crucial roles 
these animals play in food chains. With so 
many weird and wonderful bugs likely to be 
dwelling in your school’s grounds, taking a 
closer look can be a great way to bring food 
chains to life.

Unsung heroes
Sheer abundance means that invertebrates 
are a vital food source for many other 
animals, including birds, frogs, fish and 
mammals like bats, hedgehogs, foxes 
and badgers. Not only can pupils explore 
their importance as a food source, they 
can also consider what invertebrates eat; 
invertebrate diets can be herbivorous, 
omnivorous or carnivorous. Invertebrates 
are, therefore, an ideal starting point 
when covering food chains. 

To delve further into the 
topic, build food chains 
around case study 
invertebrates. Give the 
children a selection 
of producers and 
consumers to place 
in the correct order 
within invertebrate 
food chains. These 
constructions can be 
done by linking paper 
strips, stacking paper 
cups or sorting 
cards – use 

whichever resources you have available. 

Invertebrate investigators 
Give your pupils the chance to become 
‘invertebrate investigators’ and set them 
an exciting challenge to find invertebrates 
within the school grounds. Using a 
magnifying glass or microscope, pupils 
can analyse key food chain features on or 
around invertebrates and investigate them 
further. Does it have mouth parts? Is there 
any evidence of what it eats? Are there any 
nibbled leaves nearby? Is there evidence of 
what eats the invertebrate? Are there tracks 
or prints? Dens or nests? Droppings?

You may also want to consider what’s 
there when you’re not, and if you have any 
nocturnal visitors. Why not create a simple 
pyramidal tracking tunnel using cardboard, 
bait and animal-friendly ink? This is a 
fun way to get the children excited as you 
investigate the presence of small mammal 
life in your school grounds and identify the 
footprints the following morning. 

The beauty of investigating 
invertebrates is that you don’t need any 
particular kit. If you are going to examine 
and identify your findings then collection 
pots, magnifiers and an identification 

guide might be useful, but not 
essential. OPAL has a free 

invertebrate identification 
guide that is ideal for KS2. 

Find it at tinyurl.com/
invertebrateguide. 

World of bugs
A composting area in 
your school grounds is an 

excellent place to explore 
the world of bugs. Not only 

will you find invertebrates, 
you may also find amphibians 

such as frogs, newts or toads 
taking advantage of the 

heat produced by 
the decomposition, 
as well as the 
invertebrate food 
feast. If you don’t 

Bring the fascinating world of creepy crawlies 
into the classroom

Kirsty Garland is  
a learning officer 
at The Royal Parks 
initiative Mission: 
Invertebrate. London 
schools are invited 
to take part in free 

sessions at locations including Hyde  
Park, Kensington Gardens and Regent’s 
Park to discover the hidden wonders  
of invertebrates.

@theroyalparks

royalparks.org.uk

have a composting area, fear not. You can 
make your own with grass cuttings, fallen 
leaves, fruit scraps, tea bags and more. 
Slugs, millipedes and woodlice thrive in 
these environments and help to quickly 
turn organic waste into compost.

You can also search in trees, hedges or 
even potted plants to find invertebrates in 
your school grounds. Get the children to 
lightly tap trees with a branch and catch 
invertebrates on a white sheet laid out 
below. Shield bugs, aphids, ants, ladybirds, 
moths, spiders and caterpillars are likely to 
be discovered. 

Don’t worry if all you have is potted 
plants. If the plant is flowering, you may find 
that pollinating invertebrates such as bees, 
butterflies and flies visit for a drink of nectar.

Even if your school is a concrete jungle, 
there will still be invertebrates present to 
help you with your lessons. Look closely on 
the sides of buildings and walls and in nooks 
and crannies for signs of invertebrate life. 
Putting a window box out with a little soil in 
it might attract creatures.

Invertebrates are a fantastic reason to 
get children into the great outdoors and 
learning more about the natural world. 
Letting them discover animals in their 
natural environment will help them to 
process information, and constructing 
food chains around these invertebrates 
will provide children with knowledge 
about how these vital creatures fit into the 
ecosystem. TP

MINIBEASTS
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Snap Science is a comprehensive programme, packed with 
inspirational, hands-on resources, designed to help you deliver 
outstanding science throughout your school. 

✓evaluated

The dynamic toolkit with everything  you need to get  your teeth into primary science! 

TAKE A CLOSER LOOK… 
Sign up for a FREE trial on Collins Connect  
and explore the fantastic resources  
available including lesson plans,  
videos, animations and more! 

Visit connect.collins.co.uk

Find out more at www.collins.co.uk/SnapScience and on twitter @CollinsPrimary

www.collins.co.uk © HarperCollinsPublishers Limited 2015

Curriculum statement: Y2 Animals notice that animals, including humans, have offspring which grow into adults
Activity instructionsUse the cards below. Lay the cards out in front of the child and ask them 
which comes first in a human’s life. Then ask them to add the others, in order.  
Point out the picture of the man and pregnant woman and ask: What is 
going to happen? Ask the children to re-arrange the cards to show this. 
Repeat this activity using a set of life cycle cards from OCW lesson 4 
depending on which animal you used, for example: frog, butterfly or chicken.

Questions to check understandingWhich picture comes first? What happens to the young over time? How are human babies like adults? How are they different? How are young frogs/ butterflies like the adults? How are they different?
Mastery is achieved if the child:Can place life cycle of human (or other animal) in chronological order and, when prompted, in a circle, to show that the adults might, in turn, go on to produce young.

SNAPSHOT ASSESSMENT: ALL GROWN UP!Year group: 2 | Module: OCW Lesson 4 | Module 6: Growing Up; Lessons: 3, 4, EL1, EL2

MODULE 1

IN A STAT
E

LESSON 1:
 WHAT ARE M

Y PROPERT
IES?

LESSON SU
MMARY:

In this lesson children will explore the properties of solids a nd liquids, demonstrating what they 

already know. By the end of this lesson they will be able to use key properties to distinguish 

between solids and liquids.

National c
urriculum

 links:

Compare and group materials together 

according to whether they are solids, liquids or 

gases

Learning 
intention:

To classify materials as solids or liquids by 

observing their properties

Scientific
 enquiry 

type:

Grouping and classifying

Working sc
ientificall

y links:

Identifying differences, similarities or changes 

related to scientifi c ideas and processes

Success c
riteria:

•  I can compare materials using their properties.

•  I can describe the properties of solids and 

liquids.

•  I can use a material’s properties to decide 

whether it is a solid or a liquid.

EXPLORE:
Organise children into groups of two or three, and give each group the same selection of solids 

and liquids. Do not, at this stage, share the learning intention. Select three materials from your 

set and ask the children to make brief observations of their properties, decide which is the odd 

one out and write the name of this material on their whiteboard. Emphasise that any material 

could be the odd one out; the purpose of the activity is giving justifi cations, not fi nding one ‘right’ 

answer. Give children a short time limit then tell children to show their answers. Choose children 

who have given different answers to justify their choice, e.g. ‘I chose ... because …’ Repeat with 

different combinations of materials. Pay particular attention to whether children describe any of the 

materials as solid or liquid and whether they are considering properties which characterise solids 

and liquids, such as defi ned shape.

Some suggested combinations of materials:

Cotton wool, aluminium foil, wood block: children may focus on shininess, hardness or rigidity 

but may also use the word solid to describe the wood block, while not recognising that the other 

materials are also solids.

Milk, colourless shower gel, ketchup: children may focus on colour, transparency or viscosity. They 

may describe the milk as the odd one because it is the only liquid, not recognising that the others 

are also liquids.

Clear rigid plastic, water, salt: children may focus on transparency, whether it will pour or fl ow 

or recognise that one of the materials is a liquid. They may describe the plastic as the only solid, 

showing that they do not recognise that salt is also a solid.

At this stage the emphasis is on establishing what the children already know. As the activity 

progresses focus children’s attention on the words solid and liquid, and at the end of the activity 

establish that all the materials they have been given are either solid or liquid. Discuss the meaning 

of these terms.

ENQUIRE:
Explain to children that their challenge is to observe a variety of different materials and to use those 

observations to decide if the material is a solid or a liquid.

Ask:  What other solids and liquids can you think of? Some children will be able to give a wider 

range of answers, including less typical examples; their answers may help you to group them 

for the activity. The challenges are differentiated by the materials provided, which become 

increasingly more diffi cult to classify, leading to more refi ned defi nitions of a solid and a liquid.

Organise children into groups of three or four and provide each group with a set of materials 

and magnifi ers. Ask them to work as a group to sort the materials into a set of solids and a set of 

Resources:

Mini whiteboards and 

pens; 10–16 sets of: 

cotton wool, aluminium 

foil, wood, clear rigid 

plastic, containers 

of salt, water, milk, 

colourless shower gel, 

ketchup (or materials 

with similar properties); 

a range of solids and 

liquids to include: hard, 

rigid materials (such 

as wood, rigid plastic, 

glass, ceramic, metal, 

rock), fl exible materials 

(fabric, foil, string, wire), 

soft and malleable 

materials (modelling 

clay, clay, salt dough, 

tack), sponge, cotton 

wool, granular and 

powdery materials (salt, 

sugar, sand, talcum 

powder, cornfl our, 

bicarbonate of soda), 

transparent and opaque 

materials, liquids of 

different viscosity 

(water, milk, shower 

gel, washing up liquid, 

handwash, undiluted 

squash, ketchup, syrup); 

additional containers 

for pouring; magnifi ers; 

two large sheets of 

sticky notes

Key vocabulary:

solid, liquid, hard, soft, 

pour, fl ow, pile, pool, 

surface, horizontal, 

runny, viscous, 

transparent, opaque, 

sticky, grain, powder, 

force

Health and safety:

Remind children not 

to taste any of the 

materials. Do not use 

any materials which are 

harmful or irritant (see 

Be Safe! section 17).
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L E S S O N  P L A N S

Even 
more  
ideas...

Money and me
Experian has created free, 
cross-curricular 
resources 
designed to 
help young 
people 
develop their 
attitudes and 
values around 
money, as 
well as their financial knowledge 
and abilities. The Values, Money 
and Me programme includes 
games, downloadable lesson 
plans and classroom materials. 
valuesmoneyandme.co.uk/
teachers

Mini directors
The Into Film Awards set out  
to find the UK’s best young 
filmmakers, reviewers and 
teachers. There are 13 awards  
to be won, including for Educator 
of the Year and Review of the Year. 
The closing date for entries is  
31st January. intofilm.org/awards

Lay a little egg
The British Hen 
Welfare Trust 
has created a 
new learning 
programme made 
up of six extensive 
curriculum-linked 
resource packs 

that are free to download. The 
packs support literacy, numeracy, 
science and more. There is also 
a downloadable guide about 
rehoming ex-battery hens at 
schools. bhwt.org.uk/ 
learning-programme

We’re taking the hard work out of planning with innovative  
ideas from some of the UK’s most creative teachers 

Lesson                  PLANS

Find more online! Visit teachprimary.com/50-more-lessons

CREATE YOUR OWN  
MOBILE GAMES

Use elements from your  
current topic to design your  

own Candy Crush style addictive 
games, says Adam Foster.

p100

KS1/2

USE YOUR BODY TO  
DRAW GIANT SNOWMEN

Help pupils understand  
how size relates to quantity 

with Martin Saunders’ festive 
measurements lesson.

p102

WHAT MAKES SOMEONE  
A HERO OR A VILLAIN?

Use thinking maps to explore  
both fictional and real-life goodies 

and baddies, say Russell Grigg  
and Helen Lewis.

p104
KS2

GOLDILOCKS: CALCULATING 
THIEF OR INNOCENT GIRL?

Use different versions of this  
classic tale to explore inference, 

deduction and point of view,  
says Jacqueline Harris.

p106
KS1

KS1
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WHAT  
THEY’LL  
LEARN

Create your
own mobile
style games

l Understand 
the basic 

components 
needed for 

game creation 
(non-coding)

l Build a game 
based on a 

specific subject 
or theme 

l Find, save  
and import 

digital images

l Use online  
art tools

To begin, ask 
the class what 
components they 
might need to 
create their own 
platform game. 
They should come 
up with answers 
such as graphics 
for players, backgrounds and platforms. Ask the class 
what they think ‘gameplay’ means. The children’s first 
response may be about whether a game is good or bad, 
but try to lead them towards the idea that gameplay is 
the objective of a game. This may be collecting coins 
or running and jumping over objects until the player 
reaches the end. Finally, if possible, demonstrate the 
game Candy Crush and ask what the objective of this 
game is: to get three sweets in a row. 

Candy Crush is a very popular and addictive 
three-in-a-row game that many children in your 
school will be aware of (and many of your commuting 
teachers, if we’re honest!). This lesson harnesses  
this enthusiasm by helping your pupils to make a 
Candy Crush style game to learn core non-coding 
computing skills such as finding, saving and 
importing images, and learn how this can be applied 
to other subjects. It can be taught across both KS1  
and 2 and leads nicely into other coding games. 

1|FAMOUS  
LANDMARKS
Explain to the pupils that they 
are going to design a Candy 
Crush inspired game based 
on a theme or topic they are 
covering. In the example 
shown here (right), we created 
a game based on 
London, with 
different objects 
symbolising the 
famous landmarks 
of the city.

The software 
allows pupils to 
import or draw 
their own images, 
so the game can be 
based on any subject or topic, 
from historical artefacts to 

Use elements from your current 
topic to design your own  
Candy Crush style addictive 
games, says Adam Foster 
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something as simple as prime 
numbers. Ask the pupils to 
discuss what objects could 
replace the sweets in their 
game. This part of the lesson 
can differ depending on the 
age and ability of the pupils. 
For KS1, you may want to do 
a whole class activity where 
the pupils come up with six to 
eight objects and the teacher 
finds the respective images 
from the internet and saves 
them to a shared folder. For 
KS2, pupils can find and 
save the images themselves. 
Depending on time and 
previous work in other lessons, 
pupils could even use images 
of artwork or drawings they 
have done by hand. The Sketch 
Nation app makes this possible 
because of the built-in camera 
on iPads/tablets.

2|GAME DESIGNERS
Demonstrate to your children 
how to find the Sketch Nation 
website (sketchnation.com), 
or the free iPad or Android 
app. Explain how to start 
creating a game – select 
‘Create a game’, scroll down to 
‘Puzzle’ and choose ‘Match 3’. 
Pupils should leave the style 
as ‘Simple’ and the graphics 
as ‘SD’ to begin with. Next, 
the children can replace the 
objects with their own images 
by going to each one, clicking 
‘Options’ and uploading the 
relevant picture. Because 
standard definition graphics 
was selected, the software will 
turn the images into lower 
resolution objects. 

Now ask pupils to add one 
or two more objects by using 
the built-in drawing tools.  

You may need to first 
demonstrate the drawing 
tools, particularly the fill, 
zoom and undo features.  
The SD graphics will make 
both the imported images  
and the drawn ones look 
similar. KS2 pupils may like  
to draw more objects, and  
have more objects overall. 

3|ADDING OBSTACLES
The next step in the 
game-making process is  
to add an obstacle, and a 
power-up that will help the 
player to destroy more objects. 
Again, these could be drawn 
or images saved from the 
web. Finally, give your game 
a name and the software will 
automatically save it to your 
computer. Alternatively, 
create free usernames and 
passwords on the welcome 
page of the Sketch Nation 
website to allow each pupil 
to save their games online. 
Pupils can now play each 
other’s games and provide 
constructive feedback. For 
example, it is important each 
object is unique so it is easy 
to see it in the game. Any 
peer-to-peer feedback can 
then be acted on to make 
appropriate changes to each 
game. Finally, ask the class 
what skills they have used to 
make this game and how the 
game could be improved to 
make it more addictive, just 
like Candy Crush!

Adam Foster is an education 
trainer, experienced primary 
school teacher and founder of 
iLearn2, a primary computing 
resource website.

EXTENDING  
THE LESSON

l The first game the 
children created on 
Sketch Nation used 
the ‘Simple’ style. Once 
pupils are familiar 
with the process, they 
can move on to the 
‘Advanced’ style. This 
will allow them to make 
multiple levels. For each 
one, there are different 
options to improve 
gameplay, such as time 
and move limits. The 
objects you’ve created 
previously can be saved 
to the gallery and reused 
for a new game. 
l Pupils can move on to 
using HD graphics, which 
requires more detail 
when pupils are drawing 
their own objects. HD is 
also necessary if pupils 
are adding photos of 
their own drawings.
l Use Google image 
tools to find objects 
with transparent 
backgrounds. 
l Try ‘Expert’ mode, 
which allows pupils to 
visually design their 
own levels with different 
drawing tools. 

USEFUL 
QUESTIONS

l What different 
elements and parts do 
we need to create to 
make a game like  
Candy Crush?
l Which objects could 
replace the sweets in 
Candy Crush to link the 
game to your topic?
l How could your game 
be improved to make it 
more addictive?

figure 2

“The game can be based 
on any subject or topic, 

from historical artefacts 
to something as simple as 

prime numbers”
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WHAT  
THEY’LL  
LEARN

Use your body 
to draw giant
snowmen

l Measure using 
non-standard 

units

l Create a ruler 
based on any 

object

l Measure using 
body-based 

units of 
measurement

l Use teamwork 
and problem 

solving to create 
giant shapes 

without a ruler

Measure a range 
of objects in 
centimetres and 
record the results 
before posing the 
question: ‘Why 
is a centimetre a 
centimetre, and 
not any larger or 
smaller?’ We know that there are 100 centimetres in 
a metre and a metre was originally defined in 1793 as 
one ten-millionth of the distance from the equator 
to the north pole. It probably wasn’t that accurate a 
measurement in the beginning, but a much more reliable 
reference has since been agreed. Talk about centimetres 
being something that people invented and that they 
could really be any size. What if we measured in conkers 
or mini snowmen instead? 

Measures are an area of maths that some people 
love and most pupils hate. We learn numbers as 
quantities of objects, parts of a sequence and as ways 
of working out number problems, but thinking of 
them as a size can be a difficult leap. Using a ruler 
is a (relatively) simple process but reading a size 
from a scale has no real connection to a sense of 
quantity. This lesson looks at how we can use objects 
to make measurements and help children develop an 
understanding of how size relates to quantity.

1|SNOWMAN RULERS
It doesn’t really matter what 
objects pupils use to measure 
with, but ones that you can 
easily get a lot of, are regularly 
shaped and are roughly 1-3cm 
wide work best. Raiding 
the maths cupboard should 
provide a plentiful supply 
of suitable items such as 
counters, play money, plastic 
dinosaurs, pebbles, cubes or 
rods. Depending on the time 
of year, you could easily add  
a seasonal theme using 
conkers, mini snowmen  
or Easter chicks. 

Once pupils have their 
measuring equipment in 
order, get them started by 
asking them to measure 

Help pupils understand how 
size relates to quantity with 
Martin Saunders’ festive 
measurements lesson
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a simple shape and record 
their findings and chosen 
unit. The difficult idea here is 
that measuring using a scale 
represents a quantity. The fact 
that they can place seven mini 
snowmen side by side along a 
rectangle and record the width 
as ‘7 snowmen’ closes that gap 
and hopefully helps to build  
a quantitative understanding 
of size. 

Next, ask pupils to draw a 
mark representing their object’s 
unit width. By repeating this and 
adding numerals to each mark 
they will have effectively created 
their very own snowman ruler 
(other rulers are available).

2|CONCEPTUAL LEAP
Now we have measurement 
taking under control, add a 
level of complexity by asking 
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pupils to apply their new skill. 
Ask the children to roll a dice 
to determine how many of 
their non-standard unit they 
must use when drawing a new 
shape. They must use their 
objects to draw the shape, 
adding labels to show that they 
have measured the width and 

height correctly, eg a rectangle 
that is three snowmen in width 
and five snowmen in height. 

This challenge can easily 
be differentiated by asking 
pupils to draw a rectangle 
(easy), a different shape 
(medium) or a snowman 
or animal. There is a big 

conceptual leap from a 
rectangle to any other shape 
that fits inside rectangular 
dimensions. With a few 
attempts and clear modelling 
of how to create a rectangular 
frame to contain their other 
shape or animal, more able 
pupils should be able to draw 
within their own unit and 
dimension.

3|SUPERSIZE IT
The final step is to go outside 
and go large. Children will 
be using parts of their body 
to draw giant shapes on 
the playground in pairs. 
Demonstrate a square, one 
pupil wide, to make sure they 
understand the task. Next 
move on to a rectangle four 
of their feet wide by eight of 
their feet long and a triangle 
two paces wide and one pace 
long. Drawing a circle requires 
a bit more thought: how do we 
know how wide it should be 
all around? How do we plan 
to draw a circle? In this way, 
drawing a simple shape can 
become quite a challenging 
problem solving task but the 
children should eventually 
realise that they have to 
measure from the centre to 
create their circles. 

To finish, ask pupils to 
evaluate the shapes other 
groups have drawn. Give them 
an allocation of five smiley 
faces and tell them they can 
draw as many as they like on 
any shape that isn’t theirs. 
Let groups add up the smiley 
faces they have been given and 
question pupils about who’s 
shapes impressed them and 
why, which shapes were most 
challenging to draw and what 
tips they would give someone 
else to draw these shapes.

Martin Saunders is  
a primary school teacher  
and a co-founder of edtech 
startup Zammer.

EXTENDING  
THE LESSON

l If you want to take the 
measurement aspect 
of this lesson further, 
set a similar task based 
on volume and capacity 
where pupils measure, 
for example, how many 
egg cups or thimbles a 
milk bottle contains.
l For UKS2, the 
circle-drawing activity 
demonstrates very 
clearly why a radius 
exists and the 
connection between 
radius, diameter and 
circumference.
l Body measurements 
have a rich history 
with many links to the 
Egyptians; the royal 
cubit is apparently the 
earliest known standard 
measure. This could be 
investigated as part of a 
wider topic.
l To take the outdoor 
activity further why not 
design a more complex 
drawing like a giraffe 
or Christmas tree and 
see if groups of pupils 
can follow instructions 
to accurately draw the 
picture?

USEFUL 
QUESTIONS

l What problems would 
we have if we used our 
hands or feet to measure 
everything?   
l How do you know that 
rectangle isn’t a square?
l What makes a triangle 
a triangle?

figure 2

“The difficult idea here is 
that measuring using a 

scale represents a quantity”
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What makes
someone a
hero or villain?

WHAT  
THEY’LL  
LEARN

l Identify 
common 

characteristics 
of heroes and 

villains

l Clearly explain 
their ideas and 

where these 
come from

l Follow rules 
for classroom 

discussion; 
speaking, 

listening and 
responding to 

what people say

What do Harry Potter, 
Matilda Wormwood and 
Paddington Bear have in 
common? They were all 
voted favourite heroes/
heroines in a World Book 
Day poll. The poll also 
reported the top ten 
villains, including Lord Voldemort and Cruella de Vil. 
Show the class images of well-known heroes and  
invite further suggestions. Write these on the board. 
Direct the children to look at the list and consider  
what qualities the heroes have in common. Encourage 
the use of adjectives and appropriate vocabulary to 
discuss and evaluate ideas. Repeat this with villains. 
Pupils may suggest characters typical of Disney  
or Marvel, but consider more everyday heroes too  
– perhaps within your locality.

‘Heroes and villains’ is an excellent topic to explore 
our rich and varied literary heritage, one of the 
aims of the English programme of study at KS2. For 
this lesson plan, we have drawn on the experiences 
of Sharon, a Y3 teacher at Deri View Primary in 
Abergavenny, who shows how she used a circle 
map, one of a number of thinking maps set out by 
academics Hyerle and Alper, to help children clarify 
their thinking about the topic and build a foundation 
for discussion and writing. 

1|REAL-LIFE HEROES
If the children have not used 
a ‘circle map’ before, explain 
its purpose is to help us 
remember what we know and 
explore our understanding 
of a topic. The outside box is 
called a frame of reference 
and is used to record sources 
of information (or how we 
know what we know) – this is 
metacognitive knowledge. In 
the case of heroes and villains, 
this might include Disney 
films, comics and television 
programmes. 
Split the class into small 
groups. A scribe for each group 
writes ‘heroes and villains’ 
in the centre circle. In the 
outer circle encourage each 

Use thinking maps to 
explore both fictional 
and real-life goodies 
and baddies, say 

Russell Grigg and Helen Lewis
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group to write in one colour 
common characteristics of 
superheroes and in another 
colour, supervillains. Reinforce 
the conventions for class 
discussion such as turn-taking, 
listening attentively, 
presenting ideas and not 
interrupting others.
Extend children’s thinking to 
‘real-life’ heroes and villains 
to include discussion around 
family members and jobs 
people do. This may need 
sensitive handling and be 
prepared for children to record 
divisive figures such as Donald 
Trump! While it is important 
for children to feel comfortable 
about expressing their views, 
teachers need to be mindful of 
their professional duty in not 
unfairly influencing pupils. A 
recent Channel 4 documentary 

showed a British teacher 
telling pupils there are ‘a lot  
of similarities between Hitler 
and Trump’. Organisations 
such as the Association for 
Citizenship Teaching, the 
Citizenship Foundation and 
trade unions provide useful 
guidance for teaching about 
controversial issues.
In Sharon’s experience,  
the children soon realise  
that heroes and superheroes 
have characteristics in 
common: saving lives,  
keeping people safe and 
having special abilities. 
Conversely, villains cause 
danger, put lives at risk  
and simply do bad things. 

2|LITERARY VILLAINS
Discuss with the class what 
makes them say what they say. 
In other words, what sources 
of information influence views 
of whether someone is a hero 
or a villain? Complete the 
frame of reference with the 
class using a literary hero or 
villain that they are familiar 
with. Ask the children  
whether in their opinion 
real-life famous people are 
heroes or villains and how  
they know this. 

3|WRITING SCAFFOLD
After the class discussion, ask 
the children to work in pairs 
to write a job description or 
use tablets to film an advert for 
a hero. In this way, the circle 
map can act as a scaffold for 
the writing, reminding the 
children of key ideas. Invite 
the class to share their job 
descriptions or adverts with 
each other in their groups, 
comparing ideas and noting 
ones they particularly liked. 
Next, ask them to assess their 
own learning in terms of their 
oracy – have they spoken 
clearly, used appropriate 
vocabulary or persuaded 
their friends? As a home 
learning task, Sharon asked 
the children to discuss at home 
who their parents considered 

to be real-life heroes and 
villains. The replies included 
famous footballers, historical 
figures, family members and 
YouTube vloggers and formed 
the basis for an interesting 
follow-up discussion. 

Further reading: Student 
Successes With Thinking 
Maps by David Hyerle and 
Larry Alper (£30.99, Corwin).

Dr Russell Grigg is an 
educational consultant.  
Dr Helen Lewis is primary PGCE 
lead at the University of Wales 
Trinity Saint David. Sharon 
Phillips teaches Y3 at Deri View 
Primary in Abergavenny. 

l As a follow up, Sharon 
read the book You Are 
Special by Max Lucado 
as the stimulus for a 
P4C lesson. The main 
character, Punchinello,  
is a sad character 
perceived to be a villain 
by the rest of his village. 
He is given grey dots 
every time they see him, 
even when he hasn’t 
done anything wrong. 
The story lends itself to 
further discussion about 
how people’s perceptions 
of the same individual 
vary. Sharon posed the 
question: ‘Can heroes 
ever be villains and 
villains ever be heroes?’ 
for the children  
to discuss.
l Following the list 
produced by parents, 
organise the class into 
mixed ability groups and 
ask them to research a 
different real-life hero for 
the purpose of producing 
an information poster. 
The task can be repeated 
with real-life villains.

EXTENDING  
THE LESSON

USEFUL 
QUESTIONS

l What makes someone  
a hero or a villain?
l Who are your real-life 
heroes?
l Can villains ever  
be heroes?
l Why are some  
people evil?

“Be prepared for children to record 
divisive figures such as Donald Trump!”
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Goldilocks: 
calculating thief 
or innocent girl?WHAT  

THEY’LL  
LEARN

l How to ‘read 
between the 

lines’: inference 
and deduction 

using words  
and pictures

l Build a profile 
of a well-known 

character 
through 

interpreting 
and discussing 

evidence

l Understand 
the narrator of 
the story will 
impact on the 

view the reader 
gets of the 

other characters

While Goldilocks is a 
well-known story, it 
would be helpful to 
read and enjoy a few 
different versions 
before the lesson; the 
Ladybird version is 
a classic, and Emma 
Chichester Clark’s 
take has some brilliant vocabulary and her signature 
illustrations. Start off by asking the class what 
they know about Goldilocks. You could collate their 
information on the whiteboard. What do they think  
she is like? If you have read Who’s Afraid of the Big 
Bad Book? by Lauren Child, Goldilocks  
is a hideous, spoilt brat and in other versions a 
particularly naughty little girl who completely  
disobeys her mother.

Is the story of Goldilocks as clear cut as you might 
think? Did she go in, uninvited, to the three bears’ 
house and cause criminal damage? Or maybe she was 
lost and needed the shelter or had another pressing 
reason to go in? In this lesson, children will explore 
the character of Goldilocks and come to their own 
conclusions about what she was really like, using 
the book Me and You by Anthony Browne, which 
describes itself as ‘a thought provoking take on the 
Goldilocks story.’ 

1|GOOD OR BAD?
The majority of this lesson is 
discussion based, with notes 
to remind the children about 
the important points. The 
notes can be taken in the  
form of simple tables that  
do not require a huge amount 
of writing, if that is an aspect 
that is more difficult for  
some pupils. 
First, ask this question: ‘Do 
you think Goldilocks was 
good or bad, and why?’ Take 
a few answers and then in 
pairs discuss the positive 
things you know about her, 
and the negative things. 
Model your own answer as 
follows: a positive might be 
that she knocked on the door 

and only went in because she 
was hungry. A negative might 
be she broke the chair. This 
activity will vary depending 
on the class perception of her, 
but it is likely that there will be 
more negatives.

2|INFER MEANING
Show the children the double 
page spread introducing the 
three bears and the pictures 

Use different versions of this 
classic tale to explore inference, 
deduction and point of view, 
says Jacqueline Harris
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introducing Goldilocks. Add 
to the list of things you know 
about Goldilocks. What does 
the author, Anthony Browne, 
want you to think about 
Goldilocks by contrasting 
her with the three bears in 
this way?  Why has Anthony 
Browne used different colours 
and sized pictures to introduce 
the characters? 
Ask the following four 
questions to focus attention  
on the pictures and text.  
Draw up a table with these 
four headings:

• Observations – what can  
you see in the pictures? 
• Senses – if you were there, 
what could you hear, smell,  
or touch?
• Imagery – what does it 
remind you of? 

• Emotional response –  
how do you feel?  

These last two are the most 
in-depth questions and 
rely on past experience and 
being able to infer meaning 
from the pictures or text, 
and are therefore the most 
challenging. They encourage 
the children to focus on 
why Anthony Browne has 
illustrated the book as he has 
and the message he is trying 
to convey through the book, 
which is rather different from 
the average Goldilocks story.

3|FINDING EVIDENCE
Read the whole story to 
the class, pointing out the 
story told in the pictures 
of Goldilocks alongside the 
text. Introduce the idea of 

opinions and tell the children 
that as long as they can say 
why they think their idea is 
the case, and, in this instance, 
produce ‘evidence’ from the 
story, every opinion is valid. 
Some children find this idea 
difficult; that there is no right 
or wrong answer and that 
your best friend might think 
something different, but that 
is acceptable. Explain to the 
children again what an opinion 
is, that it can be entirely 
personal and not necessarily 
the same as the person next to 
you. In pairs look in detail at 
the final spread (project it onto 
the whiteboard). What do they 
think about Goldilocks now? 
Has their opinion changed? 
What, if anything, changed 
their opinion? Add to the list 
of positive and negative points. 
In the final part of the lesson, 
address the idea that if 
someone is involved in a story 
they might have a different 
opinion to someone who is 
on the outside, looking in. 
What does Baby Bear think 
of Goldilocks? Is his opinion 
the same as yours? Why might 
it be different? Do you think 
the illustrations of Goldilocks 
reflect his opinion, or are they 
entirely separate?

Jacqueline Harris is a literacy 
consultant and passionate 
advocate of high quality 
children’s literature.

l Repeat this activity for 
Baby Bear, about whom 
we know considerably 
less from most stories 
of Goldilocks. He (or 
she) is mainly a crying, 
squeaking character, 
getting upset over his 
possessions being 
broken. You and Me adds 
a different dimension to 
his character that would 
be interesting to explore.
l Find some other 
‘alternative’ versions 
of Goldilocks such as 
the version by Stephen 
Tucker and Nick Sharratt 
which is rhyming. In 
this story, Goldilocks is 
particularly nosy and 
likes to ‘snoop about’. 
Goldilocks and Just 
the One Bear by Leigh 
Hodgkinson turns the 
story on its head so the 
bear is the trespasser.
l There are many very 
traditional versions of 
Goldilocks. Is Goldilocks 
exactly the same in 
them, or does she show 
different traits? Are her 
actions ever explained in 
any of the stories?

EXTENDING  
THE LESSON

USEFUL 
QUESTIONS

l What ‘evidence’ is there 
to prove the points you 
are making? Use the  
text/pictures to support 
your arguments.
 l Would you like 
Goldilocks if you met 
her?  Is she someone who 
might be your friend?
l What does it mean to  
be good or bad in terms  
of behaviour?

“Some children find this  
idea difficult; that there is  

no right or wrong answer”
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Save valuable  
teacher time
The Maths – No Problem! programme 
allows teachers to concentrate on how, not 
what, to teach by freeing them from the 
time-consuming tasks of finding, creating 
and copying worksheets. Its spiral approach 
not only develops children’s long-term 
and adaptable understanding of maths, 
but it also provides structure and variation 
without the need to revisit topics, which 
saves valuable planning time. A recent 

survey by Maths – 
No Problem! found 
that teachers using 
the programme 
have halved 
the time they spend planning 
lessons. The programme also offers the 
reassurance of being fully aligned to the 
2014 English national curriculum. It is 
the only textbook the DfE has approved 
for schools teaching maths for mastery. 
Download the free scheme of work at 
mathsnoproblem.com/scheme 

Familiar feeling
NFER is developing a set of NFER 
tests in reading and mathematics 

for Y1 and 2. These new age 
appropriate assessments are 

appealing and child friendly for 
KS1 pupils. The format of the Y1 
assessments provides extensive 
pupil and teacher support, while 

the Y2 assessments closely follow 
the design of the KS1 national 

tests, therefore building  
familiarity and confidence.  

nfer.ac.uk/ks1tests 

Jump around
Our Bounce parks in Milton 

Keynes, Peterborough 
and Ipswich offer over 100 

interconnected state of the art 
trampolines in up to 30,000 
square feet of entertainment 

space. We welcome school groups 
and can create a programme 
to fit your needs. School trips 
to Bounce aren’t just fun; time 
spent on our trampolines will 

stimulate students’ growth 
and development of skills such 
as teamwork, sportsmanship, 

coordination, creativity and 
confidence. Bounce also offers 

programmes that are integrated 
with your school’s curriculum. 

bouncegb.com

Business as usual
Give your pupils responsibility for 
a healthy tuck or stationery shop 

and see the far-reaching benefits it 
delivers, from building confidence to 
practising real world maths. Children 
will also assess their individual skills 
as they apply for specific job roles, 
and develop an understanding of 

career choices. Pupils Profit provides 
training materials to enable your 

children to get the business up and 
running, and keep it profitable. The 

tuck shop snacks are compliant with 
the Children’s Food Trust guidelines, 

and the stationery shop includes 
eco-friendly scented pencils. 

pupilsprofit.com

Sweater weather
Sign up to take part in Save  

the Children’s Christmas Jumper  
Day on Friday 15th December  

(or a date that suits you). Go full-on 
festive in your FluffySparkleKnits  
and give £1 each to help children 

around the world. Sign up for  
your free fundraising pack full  
of festive inspiration today and  

make the world better in a sweater. 
christmasjumperday.org
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FREE 
CHILDREN’S 

BOOK FOR 
EVERY READER!

Just take our five-minute survey and let us 
know what you think about Teach Primary

At Teach Primary, we pride ourselves on being a magazine that is packed with everything you  
need to know to become a better teacher. We’d love to know what you think of the magazine so  
we can improve it even further. To thank you for allowing us to pick your brains, we’ve teamed  
up with Collins to offer every entrant a free book for their school library. Everyone who enters  

will also be in with a chance of winning £300 worth of resources from Collins, tailored to  
the year group you teach. The closing date for entries is 20th December 2017.

THE PRIZES
Every entrant will be sent one of four titles from the Collins Big Cat reading programme, an initiative  

that supports children learning to read in thousands of schools. Use it to deliver dynamic reading and assess 
comprehension using the bespoke guided reading session plan and reader response page feature in every book.  

One lucky winner will also receive £300 worth of resources from across the Collins portfolio. 

FIND OUT HOW COLLINS BIG CAT SUPPORTS TEACHING OF THE NATIONAL CURRICULUM AT COLLINS.CO.UK
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£300 
top prize from

EVERY 

ENTRANT  

WIN
S  

A BOOK!   

Find the survey online at teachwire.net/survey2017
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tasks and useful assessment methods. You 
might be cautious about going organic and 
free-range because learning outside is far 
more unstructured, but the books come with 
top tips for differentiation.

The meaty English and maths activity 
ideas are a smorgasbord of cognitive and 
hands-on delights, with lots of flavours from 
across the curriculum. English-wise you will 
find storytelling, book boxes, imagery, word 
trails, diary writing, writing pictures, sign 
spotting, etc. For maths, there are shape 
hunts, decimal point games, long jumps, line 
games, angle explorations, snail races, area 
investigations and more.

Although designed as English and maths 
activity books, I think the greatest strength 
of the Go Teach Outdoors! resources is in 
supporting children to see the world as a 
connected and multidisciplinary environment 
where subjects live together as a community 
of concepts. They cleverly weave together 
ideas and help make learning outside a 
tapestry of experiences, observations, actions 
and realisations. 

So, empty your classroom, go wild and 
boost your Vitamin ‘O’ (outside) by using  
this bright and breezy resource as a source  
of inspiration and for helping children be in 
their element.

You can’t beat al fresco learning. The space, 
weather, freedom and wonder all add an extra 
frisson that being indoors just can’t match. 
According to creativity guru Sir Ken Robinson, 
there are five top reasons for turning your 
back on the classroom and piling outside: 
nature is a powerful resource; children can 
learn through practical hands-on activities; 
you can tap into children’s curiosity; it is a 
social experience and children learn from 
working together; it’s fun.

Telling everyone to get out is the easy 
part, but planning a buffet of things to do 
to maximise your time outside needs some 
careful thought. To help, Keen Kite has 
produced books for KS1 and KS2 devoted to 
outdoor learning, with an English and maths 
focus. Both contain a handsome picnic of 30 
activities spread across year groups that can 
be easily adapted across age groups.

The plans all follow a consistent and 
reliable structure over a double page spread, 
so it is easy to see at a glance what’s what. 
The national curriculum links are clearly 
signposted at the start and these are followed 
by key vocabulary, the resources you need, 
prior learning and cross-curricular links. The 
main activities follow, and these are supported 
with extension activity ideas as well as really 
helpful pointers for recording evidence of 
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l Oodles of exciting and fizzy 
teaching ideas for outdoor  
English and maths 
l Off-the-shelf, fun and memorable 
lessons with cross-curricular links 
l Enables children to learn in new, 
relevant and exciting ways
l Guidance on extension, recording 
and assessment

KS1 and KS2 resources, £55 each, 0844 576 8126, collins.co.uk

✔ Offers first hand immersive 
outdoor experiences in maths 
and literacy 
✔ Encourages independent, fun 
and active learning
✔ Opens up a whole new world 
of learning
✔ Improves confidence, 
personal development, 
relationships and wellbeing

You are looking to oxygenate 
learning and breathe life into 
the curriculum with ready-to 
go outdoor ideas that don’t 
cost the earth.

V E R D I C T

U P G R A D E  I F . . .

REVIEWED BY: JOHN DABELL

A new KS1 & KS2 resource packed with 
practical English and maths activities 
for outstanding outdoor learning

E N G L I S H  &  M A T H S

Go Teach 
Outdoors!



is impressive for £150. A higher order set 
of tests is available for challenging children 
exceeding Y6 expectations. Also on offer are 
Summative Test Master Packs for end of 
term summative assessment across Y1-6 and 
these mirror SATs papers 1, 2 and 3.

The Cornerstones reading tests cover 
KS1 and KS2 and have been developed for 
summative assessment purposes at the end 
of every term using the government content 
domain. The purpose, format, content, 
cognitive demand and specification for 
the KS2 English reading test are all closely 
followed. Reading booklets are made up 
of a range of well-chosen, appropriate and 
engaging texts and these come with clear 
and child-friendly answer booklets and 
scrupulous marking schemes.

Summative SPaG tests follow a 
reassuringly similar high quality approach, 
with carefully designed content, user-friendly 
design and a tip-top mark scheme that leaves 
no stone unturned.

For all the tests, Cornerstones boasts 
a nifty electronic tool for zooming in on 
attainment and gap analysis which enables 
you to easily spot faults and ensure that your 
attention is drawn to addressing and ironing 
out vulnerable pain points. The full suite 
costs £1200, which feels expensive but do 
the maths and you realise it’s great value.

Everyone is writing tests these days – they’re 
big business and the market is flooded with 
resources promising to measure this, track 
that and assess the other. On the surface 
of things we are spoilt for choice, but dig 
deeper and you’ll soon find out what’s what 
and what’s grot. The quality goes from a 
bag of budget cheese and onion crisps to a 
Michelin-starred soufflé.

When I’m looking for tests, I look at 
the ingredients and where they are coming 
from. I want organic, home-grown resources 
written with vision, knowledge and ingenuity 
by people who care. Good job we have 
Cornerstones then. Its creative community 
has developed three sets of business-like test 
resources that are spot-on.

On offer there are tests for maths, 
reading and SPaG. Although they have all 
been designed to mirror the SATs papers, 
these aren’t vanilla resources, all beige and 
boring. Instead, these are bright, colourful 
and content rich with pedagogical insight. 
A good test equals good questions and 
these tests are full of them. The resources 
are off-the-shelf, easy to use and perfect 
for showing children what to expect in their 
statutory tests.

The Arithmetic and Number Progress 
Tests support Y1-6 formative assessment for 
use across the year and the content within 
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l KS1 and KS2 tests that are fully 
mapped to the national curriculum 
l Content created by teachers and 
designed by in-school testing
l Tests for all-year use, supporting 
accurate measurement of progress
l Helps inform planning for 
accurate gap filling and addressing 
weak spots

Individual tests, £425 each; full suite, £1200, 0333 320 8000, cornerstoneseducation.co.uk

✔ Quality and comprehensive 
materials with validity and reliability
✔ Ready to go, flexible and highly 
manageable for stress-free use
✔ Perfect for pinpointing individual 
needs and tracking progress
✔ All resources are downloadable, 
helping you keep costs down

You are looking for broad and 
balanced diagnostic and innovative 
test resources that assess against end 
of year and end of Key Stages.

V E R D I C T

U P G R A D E  I F . . .

REVIEWED BY: JOHN DABELL

Professional exam packages for 
testing reading, maths and SPaG 
across the school

A S S E S S M E N T

Cornerstones 
test resources

“These are bright, colourful 
and content-rich”
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Developmental Guide relating to a social and 
emotional domain, along with a superbly 
simple online Developmental Checklist. 
Results from the checklist tool produce an 
online Developmental Profile which provides 
a visual snapshot of a pupil’s strengths and 
weaknesses across each domain and clarifies 
intervention areas. Beech Lodge School use a 
goal setting system as an assessment tool to 
measure the effect of an intervention on a part 
of a pupil’s behaviour that it aims to change. 
The richly referenced Developmental Guides 
come with astute introductions, sequenced 
descriptions of development and example 
objectives, goals and plans.

By applying the Fagus tools, teachers can 
acquire a deeper understanding of children’s 
challenges, then engender an informed 
pathway integrating small steps forward to 
support the attainment of skills needed to 
build emotional resilience, persistence and 
focus. It all sounds like the cat’s whiskers and 
it is, because targets and developmentally 
appropriate goals are given centre stage.

This is a creative, lucid and inclusive 
resource dedicated to supporting progress 
and making real positive changes that can be 
analysed, mapped and monitored with care 
and know-how. This game-changing cerebral 
toolkit will be the guiding light of many a 
teacher looking to make a difference.

Did you know that thin leaves of beech 
wood were once written on and bound 
together to form the very first books? 
Little wonder then that it is seen as the 
tree of learning and associated with words, 
wisdom and knowledge. The Latin name 
for beech is ‘fagus’ and is also the name of 
a ground-breaking new programme from 
Beech Lodge School, an attachment-focused 
school that provides alternative education for 
pupils aged 7-18 who have communication 
and interaction difficulties, often as a result of 
developmental trauma.

If you are not functioning emotionally 
then you aren’t likely to be firing on all 
cylinders academically. This is why it is 
absolutely crucial for some students to have 
a developmental approach to learning in 
order to make the most of their educational 
potential and wellbeing. It will help to grow 
their self-worth, self-efficacy and self-concept 
and this helps them to connect with the 
curriculum and make academic progress. But 
how do you measure this?

The educational psychologist team at 
Beech Lodge has done something special 
by creating a system that allows schools 
to keep an eye on social and emotional 
progress just as they would keep tabs on 
academic progress. The Fagus framework is 
a series of 13 booklets, each one a powerful 
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l A framework that refines 
understanding of individual strengths 
and weaknesses     
l Supports the needs of pupils who 
demonstrate delayed or impaired 
emotional and social functioning
l Enables teachers to measure 
development against chronological 
age and set goals

Flexible pricing options are available, 0845 565 1758, fagus.org.uk

✔ A valuable resource that focuses on 
strengths, not problems
✔ Supports social and emotional 
development with meaningful data 
✔ Empathetic, rich in creativity and 
teeming with awareness
✔ Transparent, practical and inspiring in 
a user-friendly format
✔ Superb for supporting the development 
of pupils with attachment, developmental 
trauma and loss difficulties

You are looking for a pragmatic 
programme to enhance your knowledge 
of emotional and social development in 
order to improve outcomes for children 
with additional needs.

V E R D I C T

U P G R A D E  I F . . .

REVIEWED BY: JOHN DABELL

A unique resource designed to help schools 
monitor, review and support children’s 
emotional and social development

E M O T I O N A L  &  S O C I A L  D E V E L O P M E N T

Fagus framework
Socialisation
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Motivation and 
Self-e�cacy
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1 2  T H I N G S  
teachers know about Christmas

Children sing the word ‘wish’ in  
We Wish You A Merry Christmas  

50 decibels louder than any other word

Both maths 
and RE lessons 

are equally 
ruined by the 
angle/angel 

spelling issue
You won’t 

need to buy 
anti-perspirant 
for a year once 
your children 

have given their 
gifts to you

The decision about  
who gets to be Joseph  

and Mary sparks  
WW3 among parents

Staff Christmas 
party: hyped up 
for two months 
then regretted 

for two months

@jonnywalker_edu           jonnywalkerteaching.wordpress.com

J O N N Y  W A L K E R
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Several mince pies 
and a fistful of 

Celebrations are an 
acceptable lunch 

Someone sabotages the staff 
Secret Santa by purchasing 

innuendo-laden smut

Eating a packet of crisps then playing musical statues 
for ten minutes is an acceptable classroom party

A rogue Y5 
will launch a 
campaign of 

misinformation, 
(falsely) alleging 

that Santa  
isn’t real

Your classroom looks like 
the tinsel aisle of Poundland 

has been pipe bombed

When January arrives 
you’ll be more tired 
than when you left,  
and a stone heavier

A CHILD WILL FALL OFF 
THE STAGE DURING  

THE NATIVITY
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Prepare for 
SATs SUCCESS 

Free booster tests and lesson plans

with assessment from the very start of term

Download free tests and lesson plans for KS1 and KS2 
Reading and Grammar, Punctuation and Spelling 
at www.scholastic.co.uk/booster-free.

with assessment from the very start of term

www.scholastic.co.uk/assessment

Track progress for 
Years 2–6 children 
throughout the year

Assess skills with tests 
exactly matched to the 
statutory format

Money-saving packs 
available in 10s and 30s 
for easy classroom use

Objectives 
• To use subordinatingconjunctions and relativepronouns to introducesubordinate clauses.

What the children 
need to know
• A subordinate clause isintroduced by a subordinatingconjunction such as ‘although’and ‘because’. Subordinatingclauses are dependent on mainclauses for sense.

• A relative clause, which is a type of subordinate clause, isintroduced by a relative pronoun,such as: ‘who’, ‘whom’, ‘which’,‘that’, ‘whose’, ‘where’, ‘when’.• A clause always contains asubject and a verb, and a mainclause makes sense on its own as a sentence.

 Support ideas
• Give children a selection of cards with subordinating conjunctions (for

example, although, because, beforewhich, whose, whom, when, whereplacing them face down. With a partner, they take it in turns to choose
a card and make up a sentence using the subordinating conjunction or
relative pronoun.• Give children a selection of sentences containing subordinate and relative
clauses. Children work with a partner to underline the main clause in each.

• Usually, the relative pronoun who is used for people, whereas that and
which are used for animals or objects.• Some subordinating conjunctions can also be used as adverbs,
for example, ‘I finished my homework before lunchadverb). But: I finished my homework before I went for lunch
subordinating conjunction).

 Beware

GRAMMAR

Subordinate and relative clauses

BOOSTER

Give children a selection of cards with subordinating conjunctions (forbefore, unless) and relative pronouns (where) and ask them to shuffle them before
placing them face down. With a partner, they take it in turns to choose
a card and make up a sentence using the subordinating conjunction orGive children a selection of sentences containing subordinate and relative

clauses. Children work with a partner to underline the main clause in each.

Usually, the relative pronoun who is used for people, whereas that and
which are used for animals or objects.Some subordinating conjunctions can also be used as adverbs,‘I finished my homework before lunch I finished my homework before I went for lunch

Subordinate and relative clauses
Give children a selection of cards with subordinating conjunctions (for) and relative pronouns () and ask them to shuffle them before

placing them face down. With a partner, they take it in turns to choose
a card and make up a sentence using the subordinating conjunction orGive children a selection of sentences containing subordinate and relative

clauses. Children work with a partner to underline the main clause in each.

Usually, the relative pronoun who is used for people, whereas that andSome subordinating conjunctions can also be used as adverbs,‘I finished my homework before lunch I finished my homework before I went for lunch

Subordinate and relative 

1. Circle the subordinating conjunction in each sentence below.We went swimming in the sea although the weather 
wasn’t great.
As we approached the town centre, the traffic started 
to build up.

2. Underline the subordinate clause in each sentence below.There were lots of people in the audience even though the show 
hadn’t been well advertised.
After we had chopped the carrots, we began to peel the 
potatoes.
Mum said we could watch the film if we helped her tidy up first.
3. Circle the relative pronoun in each sentence below.The old lady, whose cat went missing yesterday, was thrilled 
when it turned up this morning.
The book that you recommended was wonderful.

4. Tick one box in each row to show whether the underlined 
clause is a main clause or a subordinate clause.
Sentence Main 

clause
Subordinate 

clause
After we had eaten lunch

Grammar, Punctuation & Spelling Year 6

Grammar, Punctuation & Spelling Year 6

Grammar, Punctuation & Spelling Year 6Booster Extra Test: Subordinate and relative clauses

Marks
 in each sentence below.We went swimming in the sea although the weather 

As we approached the town centre, the traffic started 

 in each sentence below.There were lots of people in the audience even though the show 
After we had chopped the carrots, we began to peel the 
Mum said we could watch the film if we helped her tidy up first.

 in each sentence below.The old lady, whose cat went missing yesterday, was thrilled 

 Tick one box in each row to show whether the underlined 

Subordinate Subordinate 
clauseclause

1

1

1

Grammar, Punctuation & Spelling Year 6

Grammar, Punctuation & Spelling Year 6    
Subordinate and relative clauses

Reading Year 2 
Booster Extra Test

Marks

The lion was surprised that such a tiny creature dared to speak to him, but then he laughed, “You are small, but you have the courage of the largest beasts. And you are right: you wouldn’t fill me up at all. So go! But I can’t see how such a tiny creature could ever help me!”

3. How did the lion feel about the mouse talking to him?

1

Booster Extra Test

Download for free until 15th December 2017. 

Save 15% on new Termly Assessment Tests for a limited time only.
Use code TEST17 at the checkout to save. Offer ends 15th December 2017.

O er ends 15 th Dec 2017

See below for details

15% OFF

GCSE_Advert_National_Tests.indd   1 31/10/2017   12:44



KS1  Y2 practice grammar and punctuation SATs tests
KS2  Y6 practice grammar and punctuation SATs tests
 100  tests covering all grammar objectives from Y1-Y6

Online SPaG tests
for instant gap analysis

SPAG.com

My ReportsMy ChildrenSet a TestOverviewSPaG

                    10%    20%       30%       40%      50%       60%     70%      80%      90%     100%                      SPECIFIC AREA

Subjunctive verb forms
Verbs in perfect form
Relative clauses
Passive and active
Determiners
Commas to clarify meaning
Relative pronounsRelative pronouns
Possessive pronouns

Prices from just 58p per child for a one year licence.  Please email support@spag.com for a FREE demo account.

New & updated 
            for  2018

3,000 schools can’t be wrong!
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